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Kolooodpropa ko e16ay@yikég Loyog

To ovundcto avtd givar pia TPocTAdELD VO EIG0YAYOVLE, VO EENYNCOVLLE, VO KOTOVOTIGOVLE KOl VOl
eupabivovpe To NTMUATE TOV GUVEEOVTAL LE TIG EVVOLES TOV PIOATOC KO TMV TOLOTIKMOV EPEVVITIKMDY
pebodoroyikdv mpoceyyicewv oty Poyoroyia kol v ekmaidevon, aAAd kol 6€ GAAL TOPERPEPT|
nedio TOV KOWMVIKOV Kot ovOpomIoTIKOV eniotnumv. Emnpeacpuévo and to avedpa tov cOyypovev
EVPOTATKAV KIVNUATOV, Kabdg Kot omd oplopéveg eEehibelg mov Ehafav ydpa otn Bopelo Apepikn
(otig omoleg ocvpmeptiappdvovtal  TPOGEYYIoN TG GVUPOAIKNG AAANAETIOPOONS, 1] POVOLEVOLOYIKT
Kow@vioAoyia, n eBvoypapia, 1 kpitikn Bewpio, 1 ONUEIOTIKY, Ol TPOGEYYioElS mov oyetilovtol Le To
@O0, KTA.), TO0 ovumoclo mpooeépel Yoo v Puyoroyio kot v Tadaywywk po ditepo
OepeMopévn  Katavonon G £pELVOG TOL  €xEl MG aQETNPOKO TG onueio TV gUmEPIKN
TpoypatikoTTa TG Kadnuepwng Propévng sumeipiog. H 18éa mov Ppioketal ot Bdon Tov cupmosiov
avtob eival O6TL M mowTIKN €pguve kot Bewpion dev pmopel vo doywpiotel and to Plopo Kot TIG
TPOKTIKEG AOYOVL, YPa®NG Kol avomapdotacng tov. 'Etol, o evoduaTtn Kol LAKG-CTUEIOTIKA
EUMVEVGLEVT dldoTaon gival PEPOG OVTAG TNG EPEVVNTIKNG TPOGEYYIONG, EVA 1 TPOKTIKN QVGT TOV
YOYOAOYIKOV KOl Tod0y@yikoD BlOKOGHOV Omoltel MOTE 1 HOPEN OLTH KOWOVIKNIG £PEVVAG VO UMV
umopel va. petatponel oe po @rhocoeio, e ToAVOp®OVOC | 6€ £va OTEIPO ATAOVGTEVUEVO GPOLPETIKO
Kot epYOAELOKO BempnTikd AdYOo Kot 6TOYOOUO.

O 1pdTOG TOL TO CLUTAGI0 VT Tpoceyyilel emoTnuovikd o {ntpata g Yoyoroyiog Kot TG
Hodayoywmg eival oLOAOYOVUEVOS TPOGAVATOAIGUEVOS OIKOAOYIKE, KOWV®OVIKO-IGTOPIKO-TOALTICLIKA,
COUATIKA, (QOLVOLEVOAOYIK(, EPUNVELTIKE, OLHAOYIKA, TOADTPOTIKE, LAMKA-CNUELOTIKA, BLoYpa@ikd
Kot apnynuotikd. o to Adyo owtd, avti tov 6pov "avBpomoTiky emoTNUn" 610 GLUTOG0 AVTO
YPNOLOTOLOVVTAL GUYVE d1épopot EVOALAKTIKOL Opot dntmg sivar "eawvopevoroyia” 1 "eppunvevtiky" 1
"ovBpomivy oworoyia" N «Ploypapikn €pguva” 1 "dahoyikn Epevva N "aenynuotikn épevva’ M
"gvoopamm épevva”, k.4. Avtd cvuPaiver yati vrdpyer n Pabid memoibnon ot 1 Puyoroyio, 1
IModaymyKn Kot YEVIKOTEPO Ol KOWVMOVIKEG EMOTHUEG YPEIGLoVTOL EVAL SLUPOPETIKO EMIGTNUOAOYIKO KoL
pefodoAoyIKSd TPOCAVITOMOUS 0mtd oTOV TV BETIKOY 1 PUOIKOV emioTu®Y. Xpeldlovtat, dnAadn,
&vav SL0POPETIKO TPOTO EPEVVITIKNG TPOCEYYIOTG, VOV TPOTO TOL VO EIVOL OIKOAOYIKG £YKVLPOG OGOV
aQopd TN HEAETN TOL OVOPOTIVOL VONUOTOG KoL TV KOTAVOTGT TOV BIOHOTOS, THG TPOYHOTIKOTNTOG
7oL ProKoopov TV ovBpdTeV oTo TAaicta Tov {ovv kat epydlovtat. Kot WPuyoroyia, n ITodaywykn
Kot Ol GAAEG KOWOVIKEG EMOTNHES YpedlovTal emiong £vav TPOTO TPOGEYYIoNG Kot dtoxeipnong g
YADGGOG KOU TOV CGAA®V OVOTOPACTATIKOV TPOT®V, £I6L OOTE 1 EPELVNTIKI OladIKAGIoL TOV
KEYEVIKOV/OVOTOPAGTATIKOD TPOPANUATIGHOD v GUUPAAEL [LE OVOLOCTIKO Kot NOKA amodeKTO TPOTO
oTNV  KOTOVONoT, OAAG Kol TNV OAAOY] NG WUYOAOYIKNG, EKTOUOEVTIKNG KOl KOW®MVIKNG
TPOYLATIKOTNTOS TOV TPOCHTWOV.

Kdmotlog pmopet va dtakpivel o Totkidio tpoceyyicemy 610 Tedio TV EXCTNUOY TOL avOpdTOL.
Mia péBodog Epguvag eivat Evag povo TpoOmog dlEPEVVNONG OPIGLEVOD TOTOV ePOTNOE®V. Ol EPOTNOELS
aVTég Kab' aVTEG KOt 0 TPOTOG TTOL TIG KOTOVOOULE GUVIGTOVV TO OPETNPLOKO onueio ekkivnong Kot Oyt
™ uébodo g térown. Eivon emiong aAnbeia 6Tt 0 TPOMOC LE TOV OTOI0 SLOTLIAOVOVLLE OPICUEVQ,
Onmipoto éxel va kavel pe v pebodoroyia/pébodo Epevvag pe v omoio KATo10¢ teivel va totileTal.
'Eto1, peto&d tov epotioemv kot ¢ pebodoroyiac/nebodov vrapyet o dodektikn oyéon. Eivol
aAnfeto, emiong, OTL OTOV SLOTLIMOVOLLE EPMOTNUATO, GUAAEYOLHE TO dedOpEvVa, TEPLYPAPOVUE £Vl
PAIVOLLEVO KOl KAVOVLLE TIC EPUNVELEG HOC, TO KAVOVLUE OUTO MG EPEVVNTEC TOV GTEKOVTOL GTOV KOGLLO
pe €va oo Kot TodoyyKd Tpomo.

370 MEVTAEPO AVTO GLUTOGLO TOPOVGLALOVTOL OVOKOWVAGCELS KOl OLLAOEG EPYACIOG TTOV KAADTTOVY
éva gupv TS0 TOLOTIKMOV EPEVVITIKGV TTpoceyyicemv oty Puyoroyia kot v ekmaidevon, oAAG Kot
€ GAAOL TTOPEUPEPT] EMGTNHOVIKA TESIA TOV KOWMVIKOV EMOTNUOV 0Tov 1 {1 Kot ta Prdpate tov
avOpOT®V, 6T0 GHVOLO TOVG 1 €V UEPT], GUVICTOUV PactKA dedOUEVA Y1 TV KOTOVONOT TV GOVOETOV
apeidpopmv oyécemv HeTasld TOV €0VTOD KOl TOV OTKOAOYIKOD, KOW®VIKO-1GTOPIKOV, TOAITIGHUKOD Kol
TOMTIKOD TAUGTOV. XT0 TAGIG10 TOV CLUTOGIOV aVTOV Ba TPy UATOTONOOVY 22 AVAKOWVAGELS Kol 24
Propatikd epyastiplo oe o mowkiAla Oepdtov mov agopolv 1o Plopo KOl TIS TOOTIKEG
pebodoroyikég mpooeyyioels. Ot TPooeyyicel aVTEC APOPOVV TIC EPUNVELTIKES, PUIVOUEVOAOYIKEG,
€OVOYPOQIKES, PLOYPaPKEG, OIKOAOYIKES, OPNYNUATIKEG, SLOAOYIKEG KOl EVODUIOTEG TPOCEYYIOELS, T
HEAETN TEPIMTOCE®Y, TNV GCLVEPYOTIKN KOlU KPITIKY €peuva-0pdon, Tig Pooiopéveg oty Téxvn
pebodoroyikéc mpooeyyioels, OTMG ival Ta YKPAQLTL, Ol EIKOVEG, 1| POTOYPAPIO, O KIVILLATOYPAPOS, TO
apyétoma, ot pobot, ta Tapapvbia, To Ovelpa K.6. ®g pebodoroykd epyodreio. GTNV TTOOTIKY EpEvva
omv Yuyxoloylo Kol TV €KTOIOEVOT], O LOVGIKOG OTOCYESIAGUOS MNYOTOTIOL MG WUYOAOYIKY Kot
TOdOY@YIKN PLOUATIKN TPOGEYYIGN Y10 TNV KOTOVONOT TOV KOGLOL KOl TOV €0VTOV, 1 TPOOTTIKN TNG
COLOTO-YUYOTALONYMYIKNG KOl TOV KWVNTIKOD OTOGYESAGHOD, TO Un KotevBuviikd yuyxddpapa, To
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GUOTNWIKO YuyOdpapa, 1M TPOGEYYION TNG OCLOTNUIKNAG OVOTOPACTAGNG, K.G. XT0 TAQIGO TOL
ovumociov Ha rho&evnBel kot e oyeTikn eKaoTikn £kbeom g Xpvooviag Zkenetln.

o v wpaypatoroinon T@v oTdY®V TOL GLUTOGIOV £X® Kot apynV, emweeindel and ddpopeg
ou{ntoelg pe Toug cuVadEAPoOLg Kot Gilovg pov amd v Ilodwvie kot v EAAGda. Oa Meia va
avopépm 1doitepa v kadnyntpo Poyoroyiag Urszula Tokarska, n omoio pe 10 61kd NG LOvadikod
Tpomo, pe Pondnoe va yiver to mpodypappo "Biopa ko Iootkég Epevvnrucég [pooeyyicec” éva
cuvopraoTtikd gyyxeipnua. Eipon exiong evyvopmy oe 6Aovg Toug cuvadéipoug amd v [HoAwvia kot
v EAAGS0, ot omoiot £(0vV KAVEL TO TEVINHEPO GVTO GLUUTOCLO TPAYUATIKOTNTO XWOPIG VoL EYOVLE 00TE
€va VPO OTOV TPOVTOAOYIOUO pag. Oo Mbeho emiong vo €VXOPIOTACO TOVG TPOTTLYLUKOVS KO
LETATTVLYLOKOVG LOV QOLTNTEG O1 0Tolotl anoTélecay TV Pactkn Tnyn epebiood Kot éumvevong yo Ty
VAOTOINGT TOV GLUTOGIOV AV TOV.

e meiopa Tov SVoKoA®V Kapdv mov (ovpe gvyopat va cuveyicet 1 cuvepyacio pog ota cuvleta
Onmjprato mov agopovv To Plopa Kot TIg TOTIKEG epeuvNTIKEG Tpooeyyioels oty Yuyoloyia kot v
ekmaidevon.

Méprog A. TTovpkog
Kadnynmic Havemotypiov Kpitng
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Welcome address and introductory speech

This symposium is an attempt to introduce, explicate, understant and deepen the issues connected
with the concepts of lived experience and qualitative research methodological approaches in
psychology and education, but also in related fields of social and human sciences. Influenced by the
spirit of the contemporary European movements as well as by certain North American developments
(which  includes  symbolic interactionism, phenomenological sociology, ethnography,
ethnomethodology, critical theory, semiotics, gender study, etc.), the symposium offers a
psychologically and pedagogically grounded concept of research that takes its starting point in the
empirical realm of everyday lived experience. The notion underlying this symposium is that qualitative
research and theorizing cannot be separated from the lived experience and the textual or
representational practice of writing about it. Thus, a bodily and material-semiotics inspired dimension
is part of this research approach, while the practical nature of the psychological and pedagogic
lifeworld demands that this form of social inquiry does not convert into armchair philosophizing or
sterile simplified abstract and instrumental theorizing.

The human science approach in this symposium is avowedly ecological, socia-historical-cultural,
bodily, phenomenological, hermeneutic, dialogical, multimodal, material-semiotic, biographical, and
narrative oriented. For this reason, instead of the term "human science" in this symposium is often used
interchangeably with the terms "phenomenology” or "hermeneutics" or "human ecology" or
"biographical research” or "dialogical research™ or "narrative research" or "embodied research", etc.
This happens because there is an assumption that psychology, pedagogy and generally social sciences
require a different epistemological and methodological orientation of that of natural sciences. They
require, in other words, a different research approach, an approach that is ecologically valid to study
the human meaning and the lived experience, the people's realities and lifeworlds in the contexts of
their life and work. And psychology, pedagogy and other social sciences requires also an appropriate
approach and management of language and other representational modes in order to allow the research
process of textual/representational reflection to contribute in a meaningful and morally acceptable way
to understand, but and change the psychological, educational and social reality of individuals.

One can distinguish a variety of approaches in the field of the human sciences. A research method
is only a way of investigating certain kinds of questions. The questions themselves and the way one
understands them are the important starting points, not the method as such. But of course it is true as
well that the way in which one articulates certain questions has something to do with the research
method that one tends to identify with. So there exists a certain dialectic between question and method.
It is true also, that when we raise questions, gather data, describe a phenomenon, and construct textual
interpretations, we do so as researchers who stand in the world in a moral and pedagogic way.

In the present five-days symposium we have many presentations and workshops that cover a broad
field of qualitative research approaches in psychology and education, but also in related fields of social
sciences, in which people's lives, lived experience and lifeworlds as a whole, or in part, are data for
understanding the complex two-way relationship between self and ecological, social-historical, cultural
and political context. In this symposium will be held 22 presentations and 24 experiential workshops
on a variety of issues related to the lived experience and qualitative methodological approaches. These
approaches concern the hermeneutic, phenomenological, ethnographic, biographical, ecological,
narrative, dialogic, and embodied approaches, the case studies, the collaborative and critical action
research, the arts-based methodological approaches, such as graffiti, images, photography, cinema,
archetypes, myths, fairy tales, dreams, etc. as methodological tools in qualitative research in
psychology and education, the soundscape music improvisation as a psychological and educational
experiential approach for the understanding of the world and the self, the prospect of somatic-
psychoeducation and movement improvisation, the non directive psychodrama psychodrama, the
systemic psychodrama, the approach of systemic representation, etc.

In pursuing this symposium project | have benefitted from discussions with colleagues and friends
from Poland and Greece. | would like to mention especially Professor of Psychology Urszula Tokarska,
who, in her own unique ways, has helped to make the project of "Lived Experience and Qualitative
Research Approaches" such a fascinating endeavour. | am also grateful to all the colleagues from
Poland and Greece who have made this five-days symposium a reality, without having a euro in our
budget. 1 would also like to thank my undergraduate and graduate students who were the main
stimulation and inspiration for the realization of this symposium.

In spite of the difficult times we live in, | look forward to further cooperation in the complex issues
related to the lived experience and qualitative research approaches in psychology and education.

Marios A. Pourkos
Professor of University of Crete
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Marta Borkowska-Bieré¢, Ph.D. Candidate, Warsaw University, Department of Psychology, Poland. E-mail:
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Anna Cierpka, Ph.D., Senior Lecturer, Professional Assistance Center, Department of Psychology, University of
Warsaw, Poland. E-mail: anac@psych.uw.edu.pl

Elzbieta Dryll, Ph.D., Associate Professor, Chair of Laboratory of Educational Psychology, Department of
Psychology, University of Warsaw, Poland. E-mail: dryll@psych.uw.edu.pl

Ewa M. Dryll, Ph.D. Candidate, First M.A. Diploma in Antrophology, Second in Psychology, Department of
Psychology, Warsaw University, Poland. E-mail: edryll@psych.uw.edu.pl
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Vasiliki Tzibazi, Ph.D., Senior Lecturer, Faculty of Education, Health and Social Care, The University of
Winchester SGC119, Sparkford Road Winchester, Hampshire, SO22 4NR, UK. Tel: 0044(+)1962-827050. E-
mail: vasiliki.tzibazi@winchester.ac.uk

OAOI OMIAHTEX ME AA®ABHTIKH XEIPA
(ALL SPEAKERS IN ALPHABETICAL ORDER)

Rafal Abramciow, Ph.D., Department of Psychology, Pedagogical University of Cracow, Poland. E-mail:
abramciow@hotmail.com

Yogio Avynridov, Ph.D., Avarinpdtpio Kabnyitpia, Howdaywyiké Tuijua Npmoywydv, HHoudaywyiki Zyoli
Dlopwvag, Tavemotijuo Avukipe  Moxedoviag, T.0. 21, 53100 Dlopwve, Tyl.: 23850-55087,
6973902342 (x1vyyré). Hhextpovikn diebBuvon: saugitidoy@uowm.gr

Sofia Avgitidou, Ph.D., Associate Professor, Department of Early Childhood Education, University of Western
Macedonia, P.O. Box 21, 53100 Florina, Greece, Tel.: 0030-23850-55087, 0030-6973902342 (mobile).. E-
mail: saugitidoy@uowm.gr

Marta Borkowska-Bieré¢, Ph.D. Candidate, Warsaw University, Department of Psychology, Poland. E-mail:
marta.borkowskabierc@gmail.com

Mapyapita T'epodkn, Ph.D., Exroudevtixoc IpwrofdOuias ko Zyoliki Zoufoviog otnv 4n Iepipépeio tov
Nopod Xaviwv, Medbovon: KooteMog T.0. 2119, 7410 PéOvuvo, Kpnry, Tni.: 6944130200 (xivnto).
Hlektpovikn dievBuvon: mgerouki@gmail.com Tepiocdtepeg TANPoPOPiec 6TO NAEKTPOVIKO TOPTPOMIO Ko
oTIV TPOCOTIKN TNG totocelida: https://sites.google.com/site/mgeroukiportfolio/ www.margaritagerouki.net

Margarita Gerouki, Ph.D., Educational Conselor, 4th Elementary Education District, Chania Perfecture,
Address: Kastellos, P.O. Box 2119, 7410 Rethymno, Crete, Greece, Tel.: 0030-6944130200 (mobile). E-mail:
mgerouki@gmail.com Web page: https://sites.google.com/site/mgeroukiportfolio/ www.margaritagerouki.net

Anna Cierpka, Ph.D., Senior Lecturer, Professional Assistance Center, Department of Psychology, University of
Warsaw, Poland. E-mail: anac@psych.uw.edu.pl

Baoiln Tpappatkénovioc, Ph.D., Aéxtopag, TToadaywyié Tuqua Ipocyotixic Exraidcvong, Zyols Exiotnucv
Ayowyng, Iovemorquio Kpnwyg, TyA.: 28310-77655, Tnieou.: 28310-77654. Hlextpovikn) dSevbuvon:
gramvas@edc.uoc.gr Ipocomiky wotocekida: http://crete.academia.edu/VasilisGrammatikopoulos

Vasilis Grammatikopoulos, Ph.D., Department of Pre-School Education, School of Education, University of
Crete, University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77655 (office), Fax:
0030-28310-77654. E-mail: gramvas@edc.uoc.gr Web page: http://crete.academia.edu/VasilisGrammatikopoulos
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Ioavva Etpekroéyrov, Ph.D., Exikovpoc Kabnyhizpio Movaikiic Poyoloyiag, MovoikoOepamettpio, Tunuo
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®unia Tocsapn, Ph.D., Emixovpy KaOnyntpra, Tujuo dilocogiog-lIlardoywyikic-Poyoloyiog, Dilocogixy Zyoiq,
Ebviko kor Kamoodiorpioxd [ovemoriuio AOnvav, Iavemorquiodmodn Ilioiwo, AOnve. Tyl.: 210-9853525
(oixia), 6978442241 (kivyzo). Hhextpovikni diebBuvon: issariph@psych.uoa.gr

Philia Issari, Ph.D., Assistant Professor, Department of Philosophy-Pedagogy-Psychology, School of Philosophy,
National and Kapodistrian University of Athens, University Campus llisia, Athens. Tel.: 0030-210-9853525
(home), 0030-6978442241 (mobile). E-mail: issariph@psych.uoa.gr

Héhha Koaroywavvaxn, Ph.D., KaOnyntpia, Hoidaywyixo Tunuo Anuouikne Exmaidevons, Zyodn Emotnuov
Aywyng, Hovemotquio Kpntng. Hovemorquiodmodny I'dliov, 74100 PéOvuvo, Kpnty. Tyi.: 28310-77612
(ypageio), 6975856110 (kivytd). Hhextpovikn dievBuvon: pkalogian@edc.uoc.gr

Pella Kalogiannaki, Ph.D., Professor, Department of Primary Education, School of Education, University of
Crete, University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77612 (office), 0030-
6975856110 (mobile). E-mail: pkalogian@edc.uoc.gr

Eypivn Kapapdartov, @oitimpia, Tujuo Poyoioyiog, Zyoin Kowvwvikav Emotnuav, Iovemaotiuio Kppng.
Irene Kamaratou, Student, Department of Psychology, School of Social Sciences, University of Crete, Greece.

Kaoorog I'. Kappag, Ph.D., Exixovpog KaOnynyng, Howdaywyico Tunua Aquotikne Exraidevong, Zyoln Emiotnuwmv
Aywyng, THovemoriuo Kphtng. PéOvuvo, 74100. Tnl.: 28310-77607 (ypapeio). Hhextpovikny Sievbvvon:
kgkarras@gmail.com, kgkarras@edc.uoc.gr

Kostas G. Karras, Ph.D., Assistant Professor, Department of Primary Education, School of Education, University
of Crete, University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77607 (office). E-
mail: kgkarras@gmail.com, kgkarras@edc.uoc.gr

EAiévn KoatoapoV, Ph.D., Ermixovpn KoOnyntpia, Tunjua ®ilocopikwv ko Kowwvikwv Zrovdwv, Pilocopixn
2yoln, IHavemorquo Kpnwyg, ovemiotquuovmodn [aliov, 74 100 PéOvuvo, Kpnyn. Tyi.: 28310-77229
(ypapeio). Hhextpovikf dievbuvon: Katsarou@fks.uoc.gr

Eleni Katsarou, Ph.D., Assistant Professor, Department of Philosophy and Social Studies, School of Philosophy,
University of Crete, Gallos University Campus, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77229
(office), 0030-28310-51983 (home), 0030-6945155432 (mobile). E-mail: Katsarou@fks.uoc.qgr

Acno Koiha-XZapoikny, Zouoto-yoyoraidoywyos & Exraidevtpia, Exnpéowmog tov Point d’Appui otpv E2Adda,
TnA.: 210-9238557. HAiektpovikr digvBuvon: costas.samoilis@gmail.com

Aspa Kolla-Samoili, Somato-psychoeducator & Trainer, Representative of Point d ’Appui in Athens, Greece, Tel:
0030-210-9238557. E-mail: costas.samoilis@gmail.com

Mapiréva Kopn, Yoyomaidaywyos-VPoyobepomeitpia, Kévipo Woyobepomeioc rkai Zovufovievtikng «Bilyelu
Pdiy», ElMnviko Ivotitovto NevpogpovroOepomeiog kou Avaivons tov Xapaxtipo (E.IN.A.). AedBvvon: 3¢
ZemteuPpiov 84, 10434 AOnva, TyA.: 210-8812139 & 210-8812104, Tnleou.: 211-7155232. HAektpovikn
SevBvvon: info@Kkentroraix.gr site: www.kentroraix.gr

Marilena Komi, Psychopedagog-Psychotherapist, Centre of Psychotherapy and Counseling “Wilhelm Reich”,
Greek Institute for Vegetotherapy and Character Analysis (E.I.N.4.). Address: 3th Septembriou 84, 10434
Athens, Greece. Tel.: 0030-210-8812139 & 0030-210-8812104, Fax.: 0030-211-7155232. E-mail:
info@kentroraix.gr site: www.kentroraix.gr

[8]


mailto:dryll@psych.uw.edu.pl
mailto:edryll@psych.uw.edu.pl
mailto:issariph@psych.uoa.gr
mailto:issariph@psych.uoa.gr
mailto:pkalogian@edc.uoc.gr
mailto:pkalogian@edc.uoc.gr
mailto:kgkarras@edc.uoc.gr
mailto:kgkarras@edc.uoc.gr
mailto:mdafermo@psy.soc.uoc.gr
mailto:Katsarou@fks.uoc.gr
mailto:costas.samoilis@gmail.com
mailto:costas.samoilis@gmail.com
mailto:info@kentroraix.gr
http://www.kentroraix.gr/
mailto:info@kentroraix.gr
http://www.kentroraix.gr/

Améotorog Kpacscas, MAE otic EtA, Twjuo Emotquov e [lpooyoiikic Aywyns kor tov Exmoudevtixod
2yeooouon, [avemoriuo Aryoiov, Podog.

Apostolos Krassas, M.Ed., Department of Sciences of Preschool Education and Educational Design, University
of the Aegean, Rhodes, Greece.

Avtovng Adaxng, Poyiatpog-Poyobeparevtig, Aievfoveng tov Kévipov Poyixng Yyeiag PeBouvov, Thi.: 28310-
20799 (epyacia), 6972502339 (kivnro). Hhextpovikn dievBuvon: liodakis@cepsyre.gr

Antonis Liodakis, Psychiatrist-Psychotherapist, Director of the Center of Mental Health, Rethymno, Crete,
Greece. Tel.: 0030-28310-20799 (work), 0030-6972502339 (mobile). E-mail: liodakis@cepsyre.gr

Kaiénn Mapwakn, Turiuo Emomuov e Ipooyolikis Aywync kor tov Exmoidevtikod Zyedioouov,
Hovemotiuio Aryoiov, Podog.

Calliope Marinakis, Department of Sciences of Preschool Education and Educational Design, University of the
Aegean, Rhodes, Greece.

Zpapo Mapkov-Toaykapaxn, Kowvwvikny Aeitovpyos, Owoyeveioxy Ocpomedipio, Emomtpio kor Exmoidevtpio
Evylikowv, YmedOQuvony tov Kévipov Zvotquxng Ocpomeiog, Tnl.: 210-6854424, 6977679738 (kivyto).
HXektpoviky dievbvvon: iounios45@gmail.com

Smaro Markou-Tsagaraki, Kowwvikij Agitovpyds, Oikoyeveraxii Ogspomeivtpia, Erdmipia xoi Exmoidetrpio.
Evnlikewv, Director of Systemic Therapy Center, Tel.: 0030-210-6854424, 6977679738 (mobile). E-mail:
iounios45@gmail.com

Ayyghog Movlaxitng, Ph.D., Aékropag (vro dwopiouo), Tunua Kowvawvioloyiag, Zyolsp Kowvwvikdv Emiotnucv,
Hovemmotijuio Kpijtng, Hovemotquiovmoln T'éliov, 74100 PéOvuvo, Kpnrn. TnA.: 210-9816782 (oixic),
6945172891 (r1vyzo). Hiextpovikn diebBuvon: mouzakitisa@social.soc.uoc.gr

Angelos Mouzakitis, Ph.D., Lecturer, Department of Sociology, School of Social Sciences, University of Crete,
University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-210-9816782 (home), 0030-
6945172891 (mobile). E-mail: mouzakitisa@social.soc.uoc.gr

AMEENG Mmpdidag, Yroynpiog Aidcxtopog kou Epeovitig, Epyoothpio Avvytikng poyuatikotyrag, A10diktookns
Epevovag ko1 Exmaidevong, Tujua WPoyoloyiag, Ildvieio ITavemotjuo. Tnd.: 6973048847 (kivyto).
HXektpoviky dievbuvon: abrailas@yahoo.com

Alexis Brailas, Ph.D. Candidate and Researcher, Laboratory for Virtual Reality, Internet Research and
Education, Department of Psychology, Panteion University of Athens, Tel: 0030-6973048847 (mobile). E-
mail: abrailas@yahoo.com

Krzysztof Mudyn, Ph.D., Professor, Head of Department of Basic Research in Psychology, Department of
Psychology, Pedagogical University in Cracow, Poland. E-mail: liberum@poczta.onet.pl

Mapioa Haveyiotakn, Poyoldyog-Korvwvioldyos, YmevOvvy ZvuPovievtikod Ztalbuod Néwv Acvtepofaluiog
Exmaidevons Nouod Hpoxieiov, Tni.: 6974826929 (kivyto). Hhextpovikr Sievbuvorn: mariapan@sch.gr,
symvstathmos@gmail.com

Maria Panagiotaki, Psychologist-Sociologist, Head of youth Consulting Centre, Department of Secondary
Education, Heraklion, Greece, Tel.: 0030-6974826929 (mobile). E-mail: mariapan@sch.gr,
symvstathmos@gmail.com

Maprog A. Tlovpkée, Ph.D., KaOnyntig, Hoiwdoywyuco Tunuo Ipocyorikne Exmaiocvong, Zyolsy Emiotnudv g
Aywyng, Hoavemotjuo Kpntng, Aicobovric tov Epyactnpiov WPoyoloyikic Epevvas xor e Movadag
Oicoroyixng Woyoloyiag kor Biwuatiknig, Evpetiknc xor Awodoyig-Emixovewoviaxns Poyomaidoywyikicg,
Hovemotnuuodmoin I'dllov, 74100 PéOvuvo, Kpity. Tyl.: 28310-53961 (oixia), 77666 (ypageio), 6936550791
(rk1vyto). Hhextpovikn diebBuvon: mpourkos@gmail.com

Marios A. Pourkos, Ph.D., Professor, Department of Pre-School Education, School of Education, University of
Crete, Director of the Laboratory of Psychological Research and of the Laboratory Unit of Ecological
Psychology and Experiential, Heuristic and Communicative Psychopedagogy, University Campus Gallos,
74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-53961 (home), 0030-28310-77666 (office), 0030-
6936550791 (mobile). E-mail: mpourkos@gmail.com

Aypéag Tlpoxomiov, [Toudoyvyiotpog, Zvornuxos Yoyobepoamevtig. AievOvvon: Bevilélov Elevbepiov 112,
Xowvia, 73132, Xavia, Tyl.: 28210-27300.

Achilleas Prokopiou, Child Psychiatrist, Systemic Psychotherapist. Address: Venizelou Elevtheriou 112, Chania,
Greece. Tel.: 0030-28210-27300.

Kovertavtivog B. Ilpdwog, Ph.D., diddokwv oto EMnvicé Avowxtd Hovemotiuio, Tyld.Jinleop.: 28210-23169

(o1xia), 6977607580 (k1vy6). AedOvvon: 1. Kamodiotpiov 50-52, 73133 Xowvid, Kpijrn. Hiektpoviky dievfuvon:
proimos@arch.tuc.gr, cproimos@otenet.gr
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Konstantinos B. Proimos, Ph.D., Lecturer, Hellenic Open University, Tel./Fax: 0030-28210-23169 (home),
6977607580 (mobile). Address: 7. Kapodistriou 50-52, 73133 Chania, Crete, Greece. E-mail:
proimos@arch.tuc.gr, cproimos@otenet.gr

Mavog Zappaxneg, Ph.D., Exleyuévos Aéktopag (vmd diopioud), Aiddorxwv I1.A. 407/80, Tujua Kowvwvioloyiag,
2xoln Kowowvikwv Emiotyucov, Hovemotijuio Aryaiov. Awevbovvon: Aopog Zevia, Motiinvy, T.K. 81100. TyA.:
28310-20805, 6973349435 (k1vnTo), Tnieou.: 28310-23085. H\ektpovikn Sevbuvon:
msavvakis@soc.aegean.gr

Manos Savvakis, Ph.D., Lecturer, Department of Sociology, Faculty of Social Sciences, University of the Aegean.
Address: Xenia Hill, Mytilini, P.C. 81100. Tel.: 0030-28310-20805, Fax: 0030-28310-23085. E-mail:
msavvakis@soc.aegean.gr

Kdetag Zapoikng, Louoro-yoyorodoywysc & Exradevtic, Exnpéowmos tov Point d’Appui oty EMdda, Thyl.:
210-9238557. Hiektpovikn dievbuvon: costas.samoilis@gmail.com

Kostas Samoilis, Somato-psychoeducator & Trainer, Representative of Point d’Appui in Athens, Greece, Tel:
0030-210-9238557. E-mail: costas.samoilis@gmail.com

Xpvoovha Xkemetln), Zowypapog-Tloujtpia. [lavemotnuovmoln [6Alov, 74100 PéOvuvo, Kpnty. Tnl.: 28310-
26653  (owia),  28310-77719  (ypogpeio), 6976955084  (xivyto).  Hhextpovikny — dedbvvon:
skepetzi@admin.uoc.gr IepioodTepeg TANPOPOpPiEg oV TPOCOTIKN ™mg 1oT0cEAdA:
http://www.lboro.ac.uk/departments/ssehs/staff/academic/brett-smith.html

Chrysoula Skepetzi, Artist. University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-
26653 (home), 0030-28310-77719 (office), 0030-6976955084 (mobile). E-mail: skepetzi@admin.uoc.gr
Web site: http://www.Iboro.ac.uk/departments/ssehs/staff/academic/brett-smith.html

Avva Loropov, Poyoldyog, Lvotnuuxy Oepancotpia, Yroyneia Aiddxtwp, Tujua Emotyuov e Exraidsvons kot
wm¢ Ayowyne oy Ipooyokikyy Hhlxio, Ilavemotjuo [otpov, Tyi.. 2610-642310, 6977342645 (kivnto).
Hlektpovikn dievbuvvon: asolomou70@gmail.com, asolomou@upatras.gr

Anna Solomou, Psychologist, Systemic Psychotherapist, Ph.D. Candidate, Department of Educational Sciences
and Early Childhood Education, University of Patras, Tel.: 0030-2610-642310, 0030-6977342645 (mobile).
E-mail: asolomou70@gmail.com, asolomou@upatras.gr

Oc6dmwpoc Xadpog, Ph.D., Kowwwvioldyoc & Kowwvikés AvOpwmoldyos, Tni.: 6986427567 (kivytd).
HXektpoviky dievbvvon: thodorspy@gmail.com

Theodoros Spyros, Ph.D., Sociologist & Social Antropologist, Tel.: 0030- 6986427567 (mobile). E-mail:
thodorspy@gmail.com

Havoyniomg 1. Zrapatg, Ph.D., Aékropoag, Tjua Emotnuav e Ipocyolixic Aywyng kai tov Exmoidevtikod
2yedraouod, Havemotiuio Aryoiov, Pédog. Hlektpovikn dievbuvon: stamatis@rhodes.aegean.gr

Panagiotis J. Stamatis, Ph.D., Lecturer, Department of Sciences of Preschool Education and Educational Design,
University of the Aegean, Rhodes, Greece. E-mail: stamatis@rhodes.aegean.gr

AnpTpng Xrtavpémoviog, Ph.D., Jvomquikéc Oepamevtiic EFTA, Awcvboviic tov ElAnpvikod Ivetizobrov
2votnukic Avaroapadotoone Bert Hellinger (EIXA4) oty EAddo kor Kompo. Tnyl.: 210-6829327, Fax: 210-
6897899. HAektpovikr| dievbuvon: dstav@tee.gr, www.anaparastasi.gr

Dimitris Stavropoulos, Ph.D., Systemic Therapist EFTA, Director of the Greek Bert Hellinger Institute for
Systemic Constellations (GISC) in Greece and Cyprus. Tel.: 0030-210-6829327, Fax: 0030-210-6897899. E-
mail: dstav@tee.gr, www.anaparastasi.gr

Apoteidng Xrovpvapog, Poyiatpog Iaudidv & Epnfwv, My KarevOovrixos Yoyobeparevtig, Thl.: 6941656618
(kivito). Hhextpovikn dievBuvon: arstherapeutica@yahoo.gr

Aristidis Stournaras, Child & Adolescent Psychiatrist, Non Directive Psychotherapist Tel.:0030-6941656618
(mobile). E-mail: arstherapeutica@yahoo.gr

Xpuwotiva Xrprgtopmora, Yoyoidyos,  Xopoypapos,  Kabnyntpra Xopoo, Performer, Tunuo Pilocogpiog-
Hodoywyiknc-WPoyoroyiag, Dirocopikyy Zyoldy, EOviké wou Kamodiowpioxo Iovemortijuio  AOnvav,
Hovemotnuodmoin Nicia, AGva. Hhextpovikn dievbuven: mesomorphcompany@yahoo.gr

Christina Striftobola, Psychologist, Choreographer, Teacher of Dance, Performer, Department of Philosophy-
Pedagogy-Psychology, School of Philosophy, National and Kapodistrian University of Athens, University
Campus llisia, Athens. E-mail: mesomorphcompany@yahoo.gr

Mavoing Tlavaxng, Ph.D., Aékropas, Tunua Korvwvioloyiog, XZyoli Kowwvikwv Emotquav, Ilavemiotiuio
Kpnwng, [avemotnuiovmoln [dllov, 74100 PéBvuvo, Kpntn, Tni.: 28310-77494 (ypopeio), 6937265899
(kivyto). Hhextpovikn dievBuvon: tzanakism@social.soc.uoc.gr

Manolis Tzanakis, Ph.D., Lecturer, Department of Sociology, School of Social Sciences, University of Crete,
University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77494 (office), 0030-
6937265899 (mobile). E-mail: tzanakism@social.soc.uoc.gr
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Boovuki TOuraln, Ph.D., Twjua Exmoidevong, kou @poviidog e Kowwvikie Yyeiag, Iovemotiuio tov
Winchester SGC119, Sparkford Road Winchester, Hampshire, SO22 4NR, UK. TyA: 0044(+)1962-827050.
Hektpovikn dievBvvon: vasiliki.tzibazi@winchester.ac.uk

Vasiliki Tzibazi, Ph.D., Senior Lecturer, Faculty of Education, Health and Social Care, The University of
Winchester SGC119, Sparkford Road Winchester, Hampshire, SO22 4NR, UK. Tel: 0044(+)1962-827050. E-
mail: vasiliki.tzibazi@winchester.ac.uk

Urszula Tokarska, Ph.D., Assistant Professor, Department of Psychology, Pedagogical University of Cracow,
Poland. E-mail: urszula@tokarska.pl

Boouvuki Teoaxkipn, Ph.D., ®ilocogia, Aéxropag, XEII EMnviké Avoikté [ovemotiuio, Tyi.: 210-9816782,
6948272387 (kivytd). Hhektpovikn dievbuvon: pypgj@yahoo.com

Vasiliki Tsakiri, Ph.D., Philosophy, Lecturer, Hellenic Open University, Tel.: 0030-210-9816782, 6948272387
(mobile). E-mail: pypgj@yahoo.com

Apng Teavripomovrog, Ph.D., Erixovpog KaOnynrig, Tunua @ilocopikdv kor Kovwvikdv Zrovddv, Dilocopikn
2xoln, Hovemotquio Kpntng, Iovemotnuiodmodn I'éllov, 74 100 PéOvuvo, Kpnwn. Tnl.. 28310-77226
(ypapeio). Hhextpovikf diebBuvon: tsantiropoulos.aris@gmail.com

Aris Tsantiropoulos, Ph.D., Assistant Professor, Department of Philosophy and Social Studies, School of
Philosophy, University of Crete, Gallos University Campus, 74100 Rethymnon, Crete, Greece. Tel.: 0030-
28310-77226 (office). E-mail: tsantiropoulos.aris@gmail.com

Nopyog Towwding, Exikovpos KobOnyntig, Tunuoe Kowvwvioloyiag, Zyolsy Kowwvikov Emotnuay, [ovemoriuio
Kpnng, Hovemotquovmoln Ialiov, 74100 PéOvuvo, Kpnty, Tnl.: 28310-77497 (ypopeio), 6974389320
(kivito). Hhextpovikn dievBuvon: tsiolisg@social.soc.uoc.gr

Giorgos Tsiolis, Ph.D., Assistant Professor, Department of Sociology, School of Social Sciences, University of
Crete, University Campus Gallos, 74100 Rethymnon, Crete, Greece. Tel.: 0030-28310-77497 (office), 0030-
6974389320 (mobile). E-mail:tsiolisg @social.soc.uoc.gr

Evo ®paykwdakn, Ph.D., Zvupovlevtiii Poyoldyog. Aevboven: Xoxlnuiydln Tévvopy 7, 71201, Hpdrlgio,
Kpnn. Tyld.: 2810-223795, 6977481810 (xivno), Tyieop.: 2810-223795. Hlektpovikr dSievbuvvon:
evafragkiadaki@gmail.com

Eva Fragkiadaki, Ph.D., Counselling Psychologist. Address: Chatzimichali Giannari 7, 71201, Heraklion, Crete.
Tel: 0030-2810-223795, Fax: 0030-2810-223795. E-mail: evafragkiadaki@gmail.com
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XKENTIKO KAI XTOXOI TOY XYMIIOXIOY

To avBpdmvo Biopo GuvieTd TV KOPLO OVIOAOYIKY| KOl EMIGTNUOAOYIKY BACT YO TIG TOLOTIKEG
gpevvnTikég pebodoloyieg Kot ofuEPO KOTEXEL €0KN UEDOSOAOYIKN-EPUNVEVTIKN-QAIVOUEVOAOYIKT
oNUOGio 6TV WUXOAOYIKY Kol EKTOUOEVTIKY £PEVVO, OALG KOl GE GUVOQEIG TOUEIS TOV KOWVMVIKOV KoL
avOpomictik®v emomuodv. [T cvykekpyéva, 1 évvold Tov Biduatog €1GAYEL [0 TPOGEYYIOGT GTNV
TOWOTIKY €peLVNTIKN peBodoroyio otV Wyuyxoloyio Kot TV ekmaidevomn (Kol Ge GUVAQPT EMIGTNHOVIKG
7edi0 TOV KOWOVIKOV KOl aVOPOTIOTIKOV ETGTNUAOV), 1] 07T0i0, VoL SIAPOPETIKY AT TIG TOPUSOCLUKES
TPOGEYYIGEIG TOV TPOEPYOVTAL OO TIC GUUTEPIPOPIKES 1 OETIKEG/PUOIKEG EMGTNIEG —L0. TPOGEYYIoN
mov &yel Tig pileg g oto «KodnUepVO Plmdpoy Tov ovBPOTOL GTO TAAIGLO GUYKEKPLLEVMV OUKOAOYIK®V,
KOW®VIKO-I0TOPIKADY, TOMTIICUIK®OV KOl TPOYUATIOTIKOV Kotootdoewv. Avii vo Paciletor og
aPMPNUEVES YeVIKEDOELS Kat Bempieg, N mpoonTikn Tov Prdpatog (N PLOUATIKY TPOOTTIKY) TPOCPEPEL
Lo EVOALAKTIKE ADGT) OV GLVOEETAL LE TO OVEMAVOANTTO KOt TN LOVOIIKOTNTO TNG KABe avOpdmivng
Katdotaong, pe "to averavdAnmro copPav g vmoapéng” (Bakhtin, 1993: 2).

H évvowr g Propévng epmeipiog (Tov Pudparog) ypnoponoteitan ota €épya tov Dilthey (1985), tov
Dewey (1934), tov Husserl (1970), tov Merleau-Ponty (1962), kot 6€ TOAOOG TO GOYYPOVOVG
eKQPacTEG ToVG. Exkppalel v 180 TV Tpotap K@V (TpOTOYEVAV) 1| TPOGTOYACTIK®DY JOGTACEDY TG
avOpdmivng Yapéng, oL 0Toieg GUVIGTOVY TV OEETNPiC. Kol BAoT Yo TV EPEVLVA, TOV GTOYAGLO KOL TV
gpunveia. O Hans-George Gadamer (1975), oto épyo tov AAnBeio ko MéBodog, ovapépel OTL VITAPYOVY
500 J106TAGELS TOV VONUATOG GTNV PLOUEVN EUTEPIO: 1 GUECOTHTO. THG EUTELPIOS KOL TO TEPIEXOUEVO
o100 mov Prcdvverar. Kot to V0 vonpata £Xouv exioTnoA0YIK-1eB0S0A0OYIKT GNUAGIN Y10 TNV TOLOTIKN
épevva mov deEdyetal oty Yuxoloyia Kot TV eKTaidevor, OAAL Kot o€ GAAC Tapepeepn medio TV
KOW®OVIKOV Kot avOpOmOTIKOV emoTNU®V. Avaeépovior "otnv oUecotnTo. [E TNV omoio KAt
ovAAappdavetol to omoio mponyeitar KGBe epunveiog, enefepyaciog Kot emkowmviagy (Gadamer, 1975:
61). H oxéyn avtn exppdletal emiong oty yvoort) Béon tov Merleau-Ponty (1962), "O kdécpog dev
etvar avtd mov okéPTopal, OAAG avtd mov {® omd péca” (1962: xvi-xvii). Av kdmolog Bélel va
UEAETNOEL TOV KOGUO 0TO TNV TAEVPE TOV PLdp0TOG, B TpENEL Vo, apyicEL e [0 KAUEST) TEPLYPUPN TNG
eumepiog pog, 0nmg avty givar" (1962: vii).

370 TAGIGIO TV GUYYPOVAOV KOWVMVIKAOV KOl 0vOpOTIOTIKOV EMOTUAV, T0 "Biopa” Topopével po
KEVIPIKN emiotnuoloyiki-uebodoroykn €vvoia (BA. van Manen, 1997), mov anockonel vo mopdoyel
GUYKEKPIUEVEG 106EC KOl OLUGONGEIS OYETIKG LLE TO TOLOTIKG VONUOTO TOV QUIVOUEVOV ot {1 ToV
avOponwv.

216Y0G TOV SIEMGTNLOVIKOD GUUTOGIOL €VOL 1| TAPOVGIOOT] KO GTOTIUNGN TG GVYXPOVNG OVTNG
TPOPANUATIKNG €xovTag ¢ Pactkd GEova TPOPANUATIOHOL TIG SLUVATOTNTEG dNUIOVPYIKNG cVVBEoNG
TOV TPOCEYYICEMV KOl KOTA GUVENEWD OlEVPUVONG KOl EUTAOVTICLOV TOV BOEMPNTIKOL Kol
EMOTNUOAOYIKOV-EBOS0A0YIKOD EEOTAMGLOD TNG WLXOAOYIOS, TG TOSAYOYIKNG KOl TOV TOPEUPEPDY
eSOV OTIG KOWOVIKEG KOl AVOPOTICTIKEG EMGTNILEG KL OTLG EMGTALES oYY Kot vyeiog. Dhodosia
TOV OLUTOGIOL &ivol T TPAYUATELOT KOL O KPILTIKOG OVAOTOYAGHOG Koiplov Be@pnTikdv,
EMOTNHOAOYIKGDV, NOIKDV, de0vTOAOYIK®Y Kot PeBOdoAOYIKOY (NTNUATOV TOV APOPOLY TO POAO TOV
Swdpapatifel To Plopo 6TIC CLVUIGONUATIKEG Kot YVOOTIKEG S1adIKaGies Kal oTig dlodtkaoieg aymyng,
Kow@vikoroinong, vyeiag kot Oepameiog oto MAICIO TNG OKOYEVEWNG, TOL GYOAEIOVL, TV VEMV
TEYVOAOYIDV ETKOWVMVING KOL TAT|POPOPIAG KOl TOV ONUOVPYIKDY TPUKTIKAOV KOl THG TEXVNG.

To cvumdGLo TPOGPEPEL £va TANIGIO HOPACHOTOC KOl SIOAOYOV GYETIKA LLE TO. EMIGTNHOAOYIKA-
peBodoroykd Cnripota, SCOPNCELS Kol TPOKTIKA mapadeiypata g Paciopévng oto Piopa
TOWOTIKNG €peuvas (Yo TOpPASELYLO, EPUNVELTIKY], (OIVOLEVOAOYIKY, OQNYNUATIKY, BlOypoeiKy,
Aoy, OWKOAOYIKY, GUOTNWKY], PACIGHEVT] GTO TOLViol, Paciopévn oty TéYv, K.0. EPEvval).
Ytoyedel 010 v evaucOntomon|oel, mpocavatodicel Kot mpoPfAnuatiost Tov KABe epevvnT O
onpocio kot oTovdatdTnTa OV £xel To avlpamvo PBiopa (1 Propaticd TAoclo0eTNUEV TPOOTTTIKN)
07O TANIGIO TNG YVXOAOYIOG, TNG EKTOIOELONG KAl TOV GLVAPT] TESIOV TOV KOW®OVIKOV ETICTNUOV.
Ytoyevel emiong, omv e&étaon NTMUATOV Tov aPopoLV TN YAMGGIKN KATAGKELN TNG PLOMATIKAG
TPOYUOTIKOTNTOG GE GLUVOVOCUO HE TIC EMOTNHOAOYIKEG-IUEDOOOAOYIKES TPOOEYYIGES GVAAOYNG TOL
Blopatikod vAkoD mov amotedel T PdAon Yo TNV avaAvon, epunveia Kot otoxacud. Mag evolapépet
va g€etdoovpe petalh dAAov to podho mov Swdpapatifer M APRYNoN OV YLYOAOYIKN KOl
EKTTOOEVTIKY €peuva, KaOMG Kor TN onuocios Tng oLVEXIONG KOl EUTAOVTICHOD NG KPITIKNG-
EPUNVEVTIKNG £PEVVOG OTO TANIGIO TOV KOWMOVIKOV ETGTNUOV OG M0 YOVIUT CNUELMTIKY TPOKTIKN
ypapng kol otoyacpod. H mpocoyn eotidletoar emiong ot pebodoroyikny omovdadtnta Tng
aVBOPUNTNG OPTYNONG KO ETLTELECTG OTIV PELVA TOV KOWMVIKOV KOl 0VOPOTICTIKOV EMGTNUAV Kot
YW TO TG Ol TOIKIAES EMIGTNLOLOYIKEG-UEDOOOAOYIKEG TTPOGEYYIGELG GLUVOLOVTOL [E TN OLOUOPPOOT
TOL EPELVNTIKOD KEWEVOL GE GYEOT HE TO GLYKEKPYEVA €idn epOTNUATOV Kol VTOBECE®V TOL
HeAETOVVTOL.

[12]



Mertartomifovtag TV EUEOCT] TOL €VOIPEPOVTOS OTNV £PELVA TV SIOUOTIKOY TPOKTIKOV Kot
S10d1KaCIDV, TO GLUTOGLO GTOYXEVEL GTNV KPLTIKN KOl TNV omodouncn 1oV KAUCIKEOV, CLUUBUTIKOV
SVICUOV HETAED TOV «VOL KOl TOL CAOLOTOG), TNG «VONONG KOl TNG EUTEPLOG», TOV KVTOKEWEVOL Kot
TOV OVTIKELEVOLY, TOV «OPYaVIoHoD KOl TOV TEPPAAAOVTOCY, TNG QUGG KOL TOV TOALTIGUODY, TNG
«KOW®OVIOG KOl TOL OTOLOV», TOV «ONUOGIOVL KOl TOL WIOTIKODY», TNG «OpAcng Kol TV SOHMV», TNG
«Bewpiog kot g TPAKTIKNG», K.6. 'Evag dAlog Paotkdg 6TOY0G TOV GLUUTOGIOV Elval va TapEYEL OTN
vEO YEVIO QOITNTAV Kol EPELVNTAOV Oxl LOVO EVOAAOKTIKEG TPoceYYioel ot Bewpio kot Epevuva g
Yoyoroyiog, NG EKMOIOEVONG KOl TOV TOPEUPEPDV TESIMV OTO TANIGIO TOV KOW®MVIKOV Kol
avOpOTICTIKOV EMOTNUAV, OAAG Kol KOvoOPYLOLS TPOTOVG OKEYNG OYETIKG UE TNV EPELVITIKN-
Sdaktikn tovg tavtdétnTa. To {NTnua avtd eivor moAd onuavtikd kot cuvdéetar dpeca pe v Kpion
—ov ot Pdomn g vroostnpilovpe 6Tt givol NOKNA— Tov pépa pe TN LéEPa oG AmOKAADTTEL OAO KO TTLO
évtova 10 N ovBpomoTIKG, Yuxpd Kol LTOAOYISTIKO TNG TPOCHOTO. X' LTI TNV KATAGTOOY OgV
elpoote auotpot evfuvdv Aot gleic oV VANPETOVUE TNV YOYXOAOYiD, TNV EKTOIOELOT KOt YEVIKOTEPO
TI KOWMVIKES Kot ovOpoMIOTIKES EMGTNES: 1 emMAoY TG peBodoroyiog/eBddov Epevvag eivar 1 1d1a
po 0K Kot TOMTIKY SEGHEVOT| OV delyVEL EMioTG TO TMG 6TEKOLAGTE 0TI {1 G AvOpMTOL KOl (OC
EMOTLOVEG.

Opiopévol amd Tovg 6TOYO0VS TOV GLUTOGTIOL Eivat:

1. No mpoodiopiotel kot vo depevvndei o poéAog mov dadpapotilel o Piopo (Propatikn
TPoOTTIKN) o Bewpion kol €pguvo TG WoYoAoylag, NG EKTAIdELONG KOl TV OGAA®V
TOPEUPEPT] EXOTNUOVIKDV TESID®V TOV KOWOVIKDOV EMICTNUOV.

2. No mopovolactel kot amotiundei n obyypovn mpoPinpatiky (0écelg, KPITIKES, OlOUAYES,
SUMLLLLOTOL, TTOPAVOTIOELG, KOTOYPTOELS) KOt TO TPOGROTO EPEVVITIKA TOPICLLOTO TOV APOPOHY
10 Blopo kot TG PLropatikég TPOcEYYIoES GTNV WLXOAOYiD, TNV EKTAIdELON KOl 08 GAAQ
TOPELPEPT| EMGTNUOVIKA TTESIO TOV KOWMVIKOV EMOTNUMV.

3. Na mpocdiopiotovv kot vo avadeyBody ot duvaTOTNTEG Kol Ta Opla. TV PAUCICHEVOV OTO
Blopa mpoceyyicewv 6TnV YuyoAoyida, TV eKTaidevon Kot o€ GAAN TOPEUPEPT] ETCTNLOVIKA
nedio.

4. No 7pocdoptotodv ot 13taitepeg TPOKANGELS OV dNpovpyodyv ot Paciopéveg oto Plopa
TPOGEYYIGELG GTNV YoyoAoYia, TNV EKTOIOELOT KoL € GAAN TOPEUPEPT] ETLOTNHOVIKG TTEdaL.

5. Noa npocdiopiotei kat va diepevvnei o poAOC Tov BrdpaTog Kot TG PIOUOTIKAG TPOOTTIKNG
®C YVOOTIKNG Kot peBodoAoyIKNG-epELVNTIKNG SlodiKaciag.

6. No katavonfobdv ot oyéoelg HeTaED TOV PIOUOTIKOV S1dIKOCIOV KOl TOV OVATOPUCTOTIKOV
HLOPO®OV.

7. No mopovClOIGTOUV Ol CULVETAY®YEC KOL EQOPHOYEC ToV Pooiopéveav oto  Plopa
TPOCEYYIGEMV TNV YuyoAoYid, TNV EKTAIOEVON Kol GE GALG TOPEUPEPT) EMOTNLOVIKG TESIOL
KoL YeVIKOTEPQ GTNV Todeiol KoL TNV KOWOVIKY TOALTIKY.

8. No mapovclastodv ot EQUPHOYES TOV PIONATIKOV TPOCEYYICEMV GE MOIKIAEG TEPUTTMOELG
dokyalovtag vEeg 106G Kot epunveiec.

9. Na diepevynoidv o1 ¥pNoelg Kot Kataypoelg Tov Piduatog otny YuyoAoyia, Ty eknaidevon
Kot 6€ GALO TTOPEUPEPT] EMLOTNHOVIKE TTEdOL.

ITo ovykekpuéva, o TpoPANHoTIoUOS Kat 1 ov{ntnon eotialetol ota akolovba Bacikd {ntApota:

1. Trieivor to Biopo, Toleg ival ot facikég TOV S100TACELS KoL TAOG AVTO SLOUOPPAOVETAL,

2. Tlowot gival ot BepeMdOEIS 1GTOPIKOL KOl ETOTIHOAOYIKOT TAPAYOVTEG TOV OdNYNoOY OTNV
avadvon Kot v avantuén tov Paciopévey 6to Piopo Bempidv Kot EpEVVAOV GTO TANIGLO TG
PLAOCOPIOGC, TNG EMOTNUNG KL TNG TEYVIG;

3. Tt 1d0e1g vEGpYOLY GOTO TAMIGIO TNG WUXOAOYIOG, TNG EKMOIGELONG KOl TOV OAA®V
TOPEUPEPDOV TTESIOV TOV KOWMVIKOV EMICTNUOV CYETIKA HE TIG EPELVNTIKEG HeBOSOAOYIKEG
TPOCEYYIGEIS TOL £X0VV MG PAGIKN TOVG TPOOTTIKN TO Plopa;

4. Trti elvar avaykoaieg Kot yprioyleg ot Paciopéveg 6to Piopa mpooeyyioels yio ) Bewpio ko
€PELVO TNG YLYOAOYIOG, TNG EKTAIOEVOTG KO TOV GAL®MV TOPEUPEPDV TES WOV TOV KOWVOVIKOV
EMOTNHOV;

5. Ti Béon éxer 10 Plopo 1 Bo umopovce va €xel otar dAPopo TANICI NG EPELVOG TNG
YUYoAoyioG, TNG €KmMaidevong Kol TV GAADV TOPERPEPOV TESMV TOV KOWOVIKOV
EMOTNH®V;

6. Ilmg o Pimpo cvvdéetar pe T Yvdomn Kal yioti kot wdg to Piopa kot 1 pebodoroyio Epguvog
GLVOVTOUVTOL 1] LTOPODY Vo cuvavTnBolv yio TV Tpoddnon g yvoong;

7. Tueidovg «ainBeiecy mapdyovtar amod Tig facicpuéves oto Pimpo peBodoroyikég Tpooeyyioels;

8. Ildg n «modtta» tev Pacicpévov oto Piopo mpoceyyicemv Umopel vo oplotel 1 va
eEao@oMoTEl;
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10.

11.

12.

13.

14.

15.

16.

17.

[og o1 Baociopéveg oto Plopa Tpoceyyicelg cuvddovtal He TNV EPEuva NG Yuyoroyiag, Tng
EKTOIOEVLONG KOl TOV GAAOV TOPEUPEPOV TEdIMV TOV KOWOVIKOV emiotuomv; [Iog n
TPOYLLATIKOTNTA TOL BLOROTOS UTOPEL Vo TACUDGEL Kot va. ennpedost tn Bewpio kol v
TPOKTIKY TNG WOYXOAOYIOG, TNG EKMOIGELONG Kol TOV OAA®V TOUPEUPEPOV TESI®V TOV
KOWOVIKOV ETOTNUOV;

Iag ot Baoiopéveg oto Biopa peBOSOAOYIKEG-EPEVVITIKEG TTPOCEYYIOELS TG WVXOAOYIOG, TNG
EKTTOIOEVONG KOL TOV GAA®V TOPEUPEPDV TTESIOV TOV KOWMVIKOV EMOTNUAV AEITOVPYOVV
omy Tpadn;

[og o1 oyéoels PLOUOTOG-VOV-CAUATOG-KOWMVING-TOMTIGHOD 0AAALOVUV 1 OVTIGTEKOVTOL
GTNV OAANYT OG IGTOPIKEG JAOIKAGIES AVACYNULATIGHOD TOV KOGLOV;

o ta Pudpoto dAAoV avBpdrmv kol Tov (v emnpedlovy TV KOTavONGsT TOL SIKOV HOG
Budparog;

Ioweg eivan ot dvuvardtnteg kot ta Opla tov Pacwopéveov oto Plopo pebodoroykdv
mpoceyyicewv ot Beswpla Ko £pguva TG YoxoAoylog, TG eKmaidevong Kot Tmv GAA@V
TOAPEUPEPDV TESIMV TOV KOWMVIKOV Kol 0vOpOTIGTIKOV ETGTNUAV;

Tt péro SwdpopatiCel to Plopo GTIG VONTIKEG-YVOOTIKEG KOl YEVIKOTEPO WUYXOAOYIKEG
Sdwdkacieg (avtiinym, vonon, okéyn, eavtacio, YAOoGO, K.4.);

Tt poko SwdpopariCelt 10 Plopa otig podnolokés, avomtuilokés, EMKOWVOVINKES,
SmPocOTIKEG, KOWMVIKO-NOKEG, Oepoamevtikég dadikacies 610 TAICIO NG 0KOYEVELNG,
TOV OYOAEIOV, TOV VEOV TEYVOAOYIDV ETIKOVMOVING KOl TANPOPOPIaG Kot TMV SNUIOVPYIKOV
TPOKTIKAOV Kot TNG TEXVNG;

[g Aertovpyel to Todkd Piwpa oto TAAIcO ™G SVYYXPOVNS TpayLOTIKOTNTAS (KoBnpepvn
EMKOWOVICL, OIKOYEVELL, OXOAELD, VEEG TEXVOLOYIEG EMKOWVMVING KOL TANPOPOPING) KOl TOLES
glval o1 OMUEIOVUEVEG OAAOYEG O GXECT LE TOAALOTEPO TOMTICUIKA TAdiow (Topddoon Kot
S poviKEG avOpOTOLOYIKES ONULOIVOVCECS);

Tt eidovg ypnoelg kot Katoypnoelg tov Prdpatog £xovv yivel Kot yivovtol oty yoyoloyia,
TNV EKTOIOEVOT KOl GTO AAAN TOPEUPEPT] TTEDTA TOV KOWDVIKDV ETOTNUDV;

Boowm pog emdioén eivol 1 TpofANHTIKY TOV GUUTOGIOV AVTOD VO, GUYKEVIPAOGCEL EPEVVNTEG OO
YEITOVIKG EMGTNUOVIKG TTESIO TG WYUYOAOYING, TNG EKTAIOEVONG KoL TOV EMGTNUAV 0Y®YNG, AVATTUENS
Kot vyeiog kot va gvBappivel v mpodbnon demomnuovikoy (interdisciplinary), TOAETIGTHOVIKOV
(multidisciplinary), vrepeniotuovikadv (transdisciplinary) kot cuvOetik®v (integrative) mpoceyyicemv
0G0V aeopd T dlepevvnon Tav NMUdTeV mov aeopodv Tig Pactouéves oto Piopo pebodoloyukég
TPOCEYYIGELS KOl TPAKTIKESG KOL TV OIKO-COUATIKO-BLONATIKY pog dapén YevikoTepa, Kot Kupiog g
GUUPLTNG OLVATOTNTAG TOV POROTOG Vo 0AAGlEL pe Opovg GYECEMY Kol OAANAETIOPACE®V LE TO
TEPPAALOV (OIKOAOYIKO, KOWMVIKO, TOMTIGUIKG), Oyt HOVO VIO TO TPIGUO TNG Kuplapyng oNuepa
KOVGTPOUKTIPIOTIKNG KOl HETAVEDTEPIKNG TPOOTTIKNG.

BAXIKEX OEMATIKEXZ TOY XYMIIOXIOY

1. Evvowoloyikoi IIpoooropiopoi kor Emetnporoyikéc Aloctaoels Tov Biopatog

H évvota kot to vonua tov fropatog

OvtoloYIKG, emGTHOAOYIKE Kot LeBodoAoyIKA (nThpaTe TOV PLONOTOG

Biopo kot kowvovikég emtotueg (yoyoloyio, kKowwavioroyia, avOpomoroyia, k.4.)

Biopo kot avOpomioTikég emoTEg

Biopo kot kaAlreyvikn dnpovpyio

Biopa xon emotipeg g vyeiog

Biopa kot emotipeg e aywyng

Biopa kot yoyobepomeio

To Biopo oTNV KPITIKN KOWOVIKY Kol TOMTIGKT Bempio

Biopa kot peaiopog

Biopa kot kovetpouktifiopdc

Biopa kot mpaypotiopds

Biopo kot copa

Oesopntikd mhoiclo, Poocwkés mopadoyés kot Béoeig Tov Pacwopéveov oto  Plopa
TPOGEYYIoEMV (epumvevtikéc, (POLVOLLEVOLOYIKEG, QEUVIOTIKEG, QPNYNUOTIKES,
KOVGTPOUKTIPIOTIKEG, ONUEIMTIKEG, SLUAOYIKEG, OUKOAOYIKES, CLCTNUIKES, K.4.)

E&ehktikéc kot 01koA0YIKEG S100TAGELG TOV PLdpoTog

Biopo kot demotnpovikésg (interdisciplinary), molvemiotnpovikég (multidisciplinary) ko
vrgpemotuovikég (transdisciplinary) epevvnrikég Tpaktikég
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Awpdyeg kot Squpato oxetikd pe T 0éom Tov PLOROTOC OTIS KOWMVIKEG KOl
avOpOTICTIKEG EMOTNILES

[poorntikéc kKot Opia TV Pacicpuévev 6to Biopa Tpoceyyicewv

[Tépa oo to Piopa: AdOn, Topovonoels Kataypoelg oxeTikd e Tig Paciopéves oto Plopa
TPOGEYYIGELG OTN PIAOGOPIa, TNV EMGTIAN KAL TNV TEXVN.

2. Biopoa kot Kowoviko-Iotopikés kot IHotiopikég Avadikacisg

Biopoa kot kowvovik Bswpia

Kowvmviko-16Topikég, TOATIOUIKEG KOl OIKOAOYIKES SLOGTAGELS TOL PLOLOTOG

To Plopo ¢ KOWOVIKO-1GTOPIKO-TOMTIGUIKO POVOUEVO

H Buopotikh faon tng kovAtodpag Kot ToL TOAMTIGHLOD

Xwpo-ypovikés drodkaoieg kot Plopa

Iotopia kot flopa

To PBlopa og Kapodg kpiong oty Kovvia

AvamopooTdcels, CUUBOACHOT Kol TOTOL PIOLOTOG OTIC SLAQOPES IOTOPIKEG EMOYES
Biopo kot d10d1kacieg S1opopemons ToL 00TOD KAl TNG TOVTOTNTOG

To Blopo oty TPove®TEPIKT, TN VEMTEPIKN KOL TH LETUVEDTEPIKT ETOYT
Etepotnrta kot fropatikég diadikacieg

Yvvenaymyég Tov Baciopévav oto PBiopa Tpoceyyicemv otovg Becong TG Kovoviag.

3. Biopa kon Nontikés-T'vootikég (I'voorokéc) Avadikacieg

To Ot tov oyxéoemv tov PLdOUATOC, VOou Kol cOHaToS: KapTeolovég kot avIikapTesLavEg
mpooeyyicels — YnepPaivoviog tovg Suicpos

H yvyoroyia vrd 10 mpicpa tov Pidpotog

Biopoa kot yvoon: TIpog o 6yectok Kot tAANAETISPUGTIKT TPOGEYYIoN

To Biopa wg popéag yvaong: O pohog ToL PIOIOTOG 0TI VONTIKEG-YVOCTIKEG O1001KAGTEG
Booiopéveg oto Piopo mpoceyyicels oTic VoNTIKEG-YVMOTIKEG dladikacieg (avTiinym, vonon,
oKéy™, ovioocio, Lnun, YAdooo)

Blopotikég drodikacieg, dpdon Kot d10d1Kacieg KOTOOKELTG TOV VOT|LOTOG

Biopo, yYAoooikég d10d1Kacieg Kot LETOPOPEG

Biopa, cuvaisOnpata kot yvoon

Biopa kot dnpovpyun gavracio

Biopa kot cuveidnon

Blopotikég kot StmokeeviKég SIAOTAGELG TG YVOOTS

AvamTuEloKEG TPOOTTIKEG TOL PLOLOTOG KA TG GLVEIONONG

XpNoeLg kat KataypoElg ToV PIOHOTOG GTIG VONTIKEC-YVOOTIKES S100IKAGIES.

4. Biopoa kot [Towotikég Epevvnrikéc MeBodoroyieg

H omovdaidmto Kot 0 pOA0G Tov PIONATOC TNV EPEVLVE KOL TH YVAGCT

Ortav 10 Biopa tov gpevvnt cvuvavid to Plopo Tov vrokewévoy g épsvvag: TIpog pa
Baciopévn oto Piopo oyeotokn epgovnTikn pebodoroyia

AvtinmTikd cvotnpate  (OTTIKO, OKOLOTIKO, YELOTIKO, 0CEPNTIKO, KlvouloOnTkd) Kot
Baciopéveg oto Pimpa pebodoroyieg

Biopa, viwotnteg (materialities) kor dadikocieg cuALOYNG, EpUNVEING, AVOTOPAGTACNG KOl
S10800MG TV EPELVNTIKMY OESOUEVEOV

Biopa, mpoopepoueveg duvorotmreg (affordances) kol Paciopéveg oty téxvn epguviTiKég
pebodoroyieg

Biopa, ynelokég texvoroyieg Kot vEOL TPOTOL EPEVVITIKOV GYESOGUOV

"Epeoiro Blopa Kot gpguvntikés 1od1Kacieg Kol TpoKTIKEG

Biopo, yYAowooikéc d1adikaoieg Kot LETAPOPEG GTO TANIG10 TV HeBOSOAOYIDV EpEVVOG

To Biopa 610 TAAIGI0 TOV TOOTIKOV EPELVNTIKGOV HeBodoAoydV (eBvoypapikn, Ploypapikr,
APMYNUATIKT, EPUNVEVTIKY], QPOIVOUEVOAOYIKY, OLOAOYIKY], CNUELMTIKY, KPITIKY], KOW®MVIKO-
(OTOPIKN-TOATIGUIKT], £PELVO-OPACT], CUGTNIKY, PEUVIOTIKN, K.4.)

Biopa, Adyog, apnynon

E&ovoia, yvdon kot meBapyicol pnyoviopoi tov Pidpatog oto miaicto tov pebodoroyidv
épeuvog

XPNOoELS KOl KATAYPNOELS TOV PUDIOTOG OTNV EMGTNUN Kot oTnV pebBodoroyla Epevvag.
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5. Biopa, Iodi wor Owoyévero: Ipoxtikés Ayoyng Kowovikomoinong, Ile@dpynong,
Enevépyerog, Emkowoviag, Mddnong ko Avantoéng

E&ovoia, yvaon kot mel@dpynon tov PLOPATOS 6T0 TAAIGLO TNG OKOYEVELOG

Owcoyevelokn deoloyia Kot mondikd Prodpata

TMonduco Piopa, teBapyticol pnyovicHol Kot aVTIGTAGELG GTO TAAIGLO TG OIKOYEVELNG
OwoYeVELOKOG YDPOG KOl «OLaXEIPLON» TOV TAUSIKOV Plopdtov

YOyypoveg HOpOEG OwKoyéveldg, Plopa Kol OladIKaciee KOTUOKELNG VEOV  HOPO®OV
VITOKELEVIKOTITOG

Biopa, mpooeepoueveg dvvatotnteg (affordances) ko dodikcacieg avtidnyng, dpdong kot
emevepyelag (ageNCy) 6To mAicLo TNG OKOYEVELNS

Yhkotnteg (materialities) ko Sodikacieg dapdpemong tov £avtod/TanTdTNTAC KOl TOV
Budpatog oto TAAIGLO TG OIKOYEVELNG

"Epguio Biopa kot oukoyévela

Biopa kot emucoveviokés dtadikacieg 6To mAAIGLo TG 01KOYEVELNG

Biopo kot dtadikacieg pabnong Kot avamtuéng 6To TAAIGLO TG OIKOYEVELNG
Biopo kot kowvmviko-n0iuég d1adikaciec 610 mAaiolo TG 01KoyEVELNG
Biopo, yYA0cokég 61081Kacieg Kol LETOPOPEG GTO TAAIGLO TG OIKOYEVELNG
Edum ayoyn kot fiopa 610 TAaiclo g 0KoyEVeLag

Bimpo kot vygio 6T0 TAGIG10 TNG OIKOYEVELOG

To PBlopa og TEPLOSOVG KPIoNG TNG OIKOYEVELNG.

6. Biopa, [Iodi ko Exaidogoon

E&ovoia, yvaon kot nel@dpynon tov PLdpatog 6To TAAICLo TG EKTaidevong

Exnadevticn deoroyia kot moudikd frdpota

TMondwo Piopa, teBapytcol pnyovicpuol Kot avTioTAGEG 6T0 TAAIG10 TG EKTOidEVOT
YHOMKOG YDPOG KOl «SaYEIPION» TOV TUSIKOV PLOUATOV

AvamopooTACELS TOV TUOIKAV PIOUITOV 0T0 GYOAKA eYXepidia

Biopa, mpooeepoueveg duvatdtnteg (affordances) ko dodicacieg avtidnyng, dpdong kot
emevépyelag (agency) 6to mAoiolo TG eKmaidgevong

Ylwotnreg (materialities) kot dradikacieg Slapdp@moNg Tov £aVTOD Kal TOL BIOUATOG GTHY
ekmaidgvon

‘Epguio Biopa kot ekmaideoon

Biopa kot podntikég dpdoeig oto oyoieio

Biopa kot emikowvmviokés dtadikaoieg 6To mAaiclo TG ekTaidevong

Biopa kot dtadikacieg didackariog, padnong Kot avantuéng 61o mANico TG EKTAideuong
Bimpo kot kowvoviko-n0iég dadikacicg oto mlaicto tng ekmaidsvong

Biopo, yYAocoikég 610d1Kacieg Kol LETAPOPES GTO TAAIGIO TNG EKTOIOEVLONG

Biopo kot vyeio 6t0 TAOIG10 TG EKTAIOELONG

Edn ayoyn kot fiopa oto thaiclo Tov oyoleiov

H cmovdaidtnto tov PLONOTOg 6TIC EVOAAKTIKES WYUYOTAIOOYMYIKEG TPOGEYYIGELS (KPLTIKN
TS Oy®YIKY, SOAOYIKY TOday®YIKY], PlOUATIK TOdAy®YIKY, (QEUIVIOTIKY TOUOOY®OYIKT,
K.4.).

7. Biopa, Iodi ko Néeg Teyvoroyieg Emkowvoviag kot [Iknpogopiog

Néeg teyvoroyieg enkovmviog Kot TANPoeopiag, TOAVTPOTIKOTTA Kot Blopa

Biopa, npooeepopeveg duvatotnteg (affordances) ko dodikcacieg avtiAnyng, dpdong kot
enevépyelag (agency) oto TAic1o TV VEOV TEYVOAOYIMV ETIKOIVOVING Kot TANPOQOpiag
Ylwotnreg (materialities) kot dadikacieg dloudpemong Tov £0vTOD Kol TOL PLONOTOS GTO
TAOIG10 TOV VEOV TEYVOAOYLDV ETKOIVAOVIOG Kot TANPOQOpiag

Bilopa kot mpokticés Kot Lopeég TEXVOLOYIKNG COUATOTOINGNG OT GUYYXPOVH ETOYN

Eéovoia, yvdon kol me@dpynon tov PloOpTog 6T0 TAICIO TV VE®V  TEYVOAOYLDV
EMKOWOVING Kot TANpoQopiog

"Epguio Biopo 6to TAaiclo TV VEOV TEYVOAOYIDV ETKOVMOVING KOl TANPOQOPiag

To Blopa T0V GOUATOG GTO TAAIGIO TOV VEMV TEYVOAOYIDV ETKOWVMVING KOl TANPOQOPIng
Biopo kot entkotvoviakés d1ad1kacieg 610 TAAIGIO TOV VED®V TEYVOAOYIOV ETIKOWVMOVING Kot
TAnpoopiog

Biopo xor dwdwkoacieg Sdackariag, pabnong kot oavédmtvéng oto mhaico TV ViV
TEYVOLOYIDV EMKOVMVIOG KO TANPOPOPIOG
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Biopo kot kowvoviko-ndikég 510d1kacieg 610 TAAIGIO TOV VEDV TEYVOAOYIDV EMKOWVOVING KoL
TANpoQopiag

Biopo, ylooowés dwdwooies kol HETOQOPEG OTO TAAICIO TOV VEMV  TEYVOAOYIDV
EMKOWOVING Kol TANpo@opiog

Biopo kot €181k aymyn 6o TAAIGI0 TOV VEDV TEXVOAOYIDV EMKOWVOVING Kol TANPOPOpiog
Biopo kot vyeio 6T0 TAOIGI0 TOV VEQV TEXVOLOYIDY EMKOWVAOVING Kol TAPOPOPIaC.

8. Biopa, Anpovpyikég Ipaxtikég kot Téyvn

O poAOg TOL PUOHOTOG OTIG ONUOVPYIKEG TPOKTIKEG Kot otnv Téyvn (Aoyoteyvia, yopdc,
LLOVGIKT|, TPOYOVdL, OTTIKEG TEXVES, EIKOOTIKEG TEYXVEG, Kivnuatoypdeoc, Oéatpo, pmtoypapia,
TEPPOPLLAVS, EYKATACTACELS, K.4L.)

Avamapootdoels Tov Piopatog oty téxvn (1e faon to OAO, TV NAia, TV KOWOVIKN TaEN,
™ Opnokeio, T ELAN, TV €BVIKOTNTA K.(.) KOl Ol TOMTIGHIKES KOl Ol NOKOTANCTIKES TOVG
mpoinmobécelg

Ewovoypo@ikéc kot Lop@oloyikég mpooeyyioel tov Pidpatog (1o Piope o €Kovoypoeikd
0épa — HopeoAoYIKES Kat 1oTopikég Tagivopies)

AvVamopooTAGELS TOL TUSIKOD PIOUNTOC TNV TEXVN

Téyvm, Blopa kot aAAnAenidpaon

Biopa, mpooeepoueveg duvatdotnteg (affordances) ko dodicacieg avtidnyng, dpdong kot
enevépyelag (agency) oto TAaiGLo TV SNUOVPYIKAV TPOKTIKOV KoL TNG TELVNG

Ylucotnreg (materialities) kor dadikacieg SpOpEOONG TOL €0VTOV/TAVTOTNTAG KOL TOV
Budpotog 610 TAAIGLO TOV SMUOVPYIKAOV TPOUKTIKMV KL TNG TEYVNG

E&ovoia, yvdon kot mel@dpynon 1ov PLdpatog 6To TAAIGO TOV SMUIOVPYIKOV TPOKTIKOV Kot

™G TéXVNG

"Epguio Biopo, Snpiovpyiés TpokTikes Kot TV

To Biopo 10V GOUATOG 6TO TAAIGLO TV TLOVPYIKOV TPUKTIKMY Kot TNG TEXVIG

Biopo kot entkovoviakés d1od1Kacie 6TO0 TANIGIO TOV SNUIOVPYIKOV TPAKTIKOV KOl TNG
TEXVNG

Biopo kot dodikacieg didackariog, ndbnong Kot avamtuéng 6to TANIGIO TV SNUIOVPYIKMV
TPOKTIKAOV Kot TNG TEXVNG

Biopo kot Kowvoviko-nbikég d10d1kacieg 6T0 TANIGIO TV dNUIOVPYIKAOV TPOKTIKOV Kol TNG
TEYVNG

Biopo, YA®ooKéS d1adKaoies Kot HETAPOPEG OTO TANIGLO TMOV SUOVPYIKOV TPOKTIKAY KOt
™G TEXVIG

Biopa kot €181k aymyn 6To TACIGIO TOV SNUOVPYIKOV TPOKTIKMV Kot TNG TEXYNG

Biopa kot vyeio 6T0 TAOIG10 TOV SNUIOVPYIKOV TPOUKTIKOV KOL TNG TEXVNG

Biopa kot avtocyedlac oG 6To TANIGLO TMV SUIOVPYIKOV TPOKTIKMV KOl TNG TEXVNG

XpNoELg Kat KOTOXPHGELS TOL PUOUOTOG GTIG ONULOVPYIKEG TPOKTIKES KOL GTNV TEXVN.




AIMS AND SCOPE OF THE SYMPOSIUM

Human lived experience is the main ontological and epistemological basis for qualitative research
methodologies and currently posses special methodological-hermeneutical-phenomenological
significance in psychological and educational research, but also in related fields of social and
humanistic sciences. More specifically, the notion of Lived Experience introduces an approach to
qualitative research methodology in psychology and education (and related fields of social and
humanistic sciences) that is distinct from traditional approaches derived from the behavioral or natural
sciences —an approach rooted in the “everyday lived experience” of human beings within the context of
specific ecological, social-historical, cultural and pragmatic situations. Rather than relying on abstract
generalizations and theories, the lived experience perspective (experiential perspective) offers an
alternative that taps the unique nature of each human situation, with "the once-occurrent event of being"
(Bakhtin, 1993: 2).

The notion of lived experience is used in the works of Dilthey (1985), Dewey (1934), Husserl
(1970), Merleau-Ponty (1962), and their contemporary exponents. It announces the intent to explore
directly the originary or prereflective dimensions of human existence. It forms the starting point for
inquiry, reflection, and interpretation. In Truth and Method, Hans-George Gadamer (1975) suggests that
there are two dimensions of meaning to lived experience: the immediacy of experience and the content
of what is experienced. Both meanings have epistemological-methodological significance for qualitative
inquiry in psychology and education and related fields of social and humanistic sciences. They refer to
"the immediacy with which something is grasped and which precedes all interpretation, reworking, and
communication™ (Gadamer, 1975: 61). This thought is also expressed in the well-known line from
Merleau-Ponty (1962), "The world is not what | think, but what I live through™ (1962: xvi-xvii). If one
wants to study the world as lived through, one has to start with a "direct description of our experience as
it is" (1962: vii).

In contemporary social and human sciences, "lived experience” remains a central epistemological-
methodological notion (see van Manen, 1997) that aims to provide concrete insights into the qualitative
meanings of phenomena in people's lives.

The aim of the symposium is the presentation and evaluation of current perspectives on the lived
experience, with a view towards a creative synthesis of the different approaches and a subsequent
expansion and enrichment of the theoretical and methodological equipment of the psychology, the
education and related fields in social and humanistic sciences and health sciences. It especially aspires
to encourage interdisciplinary, multidisciplinary, transdisciplinary, and integrative approaches that
explore the question of lived experience and experiential approaches to psychology, education and
related fields. In other words, the overall objective of the symposium is the examination and critical
reflection of key theoretical, epistemological, moral/ethical, and methodological issues concerning the
role of the lived experience in emotional and cognitive processes and in the processes of education,
socialization, and health care within the family, the school, the new environments of the information
and communication technologies, and in creative practices and the arts.

The symposium offers detailed methodological explications and practical examples of qualitative
inquiry based on the notion of lived experience (for example, hermeneutic, phenomenological,
narrative, biographical, dialogic, ecological, systemic, play-based, arts-based, etc. inquiry). It shows
how to orient oneself to human experience in psychology, education and related fields in social sciences
and how to construct a textual question which evokes a fundamental sense of wonder, and it provides a
broad and systematic set of approaches for gaining experiential material that forms the basis for textual
reflections.

In the symposium we also discusses the part played by language and narrative in psychological and
educational research, and the importance of pursuing human science research critically as a semiotic
writing practice. We focus on the methodological function of anecdotal narrative and performance in
human science research, and offers various methodologies/methods for structuring the research text in
relation to the particular kinds of questions being studied. Finally, we argue that the choice of research
methodology/method is itself a pedagogic commitment and that it shows how one stands in life as an
educator.

By shifting the emphasis of our research to the investigation of experiential practices and
procedures, the symposium aims to critique and deconstruct the classic, conventional dualisms between
“mind and body”, “intelligence and experience”, “subject and object”, “organism and environment”,
“nature and culture”, and so on. An additional key objective of the symposium is not only to offer the
new generation of students and researchers alternative approaches to theory and research, but to also
suggest new ways of thinking about their research and teaching identity.

This issue is very important and directly related to the crisis —that in the essence is moral— that day
by day reveals more and more strongly its non-humanitarian, cold and computational face. We argue
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that in this situation we are also responsible while serving the field of psychology, education and
generally that of social sciences and humanities: the choice of the research methodology/method is itself
a moral and political commitment that also shows how we stand in life as humans and scientists.

More specifically, some of the objectives of the symposium are:

1.

2.

9.

To define and explore the role of lived experience (experiential perspective) in theory and
research in psychology, education and related fields of social sciences;

To present and evaluate the contemporary problems (positions, criticism, controversies,
dilemmas, misunderstandings) and recent research findings of experiential approaches in
psychology and education and related fields of social sciences;

To identify and demonstrate the potential, as well as the limitations of lived experience in
psychological and educational research and related fields of social sciences;

To articulate challenges inherent in these experiential research approaches in psychology,
education and related fields of social sciences;

To define and explore the role of the lived experience as an emotional, cognitive and research
process;

To understand the relationships between experiential processes and representational forms;

To present the implications and applications of experiential approaches in psychology,
education and related scientific fields and generally in social policy.

To present the applications of experiential approaches to various cases by trying new ideas and
interpretations.

To explore the uses and abuses of lived experience and experiential approaches in psychology,
education and related scientific fields.

Some of the key questions that this symposium will address —which could be the basis for forming
focal areas of discussion—, are the following:

1.
2.

3.

10.
11.

12.

13.

14.

15.

16.

17.

What is the lived experience, what are its basic dimensions, and how it is formed?

Which are the key historical and epistemological parameters that have led to the emergence of
experiential theory and research in psychology, education and related fields?

What are the recent trends in lived experience-based (experiential) psychological and
educational theory and research?

Why lived experience-based psychological and educational theory and research methodologies
are necessary and useful?

To what extent could lived experience be used in various research contexts in psychology,
education and related fields?

How does the lived experience relate to knowledge, why and how lived experience-based
theories and research can bring about advances in, and promotion of, knowledge?

What are the conceptions of “truth” that are produced by these lived experience-based
approaches?

How can the “quality” of these lived experience-based methodologies be defined and/or
ensured?

How can lived experience-based approaches be combined with social science and
psychological and educational research? How can lived experience frame and affect social
science and psychological and educational theory and practice?

What do lived experience-based research methodologies look like in practice?

How do lived experience-mind-body-society-culture relationships change or resist change as
historical processes of reformation of the world?

How do lived experience of other humans and animals affect the understanding of our own
lived experience?

What are the possibilities and limitations of lived experience-based approaches in theory and
research?

What role does the lived experience plays in emotional, mental-cognitive and general
psychological processes (perception, cognition, thought, imagination, language, etc.)?

What role does the lived experience play in learning, developmental, communicative,
interpersonal, socio-moral, therapeutic processes within the context of family, school, new
information and communication technologies, and in creative practices and art?

How does the child’s lived experience function in the context of contemporary reality
(everyday communication, family, school, new information and communication technologies)
and what are the changes in comparison with older cultural attitudes?

What types of uses and abuses of the lived experience have been made in the psychology,
education and related fields?
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SYMPOSIUM TOPICS

The scope of the symposium includes — but is not limited to — the following topics:

1. Conceptual Definitions and Epistemological Dimensions of the Lived Experience

The concept of lived experience

Precursors of lived experience

Ontological, epistemological, and methodological issues of the lived experience

The lived experience and the social sciences (psychology, sociology, anthropology, etc.)

The lived experience and the humanities

The lived experience and artistic creation

The lived experience and health sciences

The lived experience and education

The lived experience and psychotherapy

The lived experience in critical social and cultural theory

The lived experience and realism

The lived experience and constructivism

The lived experience and pragmatism

The lived experience and body

Theoretical context, basic assumptions of lived experience-based approaches (hermeneutic,
phenomenological, narrative, feminist, constructivist, semiotic, dialogic, ecological, systemic,
etc.)

Evolutionary and ecological dimensions of the lived experience

The lived experience and interdisciplinary, multidisciplinary, and transdisciplinary research
practices

Debates and dilemmas concerning the lived experience

Perspectives and limits of lived experience-based approaches

Beyond lived experience: Fallacies, misunderstandings, misuses of embodied approaches in
philosophy, science, and art

2. The Lived Experience and Social-Historic and Cultural Processes

The lived experience and social theory

Social-historic, cultural, and ecological dimensions of the lived experience
The lived experience as a social-historical-cultural phenomenon

The experiential foundation of culture and civilization

Spatial-temporal processes and the lived experience

History and the lived experience

The lived experience in times of crises in society

Representations, symbols, and types of the lived experience in various historical contexts
The lived experience and the construction of self/identity

The lived experience in premodern, modern, and postmodern times
Otherness and experiential processes

Implications of experiential approaches in social structures and institutions

3. The Lived Experience and Mental-Cognitive Processes

The issue of lived experience and mind-body relations: Cartesian and anti-cartesian approaches
— Transcending the dualisms

Psychology in the light of lived experience

The lived experience and knowledge: Towards a relational approach

The lived experience and knowledge: the role of the lived experience in mental-cognitive
processes

Experiential approaches in mental-cognitive processes (perception, cognition, thought,
imagination, memory, language, etc.)

Experiential processes in action and in the construction of meaning

Lived experience, language and metaphors

Lived experience, body, emotions, and cognition

Lived experience and creative imagination

Lived experience and consciousness

Experiential and inter-subjective dimensions of knowledge
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Knowledge, power, and disciplinary mechanism of the lived experience
Developmental perspectives of lived experience and consciousness
Uses and misuses of the lived experience in mental-cognitive processes

4. The Lived experience and Qualitative Research Methodologies

The importance and the role of the lived experience in research and knowledge

When lived experience of the researcher meets the lived experience of research subjects:
Towards an experiential-relational research methodology

Perceptual systems (visual, aural, haptic/touch, taste, olfactory, kinesthetic) and lived
experience-based methodologies

Materialities and data analysis, interpretation, and representation in lived experience-based
research practices

Lived experience, affordances, and arts-based research methodologies

Lived experience, digital technologies, and new ways of research design

Gendered lived experience and research procedures and practices

Lived experience, language, and metaphors within the context of research methodologies

The lived experience in the context of qualitative research methodologies (ethnographic,
biographical, constructivist, phenomenological, hermeneutic, dialogic, semiotic, socio-
historical, cultural, systemic, narrative, critical, ecological, action research, feminism, etc.)
Lived experience, discourse, narrative

Power, knowledge, and disciplinary mechanisms of the lived experience in the context of
research methodologies

Uses and misuses of the lived experience in science and research methodology

5. Lived Experience, Children and Family: Educational, Socialization, Disciplinary, Agentive,
Communicative, Learning, and Developmental Practices

Power, knowledge, and disciplinary mechanism of the lived experience in the context of family
Family ideology and children’s lived experience

Children’s lived experience, disciplinary mechanisms, and resistance in the context of family
Family space and management” of the children’s lived experience

Contemporary forms of family, lived experience and construction processes of new forms of
subjectivity

Lived experience, affordances, and processes of perception, action, and agency in the context
of family

Materialities and construction processes of self/identity and the lived experience in the context
of family

Gendered lived experience and the family

Lived experience in the context of family

Lived experience and communicative processes in the context of family

Lived experience and learning and developmental processes in the context of family

Lived experience and social-moral processes in the context of family

Lived experience, language and metaphors in the context of family

Special education and lived experience in the context of family

Lived experience and health in the context of family

Lived experience in times of family crisis

6. Lived Experience, Children and Education

Power, knowledge and disciplinary mechanism of the lived experience in the context of
education

Educational ideology and children’s lived experience

Children’s lived experience, disciplinary mechanisms and resistance in the context of
education

School space and management’ of children’s lived experience

Representation of children’s lived experience in school textbooks

Lived experience, affordances and processes of perception, action and agency in the context of
education

Materialities and construction processes of self/ identity and lived experience in the context of
education

Gendered lived experience and education
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Lived experience in the context of education

Lived experience and communicative processes in the context of education

Lived experience and learning and developmental processes in the context of education

Lived experience and social-moral processes in the context of education

Lived experience, language and metaphors in the context of education

Lived experience and health in the context of education

Special education and lived experience in the context of education

The importance of the lived experience in alternative psycho-pedagogical approaches (critical
pedagogy, dialogic pedagogy, experiential pedagogy, feminist pedagogy, narrative pedagogy,
etc.)

7. Lived Experience, Children and New Technologies of Communication and Information

New technologies of communication and information, multimodality and lived experience
Lived experience, affordances and processes of perception, action and agency in the context of
new technologies of communication and information

Materialities and construction processes of self/ identity and lived experience in the context of
new technologies of communication and information

Power, knowledge and disciplinary mechanism of the lived experience in the context of new
technologies of communication and information

Gendered lived experience and new technologies of communication and information

Lived experience in the context of new technologies of communication and information

Lived experience and communicative processes in the context of new technologies of
communication and information

Lived experience and learning and developmental processes in the context of education

Lived experience and social-moral processes in the context of new technologies of
communication and information

Lived experience, language and metaphors in the context of new technologies of
communication and information

Special education and lived experience in the context of new technologies of communication
and information

Lived experience and health in the context of new technologies of communication and
information

8. Lived Experience, Creative Practices and Art

The role of the lived experience in creative practices and art (literature, poetry, dance, music,
visual arts, theatre, performing arts, singing, film, sketches, collage, etc.)

Representation of the lived experience in creative practices and art (by gender, age, social
class, religion, race, ethnicity, etc.)

Representation of children’s lived experience in creative practices and art

Art, lived experience and interaction

Lived experience, affordances and processes of perception, action and agency in the context of
creative practices and art

Materialities and construction processes of self/ identity and lived experience in the context of
creative practices and art

Power, knowledge and disciplinary mechanisms of the lived experience in the context of
creative practices and art

Gendered lived experience and creative practices and art

Lived experience in the context of creative practices and art

Lived experience and communicative processes in the context of creative practices and art
Lived experience and learning and developmental processes in the context of creative practices
and art

Lived experience and social-moral processes in the context of creative practices and art

Lived experience, language and metaphors in the context of creative practices and art

Lived experience and special education in the context of creative practices and art

Lived experience and health in the context of creative practices and art

Lived experience and improvisation in creative practices and art

Uses and misuses of the lived experience in creative practices and art.
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IHPOI'PAMMA XYMIIOXIOY

(SYMPOSIUM PROGRAM)
TETAPTH (WEDNESDAY) 22-05-2013

08:30-09:00 IIpocéievan ovvédpawv — Eyypapéc (Registration)
09:00-09:30 Xapetiouoi (Opening, welcome address)

ENAPKTHPIA OMIAIA AIIO TO AIOPTANQTH TOY XYMIOOXIOY
(OPENING ADDRESS BY THE ORGANIZER OF THE SYMPOSIUM)
09:30-10:00 | 1. | H Evvoia tov Biduarog kor Iowotikés Epevvirikés Ipooeyyioeic (The Concept of Lived

Experience and Qualitative Research Approaches)
Mapuwog A. IMovpkég (Marios A. Pourkos), TuAuo IIpocyolkng Exmaidsvong,
IMovemotuo Kping (Department of Preschool Education, University of Crete, Greece)

HNPQTH XYNEAPIA (SESSION I): BIRMATIKO EPITAXTHPIO 1
(EXPERIENTIAL WORKSHOP I)

10:00-12:00 2. | Amokxoidmrovrag v TolvmAokotnro e Poyolepamsvtikie Awodikaoios: Mia Epapuoyn
s MeOodoloyiag e Meétng Ilepimrwong oty E&étaon tov Pélov twv Ostikadv
2ovaieOnuazwv oty Poyodvvauursy Poyobeporeio. (Revealing the Complexity of the
Psychotherapy Process: An Application of Case Study Methodology in the Examination of
the Role of Positive Emotions in Psychodynamic Psychotherapy)

Eva ®paykiedaxn (Eva Fragkiadaki), Tuquoa Poyoloyiog, IMavemotAuio Kpning
(Department of Psychology, University of Crete, Greece)

12:00-12:30 Avarerppo (Break)

AEYTEPH XYNEAPIA (SESSION II): BIRMATIKO EPTAXTHPIO II
(EXPERIENTIAL WORKSHORP IT)

12:30-14:30 | 3. | Hpooeyyiloviag 1o Biwuo tov AAov uéoa omé v Exdpaudtion twv Oveipwv tov: Mio
Egpopuoyy tov My KotevBovrikod Poyodpdauoroc (Approaching the Other’s Lived
Experience Through Acting Dreams: An Application of Non Directive Dream Drama)
Apoteidng Xrovpvapag (Aristidis Stournaras), Wuyiatpog Maudivv & Eenpov, Mn
Katgvboviikog Poyobepamevtiic (Child & Adolescent Psychiatrist, Non Directive
Psychotherapist, Greece)

14:30-15:30 I'evpa (Lunch)

TPITH XYNEAPIA (SESSION III): BIRMATIKO EPTAXTHPIO III
(EXPERIENTIAL WORKSHOP I1I)
15:30-17:30 | 4. | H @Pwroypogio ws Texunpio otnv ootk Kowvwviky Epevva: Xproeic ki Katoyproeis
(The Photography as a Document in Qualitative Social Research: Uses and Misuses)
Apng Toavripémoviog (Aris Tsantiropoulos), Tufuo ®uocopikdv kot Kowvovikdv
Yrnovddv, IMavemotiuo Kphng (Department of Philosophy and Social Studies,
University of Crete, Greece)

17:30-18:00 Avarsrppo (Break)

TETAPTH XYNEAPIA (SESSION 1V): BICMATIKO EPTAXTHPIO IV
(EXPERIENTIAL WORKSHORP 1V)

18:00-10:00 | 5. | H Kowwwviodpouatixy Areixovion twv Kowvwvikov Zvufaviov kor e Poyuxne Oovvng
wov ta. Xvvodevovy oty Poyoleparevtikny Aigpyooio: H Mebodoloyn Ilpooéyyion tov
Poyodpduuazos tov Moreno (The Sociodramatic Representation of Social Events and
Mental Anguish that Accompanies the Psychotherapeutic Process: The Methodological
Approach of Moreno's Psychodrama)

Avtovg Awdaxng (Antonis Liodakis), Puyiatpog-Puyxobepamevtig, Acvbuvviig tov
Kévtpov Puyikng Yyeiag PeBopvov (Psychiatrist-Psychotherapist, Director of the Center of
Mental Health, Rethymno, Crete, Greece)
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IMEMIITH (THURSDAY) 23-05-2013

NMEMIITH SYNEAPIA (SESSION V): IIANEA I (PANEL I)

BIQMA KAI BIOTPA®IA: ENIZTHMOAOTIKA KAI MEOOAOAOTIKA
ZHTHMATA LTHN NOIOTIKH EPEYNA (LIVED EXPERIENCE AND
BIOGRAPHY: EPISTEMOLOGICAL AND METHODOLOGICAL ISSUES IN
QUALITATIVE RESEARCH)

MPOEAPOX (CHAIR): MANOX SABBAKHE (MANOS SAVVAKIS)

09:00-09:20 | 6. | DParvouevoloyia ko Ilowotiky Epevva: To Biouoa ws Apetnpia uias Kpinikng Kovwvikig
Emotijunc (Phenomenology and Qualitative Research: The Lived Experience as the
Starting Point for a Critical Social Science)

Mavog Xappaxng (Manos Savvakis), Tufuo Kowwviohoyiog, IMavemotiuo Avyoiov
(Department of Sociology, University of the Aegean, Greece)

09:20-09:40 | 7. | H diadexuikn tov Biduarog kot tov Avoikeiov oty Epunvevtixyy Poivouevoloyixn Zxéyn
(The Dialectis of Lived Experience and the Uncanny in Hermeneutic-phenomenological
Thought)

Ayyehog Movlaxitng (Angelos Mouzakitis), Tuquoa Kowwvioloyiog, IMavemotiuio
Kpnng (Department of Sociology, University of Crete, Greece)

09:40-10:00 | 8. | H Yoyiorpwip Euneipio g HOkiy Eumeipio: Zyeurd pe Avo Keiueva rov Erving Goffman
(The Psychiatry Experience as a Moral Experience: Critical Reflection About Two Texts
of Erving Goffman)

Mavéing TCavaxng (Manolis Tzanakis), Tuque Kowwevioloyiog, Movemotiuo Kpfing
(Department of Sociology, University of Crete, Greece)

10:00-10:20 | 9. | O G. Devereux kam n E6vowvyiotpikp MéBodog (Georges Devereux and the
Ethnopsychiatric Method)

Oc6dmpog Emopog (Theodoros Spyros), Kowwviordyog & Kowmvikdg AvOpomordyog
(Sociologist & Social Antropologist, Greece)

10:20-10:40 | 10. | Bioypagixéc (Ava-)Karaoxevéc s Kovwvikic Eurepiog (Biographical (Re)Constructions
of Social Experience)

TNopyog Towwing (Giorgos Tsiolis), Tuquo Kowwvioroyiag, TIMavemotiuo Kphtng
(Department of Sociology, University of Crete, Greece)

10:40-11:00 Xvlnon (Discussion)

11:00-11:30 Avarerppae (Break)

EKTH XYNEAPIA (SESSION VI): BIRMATIKO EPTAXTHPIO V
(EXPERIENTIAL WORKSHOP V)

11:30-14:30 | 11.| O Movoikés Avrooyediaouos Hyoromiov ws Woyoloyikn xor I[lardoywyiki Biwuotixy
Ipocéyyion ya v Kazovonon tov Koéouov xor tov Eavrod (Soundscape Music
Improvisation as a Psychological and Educational Experiential Approach for the
Understanding of the World and the Self)

Ioavve Etpektooyrov (loanna Etmektsoglou), Tunpoe Movowdv Xmovdmv, lovio
[Mavemotio, Képkupa (Department of Music Studies, lonian University, Corfu, Greece)

14:30-16:00 'evpa (Lunch)

EBAOMH TYNEAPIA (SESSION VII): MANEA II (PANEL II)
BIQMA KAI EKIIAIAEYZH (LIVED EXPERIENCE AND EDUCATION)
MPOEAPOX (CHAIR): IEAAA KAAOTTANNAKH (PELLA CALOGIANNAKIS)

16:00-16:20 | 12.| Emkxovewviaxés Aeciotnres Ztedeycodv  Ipwrofdbuioas  Exmaidevons: H  Bioupotikn
Owodounon Awompoowrmikdyv Zyéoewv petold Exmoudevtikdv kor n Avaykoiotnro yia
Iowotuiki) Epevva (Communication Skills of Primary School Education Head Masters: The
Experiential Construction of Interpersonal Relationships between Teachers and the
Necessity for Qualitative Research)

Havoyiomyg L Lrapartng & Anéetorog Kpaosadag (Panagiotis J. Stamatis & Apostolos
Krassas), Tuqua Emotnudv g IMpooyolkng Aywyng kot Exroidevtikod Zyediacpod,
IMovemomuo Avyaiov (Department of Sciences of Preschool Education and Educational
Design, University of the Aegean, Rhodes, Greece)
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16:20-16:40

16:40-17:00

17:00-17:20

17:20-18:00

18:00-18:30

13.

14.

15.

16.

MebBodoloyikn Ilpocéyyion e Emixorvoviaxns Zvumepipopds AicvGoviav Zyolikav
Movadwv Ilpwrofaluios Exmoidevong, omwg Amotvomaveroar oe Biwpotikés Amoyels
Exraidevuikav: Hpoordbeieg yo puo. Iootikn Aigpedvyon (Methodological Approach of
Communicative Behavior of Primary School Education Head Masters, as It Reflected in
Teachers' Experiential Opinions: An Effort for Qualitative Research Development)
Movayudmg I Zrapatng & Karlhonn Mapwakn (Panagiotis J. Stamatis & Calliope
Marinakis), Tunpo Emotpov g [pooyoliknig Aywyng kot Exknoudevtikod Zyediacpov,
IMovemomuo Avyaiov (Department of Sciences of Preschool Education and Educational
Design, University of the Aegean, Rhodes, Greece)

2oypoves Tooeig oy Ilowotxy Ilpocéyyion oty Exmaidevon: Ilorotikés MéBodor
Exraidevuiniic Ac10l6ynone (Contemporary Issues in Qualitative Approach in Education:
Qualitative Educational Evaluation Methods)

Baeilng I'pappotikémoviog & ABavaciog Ipnyopradng (Vasilis Grammatikopoulos &
Athanasios Gregoriadis), Tunua Ilpooyoiwkng Exmaidevong, IMavemomuo Kpfimg &
Tunpa Emompudv [Mpooyoikng Aymyng ko Exnaidevong, Apiototérelo [Mavemotipuo
®soocolovikng (Department of Preschool Education, University of Crete & School of
Early Chilhood Education, Aristotle University of Thessaloniki, Greece)

Biopotikés Aiaotaoeis tov Tkpapitt arovg Xwpovg twv Iavemotuiov: Mo Xvykpitikn
Epunvevurii Hpoaéyyion (Experiential Dimensions of Graffiti in Universities Places: A
Comparative Hermeneutic Approach)

ére Koloywovvaxkn & Kootag Kappag (Pella Calogiannakis & Kostas Karras), Tufuo
Anpotikig Exmoidevong, Havemotmuo Kpntng (Department of Primary Education,
University of Crete, Greece)

Yrootnpilovrag ta [loaudis. mov Bicdwvovv Bia: Mo Egopuoyy tg Apnynuotikng
Me6odoloyiag (Supporting Children Who Experience Violence: An Application of
Narrative Methodology)

Maopio Mavayiowtakn (Maria Panagiotaki), Ynet8uvn Zvppovievticod Ztabpod Némv
Agvtepofabog Exmaidevong Nopod Hpaxieiov (Head of Youth Consulting Centre,
Department of Secondary Education, Heraklion, Greece)

Yulitnon (Discussion)

18:30-19:00 Avarerppo (Break)

OI'AOH XYNEAPIA (SESSION XIII): ANAKOINQXH KAI BICMATIKO
EPTAXTHPIO VI (PRESENTATION AND EXPERIENTIAL WORKSHOP VI)

19:00-19:20

19:20-19:30

19:30-21:30

17.

18.

Mehetovrag ue Mewctés Tootikés MeGodovg Epevvag to Zitnuo. the LeCovatikdtnrag kot
¢ Zelovadikng Aywyng twv Epnfwv oty EAlada: Mebodoloyikés [lpoortikés kot yia
Alda Zntiuoro twv Kowvwvikov Emotyuov (Researching Adolescents’ Concepts of
Sexuality and Sex Education Needs Using Qualitative Research Methods: Implications
and Directions for the Social Sciences)

Mapyapite T'epovkn & Epnvn Kapaparov (Margarita Gerouki & Irene Kamaratou),
Yol Zopfoviog IMpwtofdduiog Exraidevong & Tunua Yoyoroyiag, IMoavemothpo
Kpnmg (Educational Advisor, Ministry of Education, Greece & Department of
Psychology, University of Crete, Greece)

Yulntnon (Discussion)

O1 Ewovee wg Epyoleio Avomapdotaons xor Epunveios oe Zvvbnxes Epevvag:
Aigpeovaviag v Epnfixy Zelovalikémnra (Images as Representation Tools and as
Interpretation Aids in Research Settings: Researching the Case of Adolescent Sexuality)
Mapyopita I'epookn & Epnvn Kapapdrov (Margarita Gerouki Irene Kamaratou),
Yyohkn TopPovrog IMpwtofddinoag Exnaidevong & Tunupo Puyoroyiog, IMavemomo
Kpnme (Educational Advisor, Ministry of Education, Greece & Department of
Psychology, University of Crete, Greece)
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IMAPAXKEYH (FRIDAY) 24-05-2013

ENATH TYNEAPIA (SESSION IX): MANEA III (PANEL II1)
LIVED EXPERIENCE, NARRATIVES, ART AND PSYCHOLOGY
CHAIR: PHILIA ISSARI

09:00-09:20 | 19.| The Narrative Turn in Psychology and Counselling: An Analysis of "Biographical
Narratives” Told by Greek Mothers (H Agnynuotik Ztpoen otnv Wuyoloyia kot
Svpfovrevtikn: Mu Avéivon tov "Bloypagikdv Agnyfiosov” EXAnvidov Mntépwv)
Philia Issari, Department of Psychology, University of Athens, Greece

09:20-09:40 | 20.| Taking Lived Experience of the Artist into Account: Jacques Derrida’s Response to
Philippe Lacoue-Labarthe’s Criticism on the Notion of Subjective Agency (Aaufdvovtag
Ynoyn 1o Biopa tov Kaltéyvn: H Avtaiiayn Meta&d Jacques Derrida xou Philippe
Lacoue-Labarthe Zyeticd pe to Ipopinpo tov Yrokeyévov)

Constantinos V. Proimos, Technical University of Crete and Hellenic Open University, Greece

09:40-10:00 | 21.| The 'Lived' Museum Experience: Findings of a Qualitative Exploratory Empirical Study
that Took Place with Small Groups of Student Teachers (H Movosiaxt| Ericxeyn og Biopévn
Eumepia: Epgvvnricd Anoteléopota and i Awadikacieg Toppetoyng Mikpdv Opddwv dottntdv)
Vasiliki Tzibazi, Faculty of Education, Health & Social Care, The University of Winchester, England
10:00-10:20 | 22.| The Specificity of the Phenomenological Approach of Knowledge and Experience and Its
Applicability to Psychology of Emotions (H I8woutepdtnta tng @awvopevoroyikng I'vdong
Ko Tov Bubpatog kot 1 Xpnowdmda tovg oty FPuyoroyia tov ZvvoicOnudatov)

Rafal Abramciow, Department of Psychology, Pedagogical University of Krakow, Poland

10:20-10:40 Discussion

10:40-11:00 Avéarerppo (Break) |

AEKATH XYNEAPIA (SESSION X): BICMATIKO EPTAXTHPIO VII
(EXPERIENTIAL WORKSHOP VII)

11:00-13:00 | 23.| The Analysis of Narrative in Psychological Research (H Avdivon tng Agrynong oty
Yuyoroywkn Epevva)
Elzbieta Dryll, Department of Psychology, University of Warsaw, Poland

ENTEKATH XYNEAPIA (SESSION XI): BICMATIKO EPITAXTHPIO VIII
(EXPERIENTIAL WORKSHOP VIII)

13:00-15:00 | 24.| Narrative Identity in Late Adulthood (Agnynpotikny Tavtétta oty Tpitn Hwia)
Anna Cierpka, Department of Psychology, University of Warsaw, Poland

15:00-16:00 F'edpa (Lunch) |

AQAEKATH XYNEAPIA (SESSION XII): BICMATIKO EPITAXTHPIO IX
(EXPERIENTIAL WORKSHOP IX)

16:00-18:00 | 25.| “Three Questions”? The Methodology of Generating and Improving Autobiographical
Narratives (“Tpio. Epotiuata;” H Mebodoroyioa IMapoywyrng kor Beltioong tov
Avtofloypoagikdv Aenynocemv)

Urszula Tokarska, Department of Psychology, Pedagogical University of Krakow, Poland

18:00-18:30 Avareippo (Break)

AEKATH TPITH XYNEAPIA (SESSION XIII): ANAKOINQXEIX KAI BICMATIKO
EPIAXTHPIO X - ZHTHMATA KAI AIAAIKAXIEY ENIZXYXHY THX ENATTEAMATIKHX
MAGHXHX TQN EKITAIAEYTIKQN (PRESENTATIONS AND EXPERIENTIAL WORKSHOP X —
ISSUES AND PROCESSES IN SUPPORTING TEACHERS' PROFESSIONAL LEARNING)

18:30-18:50 | 26.| Processes and Tools to Promote Professional Learning and Improvement of Practice in
Collaborative Action Research (Awdwoaoieg kot Teyvikég Evioyvong g Emayyelpatikng
Mdbnong xar g Bektimong g Exmodevtikng [poktikng Méow g Zuvvepyoatikng
"Epevvag-Apdong)

Sofia Avgitidou, Department of Early Childhood Education, University of Western Macedonia, Greece
18:50-19:10 | 27.| Facilitating Teachers to Conduct Critical Action Research: The Importance of the Study of
Their Dialogic Practices (Aigvkoddvovtag Exmoudevtikodg va Atgvepynoovv Kprriky
‘Epevva-Apdon: H Enpoacio g Melétg tov Atahoykdv TIpoaktikdv Tovg)

Eleni Katsarou, Department of Philosophy and Social Sciences, University of Crete, Greece
19:10-19:30 Discussion

19:30-21:00 | 28. | Facilitating Action Researchers: Issues and Processes in Supporting Professional
Learning (YmoownpiCovtag tovg Exmaidevtikovg-Epgvuvntég: Znmpota kot Awadikooieg
nov Evioybovv v Enayyelpoticy) Madnon)

Sofia Avgitidou & Eleni Katsarou, Department of Early Childhood Education, University of
Western Macedonia, Greece & Department of Philosophy and Social Sciences, University of Crete, Greece
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YABBATO (SATURDAY) 25-05-2013

AEKATH TETAPTH XYNEAPIA (SESSION XI1V): BICMATIKO EPTAXTHPIO
X1 (EXPERIENTIAL WORKSHOP XI)

09:00-10:50 | 29. | Explicit and Implicit Personal Values: How to Measure Implicit Values and How to Find
Them Out in Spontaneous Speech? (Exdnieg ki Adnkeg Ilpocomikés A&iec: ITlng
Metpovvrar ot Adnieg A&ieg kot [dg Avtég Amokaivmtovtar otnv AvOopuntn Opiias)

Krzysztof Mudyn, Department of Psychology, Pedagogical University of Krakow, Poland

AEKATH IMEMIITH XYNEAPIA (SESSION XV): BIRMATIKO EPTAXTHPIO
XI11 (EXPERIENTIAL WORKSHOP XII)

10:50-12:40 | 30.| Qualitative Analysis and Basic Methodological Problems in the Study of the Use of
Metaphors (ITorotwkry Avéivon kot ta Bacud Mebodoroyikd TTpofinpata oty ‘Epgvva
ue ) Xprion tov Metagopdv)

Ewa M. Dryll, Department of Psychology, Warsaw University, Poland

12:40-13:00 Avarewppo (Break)

AEKATH EKTH XYNEAPIA (SESSION XVI): BICMATIKO EPTAXTHPIO XIII
(EXPERIENTIAL WORKSHOP XIII)

13:00-15:00 | 31.| Discovering the Meaning of the Musician Family: Family Ethos as a Predictor of Life
Choices (Avaxoddmrovtag To Nompa tng Movoikfig Owoyévelag: To Owoyeveloxd "HOog
g [IpoPrenticdg Mapdyovrag twv Emhoydv Zofg)

Marta Borkowska-Bier¢, Department of Psychology, Warsaw University, Poland

15:00-16:30 I'evpa (Lunch)

AEKATH EBAOMH XYNEAPIA (SESSION XVII):
ANAKOINQZXEIX KAI BICMATIKO EPTAXTHPIO XIV (PRESENTATIONS AND
EXPERIENTIAL WORKSHOP XI1V)
XOMATO-YYXOIMAIAATQI'IKH: HI'NQXH TOY XQMATOX, H KINHXH
TON IAEQN (SOMATIC-PSYCHOEDUCATION: THE KNOWLEDGE OF
THE BODY, THE MOVEMENT OF IDEAS)

16:30-17:45 | 32.| Opodto Mépog: Eionynon kor Ilopovaioon Orntikookxovotikod Yliko?d: “Xwuoto-
woyomardoywyikn kai Fasciae: Ayyiyua, Kivyon, Aia-Aoyog™ (Part I: Talk and Presentation
of Audio-visual Materials: "Somatic-psychoeducation and Fasciae: Touch, Movement,
Dialogue™)

Acnocio Kélha-Zapoiln & Kdotag Tapoidng (Aspasia Kolla-Samoili & Kostas
Samoilis), Zopato-yuyomadaywyoi & Exnadevtéc, Exnpdomnol tov Point d’ Appui otnv
EAMGSa (Somato-psychoeducator & Trainers, Representative of Point d’Appui in Greece)

17:45-19:15 | 33.| Agbtepo pépoc: Elepevvavias v Kivion: Mio. Biwpotixy Ilpocéyyion (Part 11: Exploring
Movement: A Hands-on Approach)

Acnocio Kérlha-Zapoiln & Kdotag Tapoidng (Aspasia Kolla-Samoili & Kostas
Samoilis), Zopato-youyoradaywyoi & Exnadevtéc, Exnpocmnotl Tov Point d’ Appui oty
EXLado (Somato-psychoeducator & Trainers, Representative of Point d’Appui in Greece)

19:15-19:45 Avarerppa (Break)

19:45-20:30 | 34.| Tpito pépog: Eiwonynon: Zopa, Aoyos, Biwua: Aviyvedoviag tg Kataforés ko
Avvoyuksy e Zouazo-yoyomoudaywyiknc (Part I1I: Body, Logos, Lived Experience:
Tracing the Origins and the Potential of Somatic-Psychoeducation)

Baouukn Tookipn & Ayyehog Movlaxitng (Vasiliki Tsakiri & Angelos Mouzakitis),
YEIT EAnviké Avowktd Iavemomuo & Tunua Kowmviokoyiog, averotiuio Kpntng
(Hellenic Open University & Department of Sociology, University of Crete, Greece)

20:30-21:00 Yolitnen (Discussion)
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KYPIAKH (SUNDAY) 26-05-2013

AEKATH OTAOH XYNEAPIA (SESSION XVIII): BICMATIKO EPTAXTHPIO
XV (EXPERIENTIAL WORKSHOP XV)

09:00-11:00 | 35.| To Apyétvmo s Tpavuotixns Ospomeios oty Ilpooéyyion e Biwuotikng 2votnuikic
Avomapdoraons: "O Tpawoas ko Ilaoerar™ (The Archetype of Trauma Therapy in the
Approach of Experiential Systemic Representation: “He Who Injured Shall Heal”)
Anpitpng Xravpomoviog (Dimitris Stavropoulos), Xvotnukog @epomevtig EFTA
(Systemic Therapist EFTA, Greece)

11:00-11:30 Avéarerppo (Break)

AEKATH ENATH XYNEAPIA (SESSION IXX): ANAKOINQXH KAI
BIQMATIKO EPTAXTHPIO XVI (PRESENTATION AND EXPERIENTIAL
WORKSHOP XVI)

11:30-11:50 | 36.| Ano ta Kopeouévo. Aidjuuoza tov Ilapovrog oty Zviloyiky Yrootaon tov Tlolvpwvikod
2royaoctikot Eavtot (From Present Saturated Dilemmas to the Collective Existence of
Polyphonic Stochastic Self)

Yuapo Mapkov-Toaykepikn & Avva Xolopot (Smaro Markou-Tsagaraki & Anna
Solomou), Kévtpo Tvotukng Oepanciog & Tunua Emotnudv g Exrnaidsvong kat g
Aywyig omv Ipooyoikn Hhwia, [Mavemotiuo Matpdv (Systemic Therapy Center &
Department of Educational Sciences and Early Childhood Education, University of Patras,
Greece)

11:50-12:00 Yvifnen (Discussion)

12:00-14:30 | 37.| Ano o Apyoiko Meidiopo ora Iolvpwvika e Hreipov: Eva Apnynuotiké Odoimopixo
yio. tov Emovompocdiopiond tov Eavtod oty Yotepn Ltoyactikn Metavewtepixotyta
(From the Archaic Grid to the Polyphonic Songs of Epirus: A Narrative Journey for Self
Re-definition in Late Stochastic Postmodernity)

Ypapo Mdapkov-Tooaykapiakn & Avva Zolopov (Smaro Markou-Tsagaraki & Anna
Solomou), Kévtpo XZvotnukng Ospanciog & Tunua Emotudv g Exnaidevong kot g
Ayoynig omv Tpooyoikny Hhkia, Mavemoto Iatpov (Systemic Therapy Center &
Department of Educational Sciences and Early Childhood Education, University of Patras,
Greece)

14:30-16:00 'evpa (Lunch)

EIKOXTH XYNEAPIA (SESSION XX): BICMATIKO EPTAXTHPIO XVII
(EXPERIENTIAL WORKSHOP XVII)

16:00-18:00 | 38.| O1 Mdbor kar ta Hopoudbio we Méoo Biwuotikod Avoiyuarog: H Mebodoloyikn
Tpoacéyyion tov Zvotnuuxod Poyodpauoros (Myths and Tales as Means of Experiential
Opening: A Methodological Approach to Systemic Psychodrama)

Ayréag TIpokomiov  (Achilleas  Prokopiou), Tloidoyvyiotpog,  Zvotnuikdg
Yuyobeparsvutiic (Child Psychiatrist, Systemic Psychotherapist, Chania, Greece)

18:00-18:30 Avarerppo (Break)

EIKOXTH NPQTH XYNEAPIA (SESSION XXI): ANAKOINQXH ME
IMMAPOYXIAXH BINTEO (PRESENTATION WITH VIDEO PRESENTATION)

18:30-18:50 | 39.| Biwuatixiy MdaOnon kor Baoioueves atnv Teyvny Epsvvnrikés MeOodoloyikés Ipooeyyioeis
oty Exmaidesvon: H Avorvyio vo. Eioor MoOntic oy Ellado kor Evollaxtikég
Yoyorardaywyikéc Ipoorrirée (Lived Experience and Art-based Research Methodological
Approaches in Education: The Unhappiness/Misfortune of Being a Student in Greece and
Alternative Psychopedagogical Perspectives)

Maprog A. Tlovpkég (Marios A. Pourkos), Tugua IIpooyohikng Exmaidgvong,
Mavemoto Kprng (Department of Preschool Education, University of Crete, Greece)

18:50-19:00 Yulitnon (Discussion)

EIKOXTH AEYTEPH XYNEAPIA (SESSION XXII): BICMATIKO
EPTAXTHPIO XVIII (EXPERIENTIAL WORKSHOP XVIII)

19:00-22:00 | 40.| H Téyvn tov Kivuazoypapov kor n Zoufols tov otnv Exroidevtiki Aiadikacio (The Art of
Cinematography and Its Contribution in Educational Process)

Oz6dwpog Oopadaxns (Theodoros Thomadakis), Kwnuotoypagiotmg, Yrevbuvog tov
Kwnuatoypaguov Epyaoctnpiov Xaviov (Filmmaker, Head of Film Laboratory in
Chania, Greece)
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ITAPAAAHAEYX OMAAEYX EPTAXIAX
(PARALLEL WORKSHOPS)
(Iepropropévog apOnog cvppeteydvrmv: 15 dropa)
(Limited number of participants: 15 people)

NPQTH MMAPAAAHAH OMAAA EPTAXIAY (PARALLEL WORKSHOP 1)
>mv aifovoa Yroroyotodv [Tadaywyuwov Tunpatoc [Ipooyoikng Exnaidevong [averiotnpiov
Kprtng (Room of Computer Sciences of the Department of Preschool Education of the University

of Crete)
Teraptn 41. | digpevvnuri Ormuxy Avdlvon Agdouévewv pe to Gephi (Exploratory Visual Data
(Wednesday) Analysis with Gephi)
AMEENG Mmpdirag (Alexis Brailas), Tuquo Woyodoyiog, IMavieio IMavemotipo
16:00-18:00 (Department of Psychology, Panteion University of Athens, Greece)

AEYTEPH TAPAAAHAH OMAAA EPIAXIAX
(PARALLEL WORKSHOP I1)
Yy aifovoa Yrnoroyiotodv [adaywyuwov Tunypatog [Ipooyoiikng Exnaidevong [avemiotnpiov
Kpntng (Room of Computer Sciences of the Department of Preschool Education of the University

of Crete)
Tetaptn 42. | Awgpevvnury Ortuxy Avédvon Aedousveov ue to Gephi (Exploratory Visual Data
(Wednesday) Analysis with Gephi)
AMEENG Mmpaidhog (Alexis Brailas), Tunuo Wuyoloyiog, ITdvteo Iavemiotiuio
18:00-20:00 (Department of Psychology, Panteion University of Athens, Greece)

TPITH MAPAAAHAH OMAAA EPTAXIAY (PARALLEL WORKSHOP IIT)
Yy aifovoa tov Epyactnpiov Owoloyikng Puyoroyiag kat Biopatikng, Evpetikng kot
Awroyiknc-Emicowvaviakrg Poyoradayoywmng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

Terdptn 43. | Evoauora Iolvipomixd, Apnynuotika kor Baoiouéva oty Téyvny ko to [loryvion
(Wednesday) [aioio. MaOnong kou Avarmroéng: Mo Epopuoyn e Biouatikng, Evpetikng kol

Modoyikng-Emxorvaviaxns  Poyomoudaywyikns oty Emotnuoloyikn-Mebodoloyikn
15:30-17:30 Ilpooruky s Oko-Zwuanko-Biopotikis Ipooéyyione (Embodied Multimodal,

Narrative and Art-based Playful Contexts for Learning and Development: An
Application of Experiential, Heuristic and Dialogic-Communicative Psychopedagogy in
the Epistemological-Methodological Perspective of Eco-Bodily-Experiential Approach)
Maprwog A. Tlovpkés (Marios A. Pourkos), Tunua IIpooyolkng Exmaidevong,
Mavemotyuo Kprng (Department of Preschool Education, University of Crete,
Greece)

TETAPTH MAPAAAHAH OMAAA EPTAXIAX
(PARALLEL WORKSHOP 1V):
YtV aifovca tov Epyactnpiov Poyoroyung Epevvag (in the Laboratory of Psychological
Research of the Department of Preschool Education of the University of Crete)

IMapooksvn 44. | Computer Aided Qualitative Data Analysis (H Baociwopévn 1 YroBon6oduevn amd tov
(Friday) Yroloyiotn [Towotikn) AvéAvon Aedopévav)
18:30-21:30 Marta Borkowska-Bieré, Department of Psychology, University of Warsaw, Poland
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HNEMIITH TAPAAAHAH OMAAA EPTAXIAX
(PARALLEL WORKSHOP V)

Ymv aifovoa tov Epyactnpiov Oworoyikng Puyoroyiag kot Biopatikng, Evpetikng kot
Aodoyiknc-Enikowvmviaknig Poyonadaywywkng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

Xapparo 45. | Biwua kou diopBowtiky MdbBnon oty Poyobespareio: H Evooupotn MeBodoloyiki

(Saturday) Ilpooruikyy (Process of Lived Experience and Corrective Learning in Psychotherapy:
The Embodied Perspective)
09:00-11:00 Maopuéve Kopn (Marilena Komi), Poyonadaywydg, Yuyobepamedpuo, Kévrpo

Yuyobepaneiog kar Zvppovievtikng «Bilkyeln Payy» oty Abnva (Psycho-pedagog,
Psychotherapist, Wilhelm Reich Institute of Psychotherapy and Counseling, Greece)

EKTH ITAPAAAHAH OMAAA EPTAXIAY (PARALLEL WORKSHOP VI)
Yty aifovoa tov Epyactnpiov Owoloyikng Poyoroyiag kot Biopatikng, Evpetikng kot
Aodoyiknc-Enikowvmviaknig Poyonadaywywkng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

Xappato 46. | Biwua, Zoua ko Ipoowmiké Nonua: Mia Epopuoyn te Mebodoloyiag tov Kivytikod

(Saturday) Avrooyediaouot (Lived Experience, Body and Personal Meaning: An Application of
Movement Improvisation Methodology)

11:00-14:30 Xprotiva Xtprotopmora (Christina Striftobola), Kiwvikdg Puyohdyos, Xopoypdpoc\
Performer (Clinical Psychologist, Choreographer\Performer, Greece)

EIKAXTIKH EKOEXH THX XPYXOYAAX XKEITETZH
(ART EXHIBITION OF CHRYSOULA SKEPETZI)
o1y aifovea A7 (Room D7)

Tetaptn mpomi £og ™ Mén
TOV GUPTOGIOV 47.| To Bépog tov " Zravpov™ (The Burden of the “Cross™)
(from Wednesday morning

to the end of the symposium)
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HEPIAHYEIX ANAKOINQYXEQN XYMIHOXIOY

(SYMPOSIUM ABSTRACTS)

TETAPTH (WEDNESDAY) 22-05-2013

ENAPKTHPIA OMIAIA AITIO TO AIOPTANQTH TOY XYMIIOXIOY
(OPENING ADDRESS BY THE ORGANIZER OF THE SYMPOSIUM)

1. H’Evvowe tov Biopatog ko Iowotikég Epevvnrikég [lpoceyyioelg

Maprog A. Iovpkég
Tunua Ipooyoiikns Exraidevong, Hovemorquio Kpnng

To avBpdmvo Plopo Kot 1 EVEOUATN ETEVEPYELN GUVIGTODY TNV KOPLO. OVIOAOYIKY KOl ETIGTNHOAOYIKT Bdon yio
TIG TO10TIKEG €pEVVNTIKEG HEDOSOAOYIES Kt GTHEP KATEYOLY 101K LEOOSOAOYIKN-EPUNVEVTIK-POLVOLEVOLOYIKT
ONUOCI0L OTNV  WYOYXOAOYIKY] KOt EKMOLOEVTIKY EPEVVO, OAAGL KOl GE OULVOQPEIC TOUEIG TOV KOWMVIKOV Kol
avOpOTIGTIKOV eMoTNU®V. [T10 GuYKEKPIUEVE, 01 EVVOLESG TOV S1dduatos KOl TG EVODUATHS EXEVEPYELAS ELGAYOVV L1a,
TPOCEYYIoN OTNV TOOTIKN gpevvnTikny pebodoroyia otnv Puyoroyio xor v ekmaidevon (kai o€ ocvvaen
EMOTNUOVIKG TediD TOV KOWOVIKOV Kol OVOPOTIOCTIKOV EMOCTNU®V), 1 omoio &ivol SpopeTiky and Tig
TOPASOCLOKEG TPOCEYYIGES TOV TPOEPYOVTAL ONO TIG CULUTEPIPOPIOTIKEG 1 OETIKEG/QUOIKES EMOTNHEG —LLiaL
Tpocgyyon mov Exel TS pileg ™ 010 «kabnuepvd evedpato Biopo» Tov avOpdOTOL 6T0 TANIGO GUYKEKPILEVOV
OIKOAOYIKADYV, KOWMVIKO-IGTOPIKMV, TOMTICHIKOV KOl TPAYUOTIOTIKOV Kotaotdoewv. Avtl va Pacileton oe
aPTPNUEVES YEVIKEVGELG KOl Bempiec, 1 TPOOTTIKN TOV EVOMOUATOV BLOUATOS (1] EVODUOTN PLOMOTIKY TPOOTTIKN)
TPOCOEPEL U0, EVOALAKTIKT) ADOT TOV GLVIEETOL L€ TO OVETAVOIANTTO Kot TN HovadikdtTo TG Kabe avOpmdmivng
KOTAoTAONG, LE "T0 avemaviAnmto cupuBay g vmapénc" (Bakhtin, 1993: 2).

H fsopntikny avtr mpocéyyion givar onpavtikn, kafott sivar duvatév va avaADGOVUE TN HOVOSIKOTNTO TOV
EVOOUOTOV PLdpatog, Oyt HOVo oG Ha LOpPN KOW®VIKNG aAANAeTidpaons, aAld mg KatL Tov givar culgvypévo pe
TIG KOW®VIKEG dopEG Kal To AOYO, YEYOVOS TOV GUVETAYETOL TN SOTPAYLOTENON TV EVIAGE®MV, GLYKPOVGEWDY KoL
0fePAIOTNTOV GE GUYKEKPLLEVA OTKOAOYIKEL, KOWVOVIKO-IGTOPIKA, TOAMTIGHIKO KO TOAMTIKA TA{oLO.

Me v évvola Tov POUaTOC €00 OVAPEPOUOOTE TOGO GTOVS OUGHAVTIKOVG/EVOMUATOVS OGO KOl GTOVG TLO
OVOOTOYOOTIKOVG KOl EPUNVEVTIKOVS TPOTOVS LE TOVG 0TOIOVG EIHAOTE GTOV KOGLO Kol dpovue péoa o' avtov. Ola
o PLdpoTd pog (TPOTOYEV Kot 0e0TEPOYEVN) ElvOl EVOOUATO, KAOOTL BLOVOVLE TOV KOGHO Kol TOV EXVTO LOG HEGT,
06 TO GO0 LOG KO TOL OVTIANTITIKG LOIG GUGTILLOITOL

Yy avakoivoorn ovty mapovctdlovpe: (1) to gupldtepo medio Epegvvag Tov PldOpOTOg Kot cvinTodue TIg
avortHgels, ) vvola kot To Pactkd Tov BewpnTikd kot Tpaktikd {ntipata, (2) T Baokés mapadoyEs oG un-
OVOTTOPOOTATIKNG, OAIOTIKNG, OYECWKNAG KOl OIKOAOYIKNG/GUGTNIIKNAG TPOGEYYIONG TOL  ATOKOAOVUE O1KO-
coaTKo-Plopatiky, 6mov 1o Piopa katavoeitar og Eva ovadvuiLevo, oyectokd cVUPAV (0g £va 01KO-COUATIKO-
Propatikd coppav g dmapéng), kot (3) Toug dapopeticos TpdToVS (pebBodoroyies/leBdd0vc) te Tovg omoiovg
umopovpe vo. "ouykevipmdoovpe” Kot vo "ovAiéEovpe" 0 PLOpaTiKo pog LAKO.

Muldvrag yio ™ "ovykévipmon" kot ) "cvAloyh" Tov Bropoatikod vAIKoD (dedopuéva TmV avOPOTIGTIKOV Kot
KOWQOVIKOV ETIOTNUDV) 08V EVVOOVLE €6® 00TE T0 "OKANPO" AVTIKEWEVIKO (CUUTEPIPOPLOTIKO KOl OETIKIGTIKO)
"Topadetypa” TV OETIKOV 1| PUOIKOV ETIGTNUAOV 0VTE TOV VIOKEWEVIKO, GOMWYIOTIKO TPOTO oKEYTNG. Oa Tpémel
emiong va tovicovpe 0Tl T0 PLopatikd VAKO 1 avamapaoTicels Tov Stafétovpe AEKTUKG 1] YPOITA Kot OTTIKd (0o
TIS OVOUVIOELS, TOVG GVOOTOYOGHOVG, TIS TOPATNPNOELS, TIG GUVOMIMEG, TIC TEPLYPAPES, TIS OMAVINGES Ond TIg
oLVEVTEDEELS, K.0.) glvol TAVTO PETOCYNUOTIGHOL KOl OVOKOTACKEVEG TOV Piopatos. Oco mAovoto Kot av givol
7oTE Ogv givar TOLTOOIHO e To Biopa avtd Kad' avtd, pe To PLoKocpo, pe ) Propévn suneipio.

1. The Concept of Lived Experience and Qualitative Research Approaches

Marios A. Pourkos
Department of Preschool Education, University of Crete, Greece

Human lived experience and embodied agency are the main ontological and epistemological basis for qualitative
research methodologies and currently posseses special methodological-hermeneutical-phenomenological
significance in psychological and educational research, but also in related fields of social and humanistic sciences.
More specifically, the notions of lived experience and embodied agency introduce an approach to qualitative
research methodology in psychology and education (and related fields) that is distinct from traditional approaches
derived from the behavioral or natural sciences —an approach rooted in the “everyday embodied lived experience” of
human beings in psychological and educational situations. Rather than relying on abstract generalizations and
theories, the embodied lived experience perspective (embodied experiential perspective) offers an alternative that
taps the unique nature of each human situation, with "the once-occurrent event of being" (Bakhtin, 1993: 2).

This theoretical approach is relevant since it is possible to analyse the singularity of lived experience, not only as
a form of social interaction, but as linked to social structures and discourses, which implies negotiations of tensions,
conflicts, and uncertainties within specific ecological, socio-historical, cultural and political contexts.
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Lived experience here refers both to the sensory/bodily and also to the more reflected and interpreted ways in
which we are in the world and the ways in which we act on it. All lived experiences (primary and secondary) are
embodied inasmuch as we experience the world and our selves through our bodies and our perceptual systems.

In this introductory presentation we sketch: (1) the broad field of lived experience research and discuss
developments, concepts, and theoretical interests as well as aspects of practice, (2) the basic assumptions of a non-
representational, holistic, relational and ecological/systemic perspective which we called eco-bodily-experiential
approach where lived experience is understood as an emerging, ecological and relational event (as an eco-bodily-
experiential event of being), and (3) the various methodologies/methods to “gathering™ or "collecting” lived-
experience material of different forms.

Speaking of "gathering” and "collecting” lived-experience material (human science data) we dont' mean here
neither the "hard" objective (behavioristic and positivistic) paradigm of natural sciences neither the subjective,
solipsistic way of thinking. It should also be emphasized that the lived-experience material or lived-experience
representations of experiences (experiential accounts) we have (recollections, reflections, observations,
conversations, descriptions of experiences, taped interviews about experiences, etc.) —whether caught in oral or in
written discourse or in visual means— are already transformations and reconstructions of those experiences.
However rich they are never are identical with lived-experience itself, with lifeworld, with the world of lived
experience.

NPQTH XYNEAPIA (SESSION I): BICMATIKO EPTAXTHPIO I
(EXPERIENTIAL WORKSHOP I)

2. Anokarvntovrag Ty oivrhokétnte g Yuyo0epansvtikig Avudikaciog: Mo E@appoyn
¢ MeBodoroyiog Tng Merétng IlepinTtmong oty EEétacn tov Pélov Tov OeTik@v
XovaroOnpdrov etny Yoyxodvvapkn Yoyobepaneio

Evo ®paykiadaxn
Tunuo Poyoloyiag, avemotiuio Kpnng

Ot PEAETEG LEUOVOLEVOV TEPITOCEMY EQapUOlovTal evpémg cav KVplo pebodoloyia otnv YuyxobepamevTikn
épeuva TG TpocPates dekaetieg. Ot cvotnuatikég HEHodoL TV avalIGE®V TEPITOCcE®V POTICoVV Ta ek Pabéwv
powvopevo, g Bepameiog Kol SKAIMVOLY TNV TOAVTAOKOTNTA TNG Yuyobepomevtikhg dadwkaciag. To mapdv
EPYACTNPLO TOVO OTN HEAETN mepinTmong emyelpel va LIOJEIEEL EVIEIKTIKG TN Agltovpyio. TOL TAOGIOVL TOV
Oetikmv cuvaistnudtov oty yoyodvvapkn Oepameio. H yuyoduvapukn yoyobepaneio eotidlel witepa otnv
avAALON TV OpVNTIKGOV cuvalctnudtov, tapapepifovtag tn depghivinon Tov OeTikdv cuvastnudtev. O okomdg
oVTNG TG HEAETNG elvan va VTOdEIEEL TO POLO TNG WLOTNTAG TNG AVOSIKNG TOPELNG 1) OTOio TPOEPYETAL OO TV
gumepio Oetikdv cuvaictnudtov oty KAvikn 7pdén. Ot amopoyVNTOPOVIAGELS TOV GUVESPLOY AVOAVON KAV LE
Baon ™ pebododroyio g Oepehopévng Ocwpiag. Méoa 0md TV TOOTIKY AVIAVGT TOV GTUYUN-TPOG-CTIYUN|
KOTOOTAoE®V OV cLuPoivouv péca otn cuvedpia, 0 0toOY0g givar vo Tpootedel avt) N peAét oty Tpoonddeta
vo. Tpocdlopiotel 0 porog TV BeTikdv cuvaictnudtov Kot ™ puduong Tov cVVIIGHNHOTOG 6T0 TANIGLO TNG
yoyodvvapkig Oepanciog. Ot S081KOOIEC KOTOOKEVNG TOV EPEVVNTIKOV TPOTOKOAAOVL, TNG OVAALONG TV
OTOLLOYVIITOPOVIICEMV KOl TNG TOPOLOINoTS TV amotedecidtov Oa avaderyBoiv Prpa-mpos-fpa péoa amd
Pwvigteg ko mopadeiypoato tov cvvedpudv. Ot cvppetéyovieg tov gpyaotnpiov Ba €xovv v evkopio va
OlEpPELVIICOVY  LEPN TMOV OATOUAYVITOPMVINCEDV TOV WUXODEPATEVTIKOV GUVESPLOV KOl VO YVOPIGOLV TIG
TPOKANGELG TNG TOLOTIKNG OVIAVGTG HLOG TETONG 1O10{TEPT|G LOPPTIG OESOUEVMV.

2. Revealing the Complexity of the Psychotherapy Process: An Application of Case Study
Methodology in the Examination of the Role of Positive Emotions in Psychodynamic
Psychotherapy

Eva Fragkiadaki
Department of Psychology, University of Crete

Single case studies are broadly applied as main methodology in psychotherapy research over recent decades.
The systematic methods of case analyses shed light upon in-depth phenomena of therapy and give justice to the
complexity of psychotherapy process. The present case study workshop attempts to indicate tentatively the
demonstration of positive-emotions context in a psychodynamic-oriented therapy process. Psychodynamic
psychotherapy is especially devoted to the exploration of negative emotions, leaving positive emotions
examination and analysis aside. The aim of this study is to illuminate the role of the upward-spiral of positive
emotions in clinical practice. The transcripts of the sessions were analysed based on the guidelines drawn from
Grounded Theory paradigm. Through qualitative analysis of in-session momentary states, the goal is to add to the
effort of determining the role of positive emotions and emotion regulation in psychodynamic therapy context. The
step-by-step processes of outlining the research protocol, the transcript analyses and the demonstration of results
will be illustrated through vignettes and verbatim examples of the sessions. The workshop participants will have
the opportunity to explore parts of the transcripts of the psychotherapy sessions and meet the challenges of
qualitatively analysing such unique form of data.
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AEYTEPH XYNEAPIA (SESSION II): BICMATIKO EPTAXTHPIO II
(EXPERIENTIAL WORKSHORP II)

3. IIpoceyyifovrag To Biopa tov Arhov péca a6 Tnv Exdpapdtion tov Oveipov tov: Mo
Eg@appoyn Tov Mn Katgvfovrikod Poyodpapoartog

Aproteiong Xtovpvapog
Poyiotpog loidiwv & Epnpov, My Karevbovurog Poyolepomevtig

To pn kotevBuvtikd yoyoddpapa eivor e avOpomoTiKny Yuyobepomevtikn texvikn Paciopévn oto maryvid
Tov porav (role play), mov emdidkel ™ OcoTpikr] exdpopdrion (acting) YoyooLVOIGOMNUATIKOV KOTOGTAGE®V,
YOYIKOV GLYKPOUGEDV, BIOUATIKOV OTIYHMV TV ATOHOV pog opddas. EE' opiopol Bociletor oty pébodo g pun
kotevBuvtikng mapepPotikotntog tov Michel Lobrot (N.D.1.) kot to yoy6dpopa tov Moreno

O Lobrot e&Mmée 1o avbopunto yuyxodpapatikd Oéatpo tov Moreno xar to ovédelle ot Poocikd
yoyobepamevtikd epyoleio evidocovTag T0 6TV OEPamenTIKn S1051KAGI0 TG ONASHG GOV AVOTOCTACTO KOUUATL
me. Me avtd o dymua 1 opdda epydleton pe Paon ta dvelpo mov dunyovvtor ot cuppetéyovies. Etol ovppetéyet
avBOpUNTO 6TO OVELPOSPaLLO, OTMG LOG OAPEGEL VO TO ATOKOAOVIE GTNV OULAdA.

levikd, oto pun katevBovtikd yoyddpapa, n Oeatpikny exdpopdrtion ywpis va eivar avtookondc, emdpd
KOTOADTIKG 0T opadiky yuyxobepamevtikny Swdikooia. Afvel otnv opdda €va TPOYHOTIKO YMPO Propotiknig
dpaong, avéaver v evouvvaicOnon (empathy), éxer yopoxtipa kaboptikd kot TUPOSOTEL CLVUICONUOTIKEG
KOTOOTAGELG 100VIKEG Y10 TOPOY®YIKT Wouyobepomevtiky] enelepyacio o aceorég miaicio. Tavtdypova,
AerTovpyel pe KEVTIPO Tov AvOpmmo Ko £XEL GOV AUEGO 0TOYO TV €EEMEN TOL PECH GUVEIITOTOIGE®MV KOl THV
UETOVGIMON APYNTIKAOV GLVOIGONUOTIKGOV KOTOCTAGE®Y o8 OETIKA Pirdpata.

3. Approaching the Other’s Lived Experience Through Acting Dreams: An Application of Non
Directive Dream Drama

Avristidis Stournaras
Child & Adolescent Psychiatrist, Non Directive Psychotherapist

Non directive drama is a humanistic psychotherapeutic technique based on role play(ing) that aims to acting of
mental emotional states, mental conflicts, experiential moments of the members of a group.

Basically it is based on Non-Directive Interventional method of Michel Lobrot (NDI) and Moreno’s classical
psychodrama.

Lobrot improved the spontaneous Moreno psychodrama theater and he turned made it to be the basic
therapeutic tool, putting it in the therapeutic process of a group as one of the most important parts of it. This way,
the group works on the basis of dreams that the group members narrate share so one takes spontaneously part to
the dream drama or “onirodrama” as we like to call it in the group.

Generally speaking in the non-directive drama, acting affects strongly to the group therapeutic process. It
provides the group with a real space of experiential action, it increases empathy, has cathartic character and ignites
emotional states, ideal for productive psychotherapeutic work in a safe place. At the same time it works with the
person as the center, and has an immediate aim the improvement of inner awareness and the sublimation of
negative emotional states to positive experiences.

TPITH XYNEAPIA (SESSION III): BICMATIKO EPTAXTHPIO III
(EXPERIENTIAL WORKSHORP I1I)

4. H ®ortoypagio og Tekpijpro otnv ootk Kowvovikn ‘Epsvva: Xpijeeis ko Kataypiesig

Apng ToavTtipémovirog
Tunua Pr1locopik@y ko Korvwvikov Zrovdwv, Havemoriuio Kpntng

To epyactipro avtd yopiletor o dvo aAiniévoeta petald tovg puépn: éva Bempntikd PEPOS Kol £VO TPOKTIKO
pépoc. Xto TpmdTo PEPOG eEeTAlovTal, HEG® GUYKEKPIUEVOV TAPASEIYUATOV-TEPMTAOCEMV, 000 KOplo {ntpata:
(o) pe apempio v mapadoyn 6Tt «antd oL PAETOVLE 0T P@TOYpaPia Exetl vdpEeyy eetdlovtat ot ¥pPoELS TG
POTOYPOPIOG MG TEKUNPIOV GTNV TOLOTIKY KOWMVIKY £pevva, Kat (B) HE avapopd Tig ¥poELS TG POTOYPAPiag g
UECO TOMTIKNG TPOTAYAVOOG KOl KATOGKELNG «TOT@VY (KOPTTOGTAA) OvVaTTOGGETOL TO EMLXEIPNLA OTL 1| EVPEWG
Swadedopévn mopadoyn OTL «1 POTOYPOEIC OTOTUTMVEL TNV TPAYUOTIKOTNTOY amoTeEAEl €va 10g0AdYNHO. XTO
Se0TEPO HEPOG YivETOL 0L LUIKPT TPOKTIKN QOTOYPAQLoNG. Xtoxog givar vo deytel mog Kotaokevdletoar to
OVTIKEILEVO QOTOYPAPIONG MG OTOPPOLN TOV KOPL®V TEXVIKADV TNG adIKAGING POTOYPAPIoNG, mov givar To Babog
nediov, N yovio AMyng Kot 1 @oTopéTpnon.
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4. The Photography as a Document in Qualitative Social Research: Uses and Misuses

Aris Tsantiropoulos
Department of Philosophy and Social Studies, University of Crete, Greece

This workshop is divided into two interrelated parts: a theoretical part and a practical one. The first part
examines, through concrete examples-cases, two main issues: (a) taking into account the assumption that "what we
see in the photo picture has been once in reality" we examine the uses of photography as a document in qualitative
social research, and (b) based on cases of using the photography for purposes of political propaganda and for
construction of "places" (postcard) we argue that the widespread assumption that "the photography is a
representation of reality” is an ideology. In the second part of the workshop a practice in photography will take
place. The objective is to show how the object of photography is constructed as a result of the main technical
photographing process, that is the depth of field, the angle and the exposure metering.

TETAPTH XYNEAPIA (SESSION 1V): BICMATIKO EPTAXTHPIO IV
(EXPERIENTIAL WORKSHORP 1V)

5. H Kowovwdpapatiki) Aneikévion tov Kowvovikov Zoppavrov ko tng Poyikig Oovvig mov
Ta Zvvodevovv oty Poyo0epamevtiki Aepyacio: H MeBodoroywki) IIpocéyyion tov
Poyodpappatog Tov Moreno

AvTOVING A10ddKNg
Poyiazpog-Poyolepomevtis, Arevfoveig tov Kévipov Yoyixic Yyeiog PeOouvov

Booucdg 016106 TV 0vOpOTIGTIKAOV KOl KOWOVIK®OV ETGTNUOV VoL 1] KOTAVONoH TOV QUIVOUEVOY, avTifeTa
TPOG TOVG 6TOXOVG TV BeTIKDV emoTNU®V oL givan 1 e&fynon Tov govopévov. O Max Weber ypnoyonoince
TV EPUNVELTIKN KATAVONTIKY HEBOSO TPOKEWEVOL VO EPUNVEDCEL TO 1GTOPIKO GULYKEILEVO TNG KOWMVIKNG
apaypatikotntag. O Moreno dumg katdpbmaoe va Tpaypotdcel Ty petdfocn péco omd v fewpio g dpdong,
amd To PILOGOPIKE TPOGYNLOTO GTO TEWPONUTIKO Tedio. O Moreno emefepydotnke TOV YOPO TNG GLAAOYIKNG
Guveidnong g pHovadikd TPovoplo Tov ovBpmmov, pe Osopopéveg aleg Kot PESH OO KOW®OVIOSPOATIKEG
OTTIKEG KOTOPODVEL VO 0vamaploTd evePYd To. KOWMVIKG ToL dpdpeva. BAEmel tov avBpomo g evepyntikd
dpdotn, Tov Spa 6T GKNVY OG dNHoVPYOS Kot oG nBomotd e v dvvaun tng avbopuncicg tov. O SymPlopog
™G CLUTEPIPOPAS amd TV dpdon emtpémetl TV petokiviion ond 10 «Eyd» oto «Epeicy kot Sapopedvet tnv
nepiocia g ovveldnone. To Prwpaticd avtd gpyootiplo Oa yivel pe ™ Hopen PUOUOTIKOV GCKACEOV GE ML
opado. TPocORTOV oV EMOLUOVLV Vo GUUUETAGYOVV. Ol OCKNOES OUTEC OMOCKOTOUV OTNV KOTOYPAPY TOV
Suvopikdv TG opddag, otnv avamtuén g aichnong aceAAElng Kot EUTIGTOOHVIG, OTNV OvayvAPLon Kot
AVATTUEN TNG KOTOVONONG TOV KOWOVIKAOV EVVOLMV KOl THV GUVOEST] TOVG LE TNV TPOCMOTIKY YOYIKT) 0d0VN Kol
YeVIKOTEPOL GTNV GKNVODETIKT ETUEAELD TG KOWVMVIOOPAUATIKNG Stadikaciog. Amd v epapproyn g dtdikaciog
OVTNG EMTLYYOVETOL 1] AVOATTUEN TNG AvOPOTIVIG GLUVEIINTOTNTOG VTEPPAIVOVTOC TOL OPLO. KO TG, GTEPENTVT. TOV
KoOEPOUEVOV KO KVUPLOPY@V, TPOG Lo, KATEVOLVOT], AAAAYDV KoL OVOTPOTOV.

5. The Sociodramatic Presentation of Social Events and Mental Anguish that Accompanies the
Psychotherapeutic Process: The Methodological Approach of Moreno's Psychodrama

Antonis Liodakis
Psychiatrist-Psychotherapist, Director of the Center of Mental Health, Rethymno, Crete, Greece

The main objective of the humanities and social sciences is to understand the phenomena, unlike the purpose of
natural sciences that is the explanation of phenomena. The Max Weber used the hermeneutic method of
undrestanding in order to interpret the historical context of social reality. Moreno managed to realize the transition
through the action theory, from the philosophical pretexts to the experimental field. Moreno examined the field of
collective consciousness as the sole prerogative of man, with institutionalized values and through sociodramatic
techniques manages actively to represent the social events. He views the man as an active agent, who acts on the
stage as a creator and as an actor with the power of his spontaneity. The separation of behavior from the action
permits the movement from "I" to "We" and forms the excess of consciousness. This experiential workshop will
take the form of experiential exercises in a group of persons who wish to participate. These exercises are designed
to record the group dynamics, to develop a sense of security and trust, to recognize and develop the undrestanding
of social concepts and their connection with personal anguish and generally the understanding of sociodramatic
process. From the appplication of this procedures we achieve a development of human consciousness beyond the
boundaries and stereotypes established by the dominant, in one direction, changes and overthrows.
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IMEMIITH (THURSDAY) 23-05-2013

NEMITH TYNEAPIA (SESSION V): TANEA I (PANEL 1)

BIQMA KAI BIOTPA®IA: EHNIETHMOAOTIKA KAI MEOOAOAOTIKA
ZHTHMATA ETHN HOIOTIKH EPEYNA (LIVED EXPERIENCE AND
BIOGRAPHY: EPISTEMOLOGICAL AND METHODOLOGICAL ISSUES IN
QUALITATIVE RESEARCH)

IMPOEAPOZX. (CHAIR): MANOX SABBAKHE (MANOS SAVVAKIS)

6. ®avopevoroyio kot [orotikn "Epgvva: To Biopa og Agetnpia piog Kprrikig Kowovikig
Emotipng

Mavog Zappaxng
Tunua Kowawvioloyiog, Hovemaoriuio Aryaiov

H oyoln g @avoprevoroylog cuVOEETOL e TNV EPUNVEVTIKN TAPES0oN OTIS KOWOVIKEG EMCTAES KOL LE TN
pikpokowvmvioroyio. H kevipwkn apyn g ovykekpiévng Oeopntikng kou gumeipikng mpodtaong oyetileton
TPOTOPYIKO pe TN HEAETN TOL avOpdTIVOL PLONOTOG, OTMOG OVTO KOTUGTOAGLEL e TN HopenN oG sUmElplKd
OMOTUTOGIUNG PLOUEVNG EUTEPING, OPEVOG MG OPETNPLOKOD ONUEIOL GLYKPOTNONG KOWMVIOAOYIKNG YVAOONG
OPETEPOV MG TOTOL GULVAVINGNG OVOLESH OTN YADOGOH KOl OTIC OVOADTIKEG KOTNYOPIEG TNG EMOTAKUNG KOl
avtiototya og exeiveg g Kodnpepwvig (ong. Avtd to dwakvPevpo anotelel Eva kKopPikd 6ToEl0 oLYKPOTNONG
piog KPITIKNG KOWMVIKNG EMOTAUNG LLE EUTEPIKO, TOLOTIKO, TPOGOVATOAIGUO.

Xg gpEUVNTIKO EMIMESO, 1 QOVOUEVOAOYIKY TAPAS0CT TPOTAGGEL TNV TOOTIKY €peuva mediov ®g TovV
€VOEOEYEVO TPOTO KOTOVONONG KoL €puNVeiog TG TOALTAOKOTNTOG KOl TNG IGTOPKOTNTAS TOV OvOpOTIVmV
oyxéoemv. To Pacikd onuelo exkiviiong amoteloOV To. GYNUOTO EPUNVEING KOl Ol TUTOTOWOES TOV JPDOVIMV
VTOKEWWEVOVY, OTMG OVTO GLYKPOTOUVTOL KOW@MVIKA, TNV Kabnuepwvotnto tovg. Xe €va endpevo eminedo, m
Plopatikn oyéon TOV aTOH®V HE TNV KOWOVIKY (®N —Kol e TOVG TOAAOTAOVS KOW@OVIKOVG KOGHOVG, GTOVG
0T010VG GUUUETEXOVV— GUVIOTE TO EUTEIPIKO TESi0 dlepedvnomg NG EQAUPULOCUEVIG KOWMVIKNG ETOTNUNG HE
avOPOTOKEVTPIKO TEPIEYOHEVO KO UE EPUNVEVTIKO TPOGAVUTOMGHO.

H mopodoa cupfolrn avardel ta kevipicd onpeio TG oVOUEVOAOYIKNG TOPAS00NG KOl GLUVIEEL TOL AVOAVTIKG
™G epyoieiot e TNV TOWOTIKY £peLva. Ze SUPopes eKSOYEG TNG. ZVYKEKPUEVA, SLEPEVLVA TNV TPOCEYYION TOL
avOpomvov Pudpatog, SMAadT TG KOWMVIKA GUYKPOTNUEVNG Ol-UDNOKEWEVIKNG EUTEPIOG, ©OF TPOTOV
GLYKPOTNONG  EMOTNUOVIKNG YVAOONG Kol G TPOVOULOKOD onueiov oculimmong EmMOTNUOAOYIKOV KoL
pebodoroyikdv {NTnudTov Kot TOMTIK®V Kot aSloKdv Ogpdtov.

6. Phenomenology and Qualitative Research: The Lived Experience as the Starting Point for a
Critical Social Science

Manos Savvakis
Department of Sociology, University of the Aegean, Greece

The school of phenomenology is associated with the interpretive tradition in the social sciences and with
microsociology. The central principle of this theoretical and empirical paradigm is linked to the study of human
lived experience, as it is socially constituted and culturally grounded. This characteristic comprises a privileged
starting-point regarding the formation of sociological knowledge. It can as well become a promising meeting place
between “scientific” and “lay” language. This challenge is a key element in forming a critical social science
retaining an empirical, qualitative, approach.

At a research level, this tradition proposes the qualitative inquiry as the appropriate way of understanding and
interpreting the complexity and the historicity of human relationships. The basic starting point is the interpretative
schemes and the cultural formulations of acting subjects, as they are socially constituted, in their everyday lives.
Consequently, the experiential relationship of individuals with their social lives —and their multiple social worlds
in which they participate— forms a privileged field of an applied social science that holds a humanistic content and
an interpretive orientation.

This contribution analyzes the main points of the phenomenological tradition and connects its analytical tools
to the demands and the prerequisites of qualitative research, in its various versions. It also explores the approach of
human lived experience; this is to say of the socially structured inter-subjective experience, as a privileged way of
constituting scientific knowledge and as an interesting point of discussion in respect to epistemological,
methodological, political and ethical issues.
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7. H AvoiekTikn 100 Biopotog kot tov Avoikelov otnv Epunvevtiki-@oivopevoroyki Txéyn

Ayyerog Movlakitng
Tunua Kowwviodoyiog, Havemoriuio Kpnrng

2xomdg TS TapoHoag EIGTYNONG EVOL VOl SlEPELVNOEL TNV SLOAEKTIKN OYE0M HETUED TMV SLPOPOV EKPOAVEEDY
oV avoikeov (cuumepapPavopévon tov mepipnuov Unhemlich tov Freud xon Heidegger) kot tng cuykpdtnong
OV €0VTOY, TNV Srodtkacio dNAad| TG okelmoNG-1010T0iNoNG TOL AAAOTPIOL KL TOV 0yVAGTOL OV GUVETAYETOL
1M évvola Tov PLONOTOS, OTWG TNV AVESEIEE 1 EPUNVEVTIKY QOVOUEVOLOYid. YO TO TPIGHA aVTOD TOV oTHOTOS Oo
e€etaoToV TpOTicTme N TEPipnun évvola g "téng twv oplovtov" tov Gadamer kabmg kot ot dlehoyiopoi Tov
Ricoeur oyetikd pe v arinie&aptnon 1 to yudopata £0vtod/GAAOL, CAOUATOG/ WVYHS, 10TOPING/16TOPIKOTNTAS,
PVAUNG/AN0ng ko ev télet g aAndeiog. [dwitepn épupacn O amodobel ota £pya TV dVvo PrAocdewv Mébodog
ko1 AABero (Gadamer) kot O idrog o Eovtdg we AALog xon La Mémoire, I'Histoire, I' Oubli (Ricoeur).

7. The Dialectis of Lived Experience and the Uncanny in Hermeneutic-phenomenological
Thought

Angelos Mouzakitis
Department of Sociology, University of Crete, Greece

This paper explores the emergence of lived experience through the clarification of the 'dialectic’ process that
takes place between the unknown, the unfamiliar and the uncanny (Freud's and Heidegger's celebrated
Unheimlich) and the always already appropriating human being, as it is elaborated in the context of hermeneutic
phenomenology. Emphasis is placed on Gadamer's formulation of the problem in the guise of the 'fusion of
horizons' and Ricoeur's attempt to delve deeper into this dialectic via the development of a hermeneutics that pays
heed to the belonging- together or the chiasms of self/other, body/psyche, history/historicity, memory/forgetting
and truth. Gadamer's major work Truth and Method and Ricoeur's key-texts Oneself as Another and La Mémoire,
I'Histoire, I' Oubli serve as starting-points for the discussion of the various insights, problems and aporiae posed
by this incessant dialectic.

8. H Yvpatpwn Epnerpio og HOucrp Epmerpio: Kpitikog Avastoyaopoc nave og Avo Keipeva
Tov Erving Goffman

Mavoing Tlavaxng
Tunuo Kowawvioioyiog, Havemoriuio Kpnng

To épyo tov Erving Goffman amote)el pio amd Ti¢ oNUOVTIKOTEPEG GLVEICPOPES Y10, TNV KATOVONGT| TOGO TOV
0.GVAIKOD TaPeADOVTOG TG YOYLOTPIKNG OGO KAl TOL VEOD, UN-0GLAMKOD OEpamenTIKOD TANGIOV. TNV 0vVaKOIVMGOT)
0o cviNOOVV o1 ATOWYELS TOV €V AOY® GLYYPUPED, OTOG OTOTLLDVOVTAL GE dVO KEIHEVA TOV, TO «AGLANY Kol TO
«Relations in Publicy. Ttig oyxetikég épeuveg 0 ev Aoyw ovyypapéag epnfabivel oe po Bempio mepi gavtov,
OVOdELKVOOVTOS TOVTOXPOVE. Oplopéva Bepelddn moltiopkd copepalopeva g «nokng otadtodpopiogy, Oyt
pévo Tov TPOGUOL TOL YuXATPEIOL, OAAG KOL TOL UM WOPLUATOTOMUEVOD «OCHEVI» TOV HETA-OCLAKOV
YOYLLTPIK®OV VANPESIOV. Ot PEAETEG QVTEC AMOTELOVV M0, TOADTIUN OE@PNTIKN TOPOKATAONKN TPOKEWEVOL VO
Kkoatavondel 1 duvapikn oyéomn He TOV €0VTO OG OTOTELEGHO TNG WYUXLOTPIKNG EUTEPiOG €V YéVEL, ONAOdN TOL
BLdOpATOS 0pEVOC TMV «GLUTTOUATOVY KOl OQETEPOV TOV OEPUTEVTIKOV TAPEUPACEDY TOL OTOGKOTOVY GTOV
€Leyy6 TOLG.

8. The Psychiatry Experience as a Moral Experience: Critical Reflection About Two Texts of
Erving Goffman

Manolis Tzanakis
Department of Sociology, University of Crete, Greece

The work of Erving Goffman holds a great significance in understanding the past of psychiatric and the new
therapeutic framework regarding the post-asylum era. The paper will discuss the view of the author, as reflected in
his two major studies, nalely “Asylums” and “Relations in Public”. In these studies Goffman elaborates a theory of
the self, while highlighting some fundamental cultural qualities of the “moral career” of the patient not only of the
psychiatric hospital, but also of the community of the psychiatric services as a whole. These studies retain a major
theoretical contribution in order to understand the dynamic relationship with the self as a result of psychiatric
experience.
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9. O Georges Devereux kat 11 EOvoyvypiatpiki M£0odog

BOebdwpog Xmvpog
Kowvawvioloyog & Kowvwvikog AvOpwmoldyog

Ymv avakoiveon pog Ba e€etdoovpe T cvpfoin tov Georges Devereux otn cOyKAION TG KOW®MVIKAG Kot
TOMTIGUIKNG 0vOp®OTOAOYIOG HE TNV WOYWTPIKY Kol TV Yuxavaivon. Aeoy ovagepfovpe GUVORTIKG OTIG
ebvoypapiéc peuveg Tov BepeMwh TG eBvoyvyaTpikng, Ba Tapovsidcovpe 0 poro Tov dackdriwv tov Marcel
Mauss xat Alfred Kroeber ot cuykpdtnon g ebvoyuylatpikig Oswpiog kot pedd30v mov avtdg TPOTEWVE.

Ewucotepa, Oa pog amaoyoincet 1 onpacio TG GUYKEKPIUEVNS LEBOSOL Y1 Lo, EPUNVEVTIKY TPOGEYYLOT| TG
ONUOGI0G TNG KOVATOVPOS —OTTMG 0LTH avadDETAL GTO VOTLOTO OAAG KoL TIC TPOKTIKEG TOPUYMOYNG TOV GMUOTOG
KOl KOTOGKEVTG TOL EXVTOV— GTNV TPOGANYT TNG “WOYIKNAS” KOl “YuyoomUATIKNG achévelng”.

9. Georges Devereux and the Ethnopsychiatric Method

Theodoros Spyros
Sociologist & Social Antropologist, Greece

In this presentation I’ll examine Georges Devereux contribution in the convergence of social and cultural
anthropology with psychiatry and psychoanalysis. After a concise reference on the ethnographic researches of
ethnopsychiatry’s founder, I’ll present the role of his teachers, Marcel Mauss and Alfred Kroeber, in the formation
of the ethnopsychiatric theory and method proposed by him.

Especially, I’ll analyze the significance of this method for an interpretative approach of culture’s significance
—as it emerges in the meanings and the practices of body’s production and of self-construction— for the perceptions
of “mental” and “psychosomatic illness”.

10. Broypagikég (Ava-)Kartaokevéic tng Kowovikig Epnepiog

Nopyog Tording
Tunua Kowwviodoyiog, Havemoriuio Kpntng

Amo ) dekaetia Tov 90 €xet 1ebel oT0 emikevrpo ™G ov{NTnoNg pHeTaED TOV EpELVNTAOV, TOV VIOOETOVV T
Proypagikr| mpocéyyion, N «Poypaeion ®F KOW®MVIKY KOTOOKELN Kol Ot Sadkacieg Tapay®yNg g XTig
Proypapikég kataokevég avayvmpilovior onuavtikés Agrtovpyieg Kupimg o€ 0,TL a@opd TN GLYKPOTNON TNG
TAVTOTNTOG OAAG KO TNV TPOGOIKEIDST TOV KOWMVIKOV 0O TV TAEVPE TOV VITOKEEVOL. Mo TETon KOTAvVON oM
mg Poypoeiag Mg KOWMVIKNG KOTOOKEVNS KOl TOV AETOLPYIOV TNG EMAVATPOGOOPIOE TO OVTIKEIUEVO NG
Broypapikng épevvac. Katw and avtd 1o mpicpa ot epeuvnTég EMEPOVY VO OVOKATACKEVAGOUV EPUIVEVTIKE TIG
S1001KAGIEG KO TOL OTOTEAECUOTO. EKEIVIG TNG EOIKNG KOTOCKEVAGTIKNG €nidoong mov katafdAletar omd TNV
TAEVPE. TOV OTOUMV Y10, VO, SLOEIPLOTOVY KOWMOVIKEG aVOKOTATAEELS, ovaTpomés, pHEELS KOl OlGVVEYELES, VO TIG
npocotkeimbodv oto mhaiclo g wotopiag e {ong tovg, eykipotilovtag teg o€ o TEPIGOOTEPO M| AlyOTEPO
GUVEKTIKYT] OPIYNOT TOL €0VTOV. Mo TETOW0L «OVOKOTOOKEVOGTIKN TPOGEYYION EYEL OVIYETOTIOEL, ©OTOGO,
EVOLOPEPOVOES EVOTAOELS TOGO amd 0. PETASOMOTIKY BedPNon TG TOLTOTNTAS OG0 KOl OO TNV OMTIKY LLOG
LETO-OTOIKIOKNG KPLTIKNG. TNV TPMTN TEPIMTOON 1| «OVOKOTAGKELOOTIKNY Ploypaikn épeuve emkpivetat S0t
avomoapdyel TNV ovtidnym mepl g VIapéng evog otabepod Kal eViaiov TuPNVA TG TOVTOTNTAS TOV E0VTOV, EVAD
01N 6gvTEPN EMONUAIVETAL O KIVOLVOG KOVOVIKOTOINOoNG Kol puokonoinong tav Poypapidv. H ev Aoym kpitikn
Kot ot LeB0doLOYIKEG cLVERAY®YES TNG B0l ATOTEAEGOVV TO TTEPIEXOLEVO TG OVOKOTVMOGTG.

10. Biographical (Re) Constructions of Social Experience

Giorgos Tsiolis
Department of Sociology, University of Crete, Greece

From the 90's the focus of the debate between researchers, adopting the biographical approach, concerns
'biography' as a social construction and its overall production processes. On these biographical constructions what
is recognized are important functions mainly regarding the construction of identity and the arrogation of the
social, as it is experienced by the acting subjects. This particular understanding of biography as a social
construction and the examination of its multiple functions redefined the subject of biographical research. Under
this light, the researchers tried to interpretively reconstruct the procedures and the results of that specific
constructive effort service paid by the individuals in order to manage social changes, twists, ruptures and
discontinuities regarding their life history while at the same time presenting a more or less coherent narrative of
the self. Such a "reconstructive” approach has faced, however, interesting objections raised both from a
post-structuralist view of social identity and from a post-colonial criticism. In the first case the "reconstructive"”
biographical research is criticized because it reproduces the view regarding the existence of a stable and united
view of the self and his/her identity while in the second, it highlights the risk of normalizing and naturalizing
biographies. The review of this particular criticisms and its methodological implications will be the basis of this
specific contribution.
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EKTH XYNEAPIA (SESSION VI): BIRMATIKO EPTAXTHPIO V
(EXPERIENTIAL WORKSHOP V)

11. O Movowkég Avtocyedaonos Hyotomiov mg Poyoroyun ko Iadayoyun Biopotua
pocéyyien Yo v Ketavénon tov Kéopov kat tov Eavtod

Ioavve Etpektodylov
Tunua Movoixav Xrovdwv, lovio Hovemortiuio, Képrvpa

O Myog damotilel ta Prdpota TV avOpOTOV Kol TOV ALV eld®@V Tov potpalovtol ke oucocvotnua. H
HOVGIKN) —OPYOVOUEVOG NYOG OV YiveTol GvVTIANTTOS amd éva M| mePLocoTepa €idn— eivol omoTéEAESUO LL0G
onpovpykng emegepyaciog Tov MynTkod viAkov. O Illpoctoiacuévos Movoikos Avtocyedioouos Hyotomiov
(IIMAH) —pe ™) popen mov mpoteivetar £dd— efvar por POvGiKy, duvaptkn tpocéyyion g Cong péoa oe €va
0KOGVOTNLLO, L0 SNULOVPYIKY Propatiky eumelpio 1 omoio TPOQOSOTELTOL OO TNV EMOTNUOVIKY YVAOGT ALY Kot
TOPAYEL YVAOOT LECH TNG TEYXVNG TNG LOVOIKNG.

Q¢ éva yoyoroykd kot modoyoywkd epyoieio, o [IMAH Booiletan npotopyikd (1) omv dnuovpykn
TPOOTTIKY ™G Axovotikic Oikoloyiog KOl TOV GYETIKOV TPOKTIKOV NG 2vvleong Hyotomiov kol TOL
Hyomepirarov 0nmg £xovv yivel yv@wotd LEsa and To cLyypapikd £pyo kat tn ddackorio Tov R. Murray Schafer,
¢ Hildegard Westerkamp, tov Barry Truax k.o., kot (2) o€ yv@orn omd TOVG EMOTNUOVIKOVSG TOUES NG
Aroverixis, Yoyooxoveuixns, Yoyoloyias e Moveoikis ko Bioaxovotikng. O IIMAH Aertovpyetl g "doyelo-
TAaic10" Y10 TOV GuvEYN S1A0Y0 KOl AVOTPOPOSOTNON AVALESH GTNV 0KPOOOT KoL TO ONUOVPYIKO TEPOLATIOUO
He NYOoVG, amd TV [ LePLd, KOl OTIV aVAKGALYT TOV TPOTMV TOpAy®YNS, AVTIANYNS Kol ¥pIons TV NY®v and
S1POPOVG  OPYOVIGHOVG TOV OIKOGLOTHHOTOS, omnd Ty GAAn. Katd 1t dSwdwkacio mpogToylaciog Tov
OVTOGYESIOGUOD NXOTOTIOV GE L0 OAda, T dV0 eEEMGGOUEVE OIKOGVOTHUATO —TO0 UOVOIKO KOl TO Bioloyiko—
TPOPOSOTOVV HE TANPOPOPIES TO £val TO AAAO CUVEXDG KOl OAANAOSIUOPPOVOVTOL KOTO, Lo OTEPOELDN TOpPEia
avaTTUENG. AVTOG 0 dNUIOVPYIKOG PLONATIKOG S1AAOYOS OGO TIKNG-EMOTAUNG Elvar SUVATOV VO KIVITOTOMGEL TOV
LonT Kot v TOV/TNV 00N YHOEL GE [t EUTAOVTIGUEVT AVTIANYT] TOL KOGHOL KOl TOV ENVTOV LEGH GE QVTOV.

& GUVEXELWN LLOG GVUVTOUNG EGAYMYNG TV PACIKOV gvvolmv g Akovotikng Oworoyiag kot tov [IMAH, Oa
npotabel GTOVG CLUUETEXOVTES VOL TPOETOLAGOVY KOl VO TOPOVGLACOVV VOV LOVGIKO OVTOGKESIIGHO NYOTOTIOV.
O apywdc avtooyedacuds Oo axovotel pe "kprrikd avti”" ko Oa mepdoel Evav "éleyyo mpaypatikoOTnTag" 0
omoiog mhava Ba 0dnynoel oe epwmoelg mpog Epsvva. H didackaiio amd tovg coppadntés, n emavoufovopevn
aKpOOGCT), 1 TOPOTNPNON, O TEWPUUATIGHOS, 1) STHTMOON EPMTACEMV KOl 1 EPELVO, PEGO, OO TIG TAPEYOUEVEG
mnyég (kGpteg pe mAnpogopieg M/kor ewdves, PiPAiia, axovotikd kot Prvteookomnuévo LVAKS) Oo éxovv mg
amotéheopo pio véa, kdbe @opd epumlovtiopévn ekdoyn tov awtooyedaldpevov nyotomiov. Metd v TEMKN
PEQAOTIKT QVOTOPAGTAGT) TOV OP)LKOV 10ToTiov, 1| opdda Oo mai&et pa eAevbepn xS0y TOL AVTOGYESOGHOD,
nov Ba Paciobel mpwtapykd e ashnticd kprtypra. Oa akorlovdncel cultmon mov o eEepevvnoet To d1drloyo
OVALLESO. OTNV TEYVN TOV NY®OV KOl TNV EMOTAUN KOTA TN S01KAGI0 TNG TPOETOLUAGING KOl TOPOVGLUoTS TMV
LOVGIK®V (LTOGYESLACULAOV NXOTOTIOV.

11. Soundscape Music Improvisation as a Psychological and Educational Experiential Approach
for the Understanding of the World and the Self

loanna Etmektsoglou
Department of Music Studies, lonian University, Corfu, Greece

Sound permeates the lives of humans and other species who share an ecosystem. It is used in numerous ways.
Music, as patterned sound perceived and appreciated by one or more species, is a creative manipulation of sound
material. The proposed Prepared Soundscape Music Improvisation can be a musical, dynamic approach to life in
an ecosystem; a creative embodied experience, scientifically informed and artistically informing.

As a psychological and educational approach, the PSMI is grounded primarily (1) in the creative perspective of
Acoustic Ecology and its related practices of Soundscape Composition and Soundwalking as introduced through
the writings and teaching of R. Murray Schafer, Hildegard Westerkamp, Barry Truax and others, and (2) in the
scientific knowledge from the fields of Acoustics, Psychoacoustics, Psychology of Music and Bioacoustics. The
PSMI can function as a ‘container' for the ongoing dialogue and feedback between listening and creative
experimentation with sounds, on one hand, and discovering how different organisms perceive, use and produce
sound in their particular ecosystems, on the other. In the process of preparing the soundscape improvisation in a
group, the two evolving ecosystems —the musical and the biological—- inform and shape each other continuously in
a spiral way. The creative experiential dialogue between aesthetics and science may inspire the learner and lead
him/her to an enriched perception of the world and the self in it.

After a brief introduction of the basic concepts of Acoustic Ecology and to the PSMI approach, the participants
will be encouraged to prepare and perform a soundscape music improvisation. The group will chose a soundscape
to prepare, given a number of possibilities. The initial improvisation will be listened to critically and passed
through a reality check which will lead to the identification of possible questions for investigation. Peer teaching,
repeated listening, observation, experimentation, asking questions and searching through available sources
(information cards, books, audio and video material) will lead every time to a new, enriched version of the
improvised soundscape. Having reached a 'realistic’ representation of the original soundscape, the group will play a
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final free version of the improvisation, shaped primarily by aesthetic criteria. A discussion will follow exploring
the dialogue between art and science in the process of preparing and performing the soundscape music
improvisations.

EBAOMH XYNEAPIA (SESSION VII): IANEA II (PANEL II)
BIQMA KAI EKITAIAEYXZH (LIVED EXPERIENCE AND EDUCATION)
MMPOEAPOX. (CHAIR): IEAAA KAAOTTANNAKH (PELLA CALOGIANNAKIS)

12. Emwowoviakég Aegrotnteg Zreieyav Hpotopadmos Exnaidocvong: H Biopotiki
Owkod6pnon AwempocoOmKOV Zyécemv Meta&h EXTaidguTik@v kot | Avaykowdtnto yio
HowTwkn "Epgvva

Havayidtne L. Zrapdtg & Anéotorog Kpaoodag
Tunua Emotnuav e Hpooyolikng Aywyng kou Exroidevtiov Lyediaouod, Hovemoriuio Aryaiov

H gionynon avt) éxel @g okomd v dlepedivnon EMKOWVOVIOKOY (NTNUATOV 6TV 0pyavmoT Kot dtoiknom
EKTOOEVTIKAOV HOVAdWYV, oL amotehel éva e&alpetikd evolapépov Tedlo TG GUYYPOVNG EKTOLSEVTIKNG £PEVVAG,
gdwoTeEPa  €pdooV  diepevvaviar, Oépata ta omoion oyetiovion pe TG Smpocomikég oy€oels, Ommg
Swpopeavovtar Propotikd petadd ekmadevtikdv, ocvppdiroviag ot Pertioon tov oxoikod kAipatog. Xto
TAaiclo aVTo, 1 10N yNoN £0Tdlel 6NV avalTNOT TOWTIKAOV EPELVNTIKMV LeBOSOAOYLOV KOTA TNV TPocTadela
S1epedlivnong AEKTIKOV KOl U1 AEKTIKOV EMIKOWVOVIOKOV GUUTEPLPOPOYV TOV OVOTTOGOOVIOL GTO YMPO TNG
eknaidevong, divoviag Epeocn oto SoKNTIKO TG okéAog. T1o cLYKEKPYEVD, GKOTO TG £PELVOS OTOTEAEL T
Swkpifoon G EKTOIOEVTIKNG KOl OLOIKNTIKNG OTOTEAEGUATIKOTNTOG TOV EMKOWOVIOKDV OEEI0TNTOV OV
gdpalovtal ota SIoKNTIKA Prdpata Kot ekdnAdvovtol omd dievbuvtikd otedéyn ¢ tpoToPaduag eknaidsvong,
MG SLOIKNTIKEG TPOKTIKEG OTIC KAONUEPIVEG TOVG OAANAETISPAGELG LE EKTOLOEVTIKOVG TG GYOAKNG TOVG LOVAOOGC.

INo v enitevén tov gpevvnTikoy okomov, atomomOnke N péBodog ¢ emokdnnong nediov. Q¢ epguvnTIKO
gpyaieio cLALOYNG dedopévav kpidnike KATOAANAOTEPO TO EPOTNUOTOANYIO, TO OTOI0 KATACKEVAGTNKE e E01KN
pépiuva. dote TEPIAOUPAVOVTAS EPWTNOES KAEIGTOV TUTOV KLPIMG, VO GUUBAAEL ATOTEAEGHATIKA GTN GLAAOYN
TV TAéoV ypNotnov dedopévav. Ot cuppetéyovieg KAMONKAY vo SNAOCOVY OVAOVOLLL, GUYKEKPLLEVE STLOYPAUPLKA
GTOLKElDL KO VO OTOVTHICOVY GE GEPE EPMTICEDY OV ATTOVTIOL TOV GKOTOV KOl TMV CGTOYMV TOL EPELVITIKOV
OVTIKELHEVOL. AELyHa TNG £PEVVAS OTOTELEGOV TO GUVOAO T®OV SLEVOVVTIKOV GTEAEYDV TP®TOPAOLING eKTaideEvoNG
™G KEVIPIKNG Kot vOTLoG XOAKIOKNG, TO OTTOi0. GUUUETEIYOV GTNV EPEVLVO. OIKEIOOEAMDS.

H otatiotikny eneepyacio tov epguvntikdv dedopévav, 1 omoia Kwhdnke ce meptypoikd emimedo
£0T1LoVTOG TAPAAANAC GE TOLOTIKA YOPAKTNPICTIKA, ELPAVICE EVOLOPEPOVTO OTOTEAEGUATO TOV AVOELKVOOUV
TS EMKOWOVIOKEG Oe&10TNTEG dlevbuvVTIKOV oTEAEXDV NG TPp®TOPAaduag ekmaidevong, Tic omoieg avémntvéav
Puopatikd. Ta amotedéopata emonuaivouv T Swchntiky aflomoinon ETKOWOVIOKADV TEYVIKAOV, OTWOS 1
EVEPYNTIKN aKPOOGCT), TOL YpNolpomoody Kadnuepwvd. Emiong, dnAdvetor n pépipuva yio v KAAAMEPYEWD TG
GUVOIGONUATIKAG TOVG VONHOGVVNG, 1] 07010, GuVTELEL otV avantuén de&lottmv Sffodievons, acEAAELNG Kot
cuvepyaciag, Bempdviog 0Tt cLUPAAAEL emmpdoeta T PEATIOON TOV EMKOWVOVIOKOD KAMUOTOC GTI GYOAIKY
HOVEAS0 KO GTN GUUUETOYN TOV EKTOLSEVTIKAOV GT1 S10SIKOGI0 ANYNG OmOPAcEMV.

H epunveio tov amotelecpdtmv e £pguvag 0dNYel 68 GUUTEPAGLOTA, TO OTOI0, EMOTUAIVOVY OTL TOL GTEAEYN
™G ekmaidevons, oto mhaiclo g €OpvOUNG Aettovpylag TG OYOMKNG TOvg povadas, Paciloueva ota
TPOYEVESTEPA PLOUATA TOVG KOl OTO «JlOKNTIKO TOLG o1oOnTiplon, a&lomoovv Kabnuepwvd TN AEKTIKN
emKOWOVia, O¢ KUPLo HEGO Kol dadkacion apeidpoUng cuvevvonong Yo GUEST ovTaAlayn TANPOEOPNONG LE
TPOIGTOUEVOVG KOl VOIOTOUEVOVG KAOMDG Kol Yol TV OVTILETOTION SaPOpmV TPOPANUATOV TNG GYOAKNG
kaOnuepwvotntag. Emiong, avtidappdavovior 6tt 1 Slopdpemon KoA®V S0TPOCOTIKOV GYECEMV OTO GYOAEIO,
gfaptdtar amd TV oapolPaic EUTIGTOCOVI] KOl OLVEPYOSIO TOL ovamTvooetol HeTaEy  Sevbuvidv Kot
EKTOLOEVTIK®V, TPoVTOOEST TNG 0TOiaG amoTEAEL 1] EIMKPIVIG Kol OVOTOKPLTY ETKOVOVIR avAESE TOVG 1) oTtoia,
onog kabiotator StnctnTikd avtinmm) omd T YADosH TOL GAOUATOG, EVIGYXVEL TO QiGN TOV GUVOVIKEWY OTN
oYoMKN opdda mov cvvepydleTal Yo TV EmITEVEN KOWDV EKTAUSEVTIKOV GTOYV. Q06TOGO0, TO. GUUTEPAGLLOTA
VepOePaTi{ovV TNV aVaYKOOTNTO Y10 TOL0TIKN EPEVVO. GE DEUATA EMKOVMVING GTNV EKTOIOEVOT.

12. Communication Skills of Primary School Education Head Masters: The Experiential
Construction of Interpersonal Relationships Between Teachers and the Necessity for Qualitative
Research

Panagiotis J. Stamatis & Apostolos Krassas
Department of Sciences of Preschool Education and Educational Design, University of the Aegean, Greece

Purpose of the study is to explore communication issues in organization and administration of educational
units, which is an extremely interesting field of contemporary educational research, especially since investigated
issues related to development of interpersonal relationships formed experientially between teachers, helping to
improve the school climate. Within this framework, the paper focuses on qualitative research methodologies
through the effort to be investigated the verbal and nonverbal communicative behaviors developed in the field of
education, emphasizing the administrative process. More specifically, the purpose of this research is to ascertain
the educational and administrative efficiency related to communication skills which are based on managerial
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experience of primary school education head masters, as administrative practices in their daily interactions with
teachers of the school unit.

To achieve the above purpose, applied the method of field survey. Questionnaire was considered as the most
suitable tool for data collection of present research. Questionnaire which mainly included closed questions, was
constructed with great attention in order to effectively contributes to the most useful data collection. Participants
was invited to anonymously answer, providing specific demographics in parallel to a series of questions related to
the purpose and objectives of the research object. The sample of research consisted of all head masters of primary
school education in central and southern Halkidiki, who voluntarily participated in this research.

Statistical analysis of research data, initiated in a descriptive level while focusing on quality characteristics,
showed interesting results which highlight communication skills of primary school education head masters,
experientially acquired by them. Also, results highlight the intuitive use of communication techniques such as
active listening, which is daily used in their interactions. Furthermore, they argue that are interested for cultivation
of their emotional intelligence in a daily basis, which helps them to develop consulting skills, security and
cooperation, additionally considering that contributes to the improvement of the communication climate in the
school and teachers' participation in decision-making.

Interpretation of research results leads to conclusions, which point out that head masters of Greek primary
school units, within the framework of proper school functioning, based on their previous experiences and
"administrative intuition", develop verbal communication processes, as the most understanding way for direct
exchange information with superiors or subordinates and to address various problems in everyday school life.
Furthermore, realize that achievement of collaborative relationships in school environment depends on mutual
trust and cooperation both are developing between school head masters and teachers. The basic condition for
collaboration development among school staff is estimated to be an honest and sincere communication among
them which, as is intuitively perceived by body language, will support the feeling of belonging in school team that
works to achieve common educational goals. However, conclusions endorsing the necessity for qualitative
research in communication in education.

13. MeBodoroyuc [Ipocéyyion s Emkowvoviakig Zopumepipopds Alevovvtdv ZyoKav
Movadsov Ipotopaduias Eknaidcvong, 6mmg Amotvndveran 6 Biopatikéc Amoyelg
Exnadevtikav: [poonaBeieg yio o Mootk Agpedvnon

Havaywomg L. Zroparng & Koilonn Mapvakn
Tunua Emotnuav e Hpooyolikng Aywyng kou Exraidevtixod Zyediaouod, Hovemorijuio Atyaiov

Ykomdc TG €IoNYNONG AVTAG &ivarl 1 S1EPEVVIOT TOV ETIKOWVOVIOKDY GYECEDV OV OVOUTTOGOOVTOL GE
EMNVIKEG OYOMKEG LOVADES, TOV OMOTEAEL £vav amd TOVG OMUAVTIKOTEPOLS KOL TALTOXPOVO TTLO TOPULEANLEVOVG
TOPAYOVTES TNG EKTOOELTIKNG dtoiknone. To yeyovog avtd avadeikvigl TNV avayKotdTnTo ovanTuéng Tol0TikNgG
£pEVVAG OTO TESI0 TNG TUSAYWYIKNG EMKOWOVING, TPOocdidovtag eMMALOV KIvTPO OTO EKTOULOEVTIKG OTEAEYN,
TPOKEWEVOL VO BEATIOCOVV TIG YVAOES KOl TIG OeE0TNTEG TOVC, MOTE VO EMKOWVOVOUV OTOTEAEGUATIKE. Yo
ot ™ Bedpnomn, 6Komd ™G EPEVLVAG AMOTEAEL 1] SLEPEVVNON TOLOTIKAOV YOPOKTNPIOTIKAOV TOV EMKOVOVINK®DV
GUUTEPLPOPGV, TIG 0Toieg ekdNAdVOLV devBuviég oxolkmv povadwv Ipatofdduiag Exnaidevong, eetdlovtag
OmOYELS  EKTOISEVTIKMV, OVOQOPIKO HE TNV EMKOWOVIOKN GLUUTEPLPOPE T®V  O1EvuvIdV TOVE, O
Stopopemvovtat LEsa 0o To Bimpa TG SITPOCOTIKNG OYECNG TTOV AVATTOVGGOVY i TOVG.

[poxepévov va emttevydel o gpevvnTiKOg 6KOTOG, epapudoTnke N LEBod0g TG emiokdmmong mediov. T ™
GLAAOYY dedopévav g Tapohoag £PeVvac, EMAEYONKE AVOVLUO EPOTNUATOAOYIO, TO OmOi0 cLVTAYXONKE pe
Witepn @povtidn, Mote vo mePAapPavovior epmTACELS, o1 onoieg va cuufdilovv oty egoymyn a&dmoTmV
ovounepoopdtov. To epOTNUOTOAOYIO ONOTEAEITOL ONO EPMTACELS TOL OVOPEPOVTOL OE  ONLOYPOPIKE
YOPOKTNPIOTIKA TMV GULUUETEXOVIOV Kol £pMTNOES mov oyetilovion dueco pe TN diepedvnon tov Bépatoc.
AvaQopikd pe TO TEPLEYOUEVO TOVG, Ol EPMOTNOELS givar dounuéveg pe Paon 1o okomd tng épevvog. To deiypa
anaptiotnke and ekmodevtikovg [pwtoPdbiag Exnaidevong onpotikdv oyoieiov tov vopov AaciBiov Kpnng,
01 070101 GULLUETELYOV OTNV £PEVVA OIKELOOEADG.

Io ™ ototiotiky eneéepyocio oV amotelecpdtov, 1 omoia Kvhnke oe TEPLYpaikd eninedo eotidlovtag
TOPAAANAO GE TOLOTIKG XOPOKTNPLOTIKE, XpNoiLorot|dnke to otatiotikd makéto SPSS 19, pe to omoio Sie&nydn
avdivon oto ovvoro Tov TANOvopov. Kotoémv, mpaypotomombnkov ovykpicels yw kébe katmyopia
ONUOYPOPIKMOV  YOPOKTNPIOTIKOV TOL OElYHOTOS. XTr GUVEXEW, OTO TANIGLO TOWOTIKNG OVAALONG TOV
EMKOWVOVIOK®V GUUTEPLPOPDV, TPAYLATOTOWONKE EAEYXOC GTATIGTIKNG ONUAVTIKOTNTOS TOV SLOPOPDV AVALEST.
oTOL ONUOYPAPIKG YOPOKTNPLOTIKA TOL Jelypatog kot oto gpevvnTikd epotmpote. [Ipoékvyav aédmota
amoteléopota, To. omoio mopovsidlovv witepo evdlapépov, Wivg ®g mpog TV avamtuén pebodoroyikol
£PYOLEIOV VAOTIOINGNG TOPOUOLDV EPELVOV.

H otatiotikn avdAvon TOTIKAOV ¥OpaKTNPLOTIKAOV TNG ETKOWVOVING Kol 1 EPUNVEIN TOV OTOTEAECUATMOV
odnynoov oty eEayoyn a&idoloymv cupurepacpdtov. Ewdikdtepa, péca amd ) Slompocsomikny oxEoT mov Pidvouv
KoONUeEPVA 01 EKTOOEVTIKOT, GtV TAEOYNOio TOVS, LE TOVS J1ELOVVTEG TOVS, PaiveTal TG £YOVV GYNUOTICEL
OeTiKN YVOUN ©OC TPOG TN GVUPOAN TNG EMKOWVOVIOKNG CUUTEPLPOPAS T®V devhuvidv ot Stpdpewon BeTikon
KAILOTOG OTN GYOAKT] TOVG HOVAdH, OTNV TOPOKIVIION TOV EKTOOEVTIKMV Yo TV LVAOTOINGCTN TOV £PYOL TOVG,
KoBdG KoL otV enihvon TV ev80oYOMKOV cuykpovcemv. Emiong, ot mepiocdtepot exkmordevtikoi, péca omd o
KoOnpepva PLdpoto TG EMKOVOVIOKNS TOVG aAANAeTidpaons He Tovg devbuvtés, eppavifoval tkavomomuévol
and TIG EMKOWVOVINKEG TPOKTIKEG TTOV Ol S1eVBLVTES TOVG VI0BETODY, HEPYVADVTOG DOTE VO U SOTAPACGETAL T
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gvpviun Aettovpyio TG EKTOOEVTIKNG TOVG povadac. Télog, 610 CUUTEPAGLOATO AVOSEIKVOETAL 1] AVOYKOLOTNTO
Y0 TOLOTIKY £pEVVA G€ DEUATO EMKOVOVIOG GTNV EKTAIOELOT).

13. Methodological Approach of Communicative Behavior of Primary School Education Head
Masters, as It Reflected in Teachers' Experiential Opinions: An Effort for Qualitative Research
Development

Panagiotis J. Stamatis & Calliope Marinakis
Department of Sciences of Preschool Education and Educational Design, University of the Aegean, Greece

Purpose of the presentation is to study of communicative relationships developing in Greek school units, which
constitutes one of the most essential and at the same time more neglected factors of the educational administration.
This fact underlines the necessity for quality research development in the field of educational communication,
providing additional motives to educational managers for improvement their knowledge and skills, in order to
effectively communicate. Within this framework, purpose of this paper is the study of qualitative characteristics in
communicative behaviors which are developed by Greek primary school education head masters, taking under
consideration the teachers’ experiential opinions, accordingly to interpersonal relationship as they are developing
among them.

In order to fulfill the purpose of the research, the method of field survey was applied. For the data collection of
this research, the technique of the anonymous questionnaire was elected, which was carefully conducted, in such
way to include questions that will be able to contribute in reliable conclusions exportation. The questionnaire is
consisted by questions referring to the demographic characteristics of participants and questions directly related to
the study. The content and structure of questions are based on the research purpose. The sample was consisted by
primary school education teachers in the Prefecture of Lasithi in Crete, who voluntarily participated in the
research.

For statistical process of the data which initiated in a descriptive level while focusing on quality
characteristics, the statistical package SPSS 19 was used, by means of which an analysis of the total population
was initially carried out. Then some correlations for each category of sample demographic characteristics were
made. Moreover, in the frame work of a qualitative analysis of school head masters communicative behaviors was
conducted and, a statistical analysis focusing on significance of differences between demographic characteristics
of the sample and research questions. Reliable results have emerged, which are particularly interested while related
to development of a methodological instrument for similar studies implementations.

Statistical analysis about qualitative characteristics of communication and description of the results led to
interesting conclusions. To be more specific, through the interpersonal relationship that most teachers experience
daily with their school head master, they seem to have developed a positive opinion for the contribution of that
people communicative behavior and attitude, because they achieve to establish a positive climate in their school
unit, and also they are considered to be expert negotiators among the teachers who are involved in conflict
situations. Finally, judging by their daily experience of communicative interactions with the school head master,
most teachers appear to be satisfied by the communicative practices adopted by them, who are extremely interested
for a qualitative educational work in school unit achievement. Finally, the conclusions highlighted the need for
qualitative research in communication in education.

14. Zoyypoveg Taoeis otnv Morotikn [pocéyyion oy Exnaidcvon: Mowotikéc MéBodor
Exnadgvtikng A&lohoynong

Baoiing I'pappatikémovrog
Houdaywyco Tunua [pooyoiikng Exraioevong, avemotiuio Kpntng
AOavdoiog I'pnyopradng
Tunuo Emotnucdv Ipooyoiikng Aywyng kot Exmaidsvons, Apiototédeio Hovemotiuo Osooalovikng

YKkomdc TG TOPOVGAS EPYOCIOG EIVOL VO TOPOVOLAGEL TOV TPOPANUATIGUO TTOL OdNYNGE OTNV OVAYKN TNG
XPNOMG TOV TOWTIKAOV HeBOS®V oTNV ekTadeLTIKN a&toAdynon. Méypt Ta TéAn oxedov TG dekaetiog Tov e&fvTa n
aglodhdynon Ntav emnpeocpévn omd T OETIKIOTIKN TPOGEYYIoN KOl OXEJOV TOLTOGMUN HE TNV E€QOPUOYN
nocoTIK®V dadikacidv (m.y. Tyler, 1942- Stufflebeam, 1968- Alkin, 1969- Scriven, 1967 ktA.). H kpitici mov
ackNOnke Opog 0TS Stadikacieg AVTEG OTL €IVOL UNYOVIGTIKEG KL OTPOCOTEG KL OTL ASVVATOVV VoL EPUNVEDCOVV
TAP®G OA0L TO POLVOLEVO TTOV TOPATNPOVSAV, OSNYNGE GTNV AUPLGPNTNGT TOVG MG ATOKAEITTIKES [eB0doLoYKES
npooeyyioels ™¢ ofordynone. ‘Etor dnpovpyndnke £€vag evaAAaKTIKOG/SEVTEPOS TPOGAVUTOMGUOG GTNV
a&oAdynon pe Katevbuvon e mo avlpwrokevipikn Bedpnon (Anuntpoémoviog, 1998). Le avt) ™ Oempnon, o
avOpdrvog mapdyovtag, To 1310 10 oYoielo wg povado tomobeteitan oto emikevipo ™G a&loAdynonge.

H «ivnon mov avartiydnke otnpiynke oe Tpooeyyicelg mo TAOVPAMGTIKES KoL TTLO VOTOVPUAIGTIKEG KOl TOAD
MO GUUUETOYIKES amd Tig £m¢ TOTE AEOAMOYNOES OV Elyav OOPOPETIKES apyEg kat a&leg. Xapoaktnpiotikd
YVOPIGLO OVTG TG TACNG NTAV 1) TPOGOTOKEVTPIKOTNTA TV 0ftoroyncewy. To mpocwmikcd N to idpvpa to id10 1
TO eKTOdEVTIKO TPOYpappo @@eAeiTal meplocdtepo and v ofoAdynon: (o) ebv vmdpyet oAAnAemidopacm
agoroyntov kot a&odoyovpévov, (B) ev yivouv KatavonTég Ot AVAYKEG TOV GUYKEKPLUEVOD OVTIKEWWEVOL TNG
a&oAdynong péca amd avtnv TV aAAnAenidpaon, Kabdg Kot (Y) edv TPoceyyIoTovV PLOHOTIKE 01 GLVOTKES TNG
ekmondeLTIKNG dadikaciog. Kvplapyo yvopiopo avutod Tov Kivipotog g a&loAdynong NTav 1 emay@ykn Aoyikn
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7ov VoleTHnKe TNV EPEVVNTIKN TTPOGEYYIOT (GLAAOYT TANPOPOPLOV GTN Pdom, aviAvoT dedopévav pe 6TdYo
™V Kotnyoplomoinem, épevva Kot Bewpieg and v katnyoploroinon, yevikevoeig) (Creswell, 2003).

[MoAAG Bepnrtucd povtého avomtdxdnkav ce avtiv TV katedbovveon, Onmg M aEOAOYNON AVIOTOKPIoNS
(Stake, 1975), n ovvallaxtucr; a&ordynon (Ripey, 1973), n dquorpazixii a&ordynon (McDonald, 1976) ktA. To
BepnTiKd oYNUe OLOS TOL LITOGTNPILETAL MG TO MO CNUAVTIKO GTNV TOLOTIKY GTPOPN TG agtoAdynong, etvor n
vazovpoliotirj a&oldynon (Guba, 1978 Guba & Lincoln, 1983+ Guba & Lincoln, 1989). H mpocéyyion g
vatovpaliotikis a&loddynong Pooileton otic pebodoroyicés apyés g eawvopevoroylog kot g eBvoypapiog. H
£VVOL0, TOV VaToupodiouod £yKertal 6To yeyovog 0Tt 1 a§loAdynon yivetol péoa oto Puolkd mepiParrov (in situ)
670 0m010 eEMOOETOL 1] EKTOISEVTIKY S1001KOGT0 VO aEl0AOYNON.

To Ogpehmdeg o mov avédei&av ot a&loloynoelg antég eivol 0Tt To TPOCOTO TOL EUTAEKOVTOL GE io
eknotdevTIKn dadikacia givor KabopioTikng onpaciog yio Ty gykopdmro kot o5lomotion tng agloAdynons. Apa
GUUUETOYY TOVG lval avaykaio cuvOnkn (lowg Oyt kot xoavy) mpog v Koatevbuvon g Pertioong g kdabe
StodKaciog EKTOdEVTIKNG aEOAdYNOG.

14. Contemporary Issues in Qualitative Approach in Education: Qualitative Educational
Evaluation Methods

Vasilis Grammatikopoulos
Department of Preschool Education, University of Crete, Greece
Athanasios Gregoriadis
School of Early Chilhood Education, Aristotle University of Thessaloniki, Greece

The purpose of the current study is to present the trajectory that led to the adaptation of qualitative methods in
educational evaluation. Till the end of the sixties the evaluation domain was affected mainly by the positivist
approach and was tantamount to the application of quantitative methods (e.g. Tyler, 1942; Stufflebeam, 1968;
Alkin, 1969; Scriven, 1967; etc.). However there was criticism that these procedures were too mechanistic and
impersonal and therefore failed to interpret fully the phenomena under evaluation. This criticism led to the
questioning of these approaches as the unique methodological approaches and the development of a new path in
evaluation towards a more humanistic approach (Dimitropoulos, 1998). The epicentre of this new path was the
“human factor ”, the “educational unit” per self for example.

This path was based on more pluralistic, natural, and participatory approaches that were developed with quite
different principles and values than previous ones. The salient feature of this trend was the person centered
evaluation approach. The personnel, the institute, the educational program can benefit more from an evaluation in
which there is interaction between the evaluators and the people under evaluation. Moreover, if this interaction
enables an enhanced understanding of the needs of a specific evaluation subject, and if the conditions of an
educational procedure are approached in an experiential way, then the evaluation will gain more value. The
cornerstone of this methodological approach in evaluation was the inductive reasoning (collecting information
from the basis, analysis of data in order to categorize them, theories revealed by the categorization,
generalizability) (Creswell, 2003).

Various theoretical models were developed towards this direction like the responsive evaluation (Stake, 1975),
the transactional evaluation (Ripey, 1973), the democratic evaluation (McDonald, 1976) etc. The theoretical
scheme that is considered the most influential for the qualitative turn of the evaluation domain was the naturalistic
evaluation (Guba, 1978; Guba, & Lincoln, 1983; Guba, & Lincoln, 1989). The approach of this method was based
on the methodological principles of phenomenology and ethnography. The naturalistic part consisted in the fact
the evaluation is realized in the natural environment (in situ) where the educational procedure under evaluation is
carried out.

The fundamental issue that these evaluation methods revealed was that the individuals that are involved in an
educational procedure are of decisive importance for the validity and reliability of the evaluation conducted.
Therefore, their participation is a necessary (but maybe not sufficient) condition towards the improvement of any
educational evaluation procedure.

15. Biopatikég Avaotdosig Tov I'kpdertt 6tovg Xapovg tov Havemotnpiov: Mo Xvykprriki
Eppnvevtikn pocéyyion

Iérro Karoyrovvaxn & Kootog Kappag
Toudoywyko Tunuo Anpotixng Exraidevong, Hoavemoriuio Kpnthng

H avaxoivoon avth agopd €pevva Tov éyel TPayUatonondel 6€ TAVEMOTAUO TG YDPOG KOl APOPE TV
avaypooen graffiti otovg avtictoyovg ydpovs. H koataypoer, n avdlvon kot m epunveia tov punvopdtov/
cuovinudtov Kot 1 ScVVOEST]) TOLG LE TNV TOALTIKN) KOW®VIKOTOINGT, TNV €Agbbepn €kppacn Kot v
apeopntodpevn kadhtexvikn Snpovpyic amnotedodv 10 eppunventikd miaiclo g €pevvag avtig. H €pevva
pebodoroykd axorovBei v avdlvon mepieyopévov kotd tnv omoia ta graffiti, coupwva pe v omoio avtd
xopilovtar o Kotnyopieg pe PAom TO TEPEXOUEVO 1| TO KEVIPIKO TOLG WNVLHN, KOOMG KOl TOV TPOTO 7OV
napovctdlovtor (mepexodpevo cuvnuatog, péyebog, xprion ypaens, pnéyebog ypoppdtmv, ypnon LVAKov, ypron
EevoyAooowv oToyElmV, YpOUL YPOUULAT®OV, GLUVOSEIN OKITG®MV GUUPBOA®Y KTA., VIOYPOUQPEG amd TOMTIKEG 1| GAAES
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opadeg kth.). H mpooéyyion tov graffiti mapovcidletor mg "napddetypa” PidNaTog 610 TANIGIO TOV TOOTIKOV
EPEVVITIKAOV TPOGEYYIGEMV OTIG AVOPOTIGTIKES EMIGTHLLES.

15. Experiential Dimensions of Graffiti in Universities Places: A Comparative Hermeneutic
Approach

Pella Calogiannakis & Kostas Karras
Department of Primary Education, University of Crete, Greece

Our study is focused on the graffiti that we've selected from different University areas of the country. The
selection, the analysis and the interpretation of the messages and their relation with the
political socialization process, the free expression and the doubtfull artictic creation are formed the interpretive
framework of our research. Our research is based on content analysis and the graffiti are divided in categories
according their content or their message/messages as well as the way that they are ‘presented’ in the walls (content
of the message, size, use of language, material, foreign words, colors, symbols, paintings, signatures, etc.). This
approach of graffiti is presented as a "paradigm" of analysis of living experience in the framework of the
research in humans sciences area.

16. Yrootmpilovrag to [adwd wov Budvouv Bia: Mo E@appoyn Tng Aenynpatikig
MegOodoroyiog

Mapio Haveyuotaxn
Poyoldyos-Korvawviodoyog, Yrevbovy Zoufovievtikod Ztabuod Néwv Adevtepofabuios Exraidevons Nouod
Hpaxleioo

H epyacio apopd oty epappoyn piog pebodoroyiag mov eivol VTOGTNPIKTIKN Y10 Todid oV Exovv Pidoetl —n
Buovovv— dVoKOAEG KOl ETMOVVES KaTAGTAOES. [IpdKettat Yo t0 «4évipo e Zwncy, TPOGEYYIoT EUTVEVGLEVT
a6 v Apnynuoatiky ZopPovAenTtiKy, ToV AEITOVPYEL EVIGYLTIKG GTIV OVIILETONIOT TPOVUATIKAOV KATOAGTACEMV
KOl YPTOULOTOIEITAL Y10 TV TPOOY®YT TNG WOYIKNG VYEIOG KO, o, TOV £YEL GLAAOYIKO YOPOKTHPO, Yo TNV
KOWOTIKY avamTuEn vevikd. Epmvevotig tov «dévipon e Zwijer givan o David Denborough —ctevdg cuvepydtng
Tov BepeMot) g Apnynuatikng Ogpanciog Michael White— o onolog ypnoiponoince v cvykekpiévn TeXVIKn
¢ pebodoroyia vrootpEng Katapynv yio Todd mov Exovv Ppebel og Wiaitepa vdrwTEG KATACTAGEL (TOUdLE
ov €Yovv VIooTel MOAES amdieteg and Bavatovg Adyw AIDS, pnabntég mov €xovv LVIOPEPEL Omd PLOKEG
KOTOOTPOQES (T, TANUUOPEG), TSI TPOCPVYOV KOl UETAVOOTAOV, Toldld o€ Kowdtnteg ayevdv, madid mov
£YOVV VOGTEL EVO0OIKOYEVEIOKN 1 EVE0oYOMKN Pio, Kokomoinon Kot TopopuéAnon, véovg mov Exovv amoBAn0el
amd 10 oyoleio, kAm.). To «dévipo e Zwncy €xel mpocapuootel kol €xet ypnolomombel mg dadikacio
avamTLENG OUAd®V Kat, axpPdg EmEd divel Eppacn ota amobépata afldv, IKOVOTHTOV Kol 6YEGEMV ToL NoN T
noudid Srabétovy —eivor mpocéyyion moMtiopkd evaicOntn. ‘Etot, €xetl ypnoorombei o pio mowidio mioiciov
oe mAnopa ywpmv Tov kospov (Note Aepkr, Pooia, Kavaddg, Avotparia, Bpaliiio, NewdA, [Tokootivn).

16. Supporting the Children who are Experiencing Violence: An Application of Narrative
Methodology

Maria Panagiotaki
Psychologist & Sociologist, Head of Youth Consulting Centre, Department of Secondary Education, Iraklion,
Crete, Greece

The study concerns the application of a methodology which supports the children who have experienced or are
currently experiencing difficult and painful situations. The approach which is known as the “Tree of Life” is one
that has been inspired by the Narration Counseling which acts supportively in the dealing of traumatic experiences
and is used to promote psychological health and wellbeing; an approach which has a collective character for the
community development in general. The creator of the “Tree of Life” is David Denborough —a close collaborator
of the founder of Narrative Therapy Michael White— who used this particular technique as a supportive
methodology initially for children who have suffered due to particularly adverse and strenuous situations (children
who have suffered from the death of loved ones due to AIDS, students who have experienced some type of natural
disaster (e.g. flood), children of refugees and of immigrants, children who have been victims of domestic violence
or school bullying, who have been abused or have been neglected, juveniles who have been expelled from school,
etc). The “Tree of Life” has been adjusted and used as a process for developing groups, and especially because it
emphasizes values, abilities and relationships that children have already acquired, it is an approach culturally
sensitive. Therefore it has been used in a wide range of cases all around the world (South Africa, Russia, Canada,
Australia, Brazil, Nepal and Palestine).
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OT'AOH XYNEAPIA (SESSION XIII): ANAKOINQXH KAI BIRMATIKO
EPITAXTHPIO VI (PRESENTATION AND EXPERIENTIAL WORKSHOP VI)

17. Mehetovrac pe Meaktéc Morotikéc Mebddovg ‘Epevvag to Zitnpa g Xe€ovakdtnTog Kot
¢ Zeéovarkng Ayoyg tov Egipov otny EALGda: MeBodoroyikég ITpoonTikég
Kot Yo Adro Zntipatoe tov Kowvovikov Emotypov

Mapyapita I'epodkn
2yolikn Zoupfoviog Ipwrofidbuias Exraidsvong
Eypivn Kapapartov
Tunua Poyoloyiag, lavemotiuio Kpnng

H ogfovalkdmta ko  ce&ovolik) ayoy o¢ nedio €pgvvag eupaviletor cuppikvouévo, Witepa oTnv
EXLéda. TTapdia avtd n cuAloyn Kot a&lomoinon CYETIK®V ePELVNTIKAOV dedopévev Kpivetal (oTikng onpaciog
L0 KOl 0pOPOvV TN GLUVOAKOTEPN Vyela kou gvelia Tov atdpov. Eniong kpiveton avaykaio va diepguvnbovv ot
amoOyeLg TV VEV, Kabng Katd T dibpketa g epnPeiag cvviereiton  oeovalkn opipoavon, v Kotd v idto
nepiodo, Ommg deiyvouv Epguveg otnv EALGSH Kot aAAOD, 01 VEOL AITOKTOOV TIG TPMTEG OAOKANPMOUEVES EPWTIKES
eno@és. Tlapd to yeyovog OtL o1 ypnoipomolodpeveg pébodor Epeuvag Exovv potiost {nmuata ce&ovaAkdTTo
KOl GEEOVOAKNG AY®YNG, TAPOVGLALOVV EVOL GNUAVTIKO LEOVEKTNHA, OTL SNAAOT| O€ S1EVKOAVVOLV TAVTA TO GTOO
vo ekppaletar eElevBepa yio Béparta Tov BePoHVTOL OTOGINTOTE TPOSMTIKE, KoL Y10 TOAAOVG OKOUT| TOUTOV.

Me Bdon to mopomdve, okondg g epyaciag avtng sivol N mapovsioon Kol KPLTKY ovAaAvGen Tov TPOTOL
GLAAOYG TTOLOTIKMV EPEVLVNTIKMV dedopEVmV, Omov T0 Bépa g oe&ovaMkOTNTOG Kot TG GEEOVOAMKNG ay®YNS
npooeyyiotnke PLécw onTikdV ovuPormv (visual methodology). H emxdva eivonr pépog tg xowmvikng {omng Kot
ouyvh omoterel LEGO VONUOTOdOTNOTG, EPUNVEING OALG Kol KATAOKELNG OWemV NG KoONUEPVOTNTOS KOl TOV
«eonTod» ot dtopo. H ewodva, O6mwg tekunprovetor kot PAoypo@ikd, pmopel vo omoTEAEGEL KMOKO
EMKOWOVIOG 0ALE TOWTOYPOVO. Kot TESIO AVOPOPAS, VAADGNG Kot SOUNGNG TG ETGTNHOVIKNG YV®DONG. Qg pnébodo
xpPNooTOMoape T ovvévtevén oe opdda eotiaong (focus group). H doun war m mopeio g ovvévievéng
emNPedoNKE amd TN YPNoN EKOVOV Kol GAA®V OTTIKGOV GLpPOA@v. Zvykekpipéva, (ntibnke omd Tovg
ouppetéyovteg oty €pgvva (8 pabntég g Tpitng Avkeiov) va mpocérBouvv otnv cuvévievén €xovtog pall pio
£KOVA OV eKPPELeL TV évvolo TG 6eE0VLOAKOTNTAS, OTTMS TOLAGYLGTOV Ot 16101 TNV avtihauBavovtol. H oproio
ouvévtevén Paociotke ot ocvlnmon yOp® omd TG KOVEG AVTEG KOL OTNV TOVTOXPOVI] ONUOVPYID GYETIKNG
apicog. H aviivon tov dedopévov PETE TNV OTOUAyVNTOPAOVNOT TG oLVEVTELENG otnpiydnke otnv avdivon
nepleyopévonv pe tn ypnon Ospatikdv evvoidv. Tao omotedéopata deiyvouv 0Tt 1M 6eEOLOMKOTNTO Eival
avomOoTa.oTo KOUUdTt ¢ Cong Tov vEmv ol 0moiot KOAOOVTOL VO T1 SOmTPayHATEVTOVY, ATOSOUNGOVY KOl
OVOSOUNGOVY TOGO G€ TPOCOTIKO 0G0 Kol oLALOYIKO eminedo. H cvykekpuévn pebodoroyiky mpooéyyion
cuvéBoidle oty evioyvon g oAnAeniopaong petaéd TV atOUOV TG opuadag kot dnpovpynoe Kiipo aficotg
£KQPOOTG KOl OVTOALOYNS amOYemV UHETAED TOV GUUUETEYOVTMV. XVUTEPACUATIKE, Bempolue Twg po tétota
pnébodog, n omoio Paciletor og PO TPOGOTOTOMUEVT KOl OTTIKOTOUUEVT] OVOTOPACTACT EVvolmV Ba pmopovoe
va ypnotponomdel yia ) depedvnomn Kot GAA®V BeLdTOV TOL aPOPOVV TIG KOWVMOVIKES EMOTILLES, 1O10{TEPA OTAV
ovTd ayyilouv T oeaipa Tov TPOSO®TKOV Kot a&lakov.

17. Researching Adolescents’ Concepts of Sexuality and Sex Education Needs Using Qualitative
Research Methods: Implications and Directions for the Social Sciences

Margarita Gerouki,
Educational Advisor, Ministry of Education, Greece
Irene Kamaratou
Department of Psychology, University of Crete, Greece

In research, the topics of sexuality and sex education do not usually receive significant attention, especially in
Greece. However, such research data are being recognized as important contributions to the overall health and
wellbeing of the person. Moreover, there is a strong body of research arguing on the importance of taking into
consideration adolescents’ points of view on the subject. Adolescence is the period in a person’s life when a
number of transitions regarding his or her psychosomatic maturity are taking place. Also, as many studies indicate
in Greece and elsewhere, this is the period when most young people will have their first complete sexual
experience (coitus). Various studies on sexuality and sex education provide us with understanding on the issue,
however, there is always the problem of dealing with value laden personal topics that in some cases, are even
considered to be taboo.

Within the above framework, the scope of the present work is to present and critically discuss how qualitative
data of a study on adolescents’ sexuality and sex education needs had been collected, using a visual methodology
frame. Images are part of our social life and often become the mean for interpreting, understanding even
constructing everyday reality and the “self”’. Images, as a body of research studies indicate, can form a
communication code as well as provide the material for reference, analysis and construction of scientific
knowledge. In terms of method this study was based on a focus group interview using images as a visual aid.
Participants (8 upper secondary students) were asked to bring along to the interview a picture representing
personal interpretations of sexuality. The interview was based on the discussion of those images and the
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construction of a common poster. The analysis of the interview transcript was based on a semantic approach in
thematic analysis. Results show that sexuality is an important aspect of adolescents’ life and a subject that young
people need to negotiate, deconstruct and reconstruct in a personal as well as collective, discursive manner. The
visual research method encouraged interaction among participants and created a positive climate for discussing the
subject. As a conclusion, visual research methods have the potential to be used in researching different topics
within the social sciences particularly with reference to value laden, personal subjects.

18. Ov Ewoveg g Epyadeio Avarapdcstacng kot Epunveiog 6g XovOnikeg 'Epguvag:
Awgpevvovrtog v Eonpun Zelovarikdtnra

Mapyopita ['epodkn
2yolikn Zoupoviog lpwrofabuias Exmoidsvons
Eypivn Kapapartov
Tunua Poyoloyiag, lavemoriuio Kpnng

O okondg Tov gpyactnpiov eivor vo EUTAEEEL TOVG GUUUETEYOVTEG G GUVOTKEG EPELVITIKNG OPAGTNPLOTNTAS
LE TN XPNON OMTIKAOV ovamapactdcemv. To epyactipro €xel dounbel otn PBdon g amodoyng OtL o1 €1KOVES
(omTKég aVOTOPUOTAGELS) OTOTEAOVV LEGO EMKOWVOVING OAAG KOl gpyoleio KoTavOnong Tov avOpdTOL Kot NG
YEVIKOTEPNG KOWMVIKOTOMTIGTIKNG oLVONKNG Tng omolog eivor péroyoc. 'Etor ot ewdveg eivon dvvatd va
AEITOVPYHGOLVY TOGO MG epyaAeia avamapdoTaong 060 Kol pHéca epunveiog oto epeuvnTikd medio. O oTdY0g TOV
gpyacpiov &ivar va ypnoomombel pio oepd EKOVOV ®C PEGO TPOCOTIKNAG OovaliTNong kot GLALOYIKNG
GYMUOTIKNG avOTopdoTacng YOop® amd to 0pa g epnpPikng ocefovoiikomrac. Ot cuppetéyovieg 0o epyactodv
Tove o€ éva mooTep pe Bépa T oe&ovolKkoTNTA TO 0010 £)El KOTaoKeEVAGOEl 6T0 TopeABOV amd o opdada VE@V.
Ot ovppetéyovies Ba AaPouvv 0dnyieg TG VO KOSIKOTOWOVY TIG EIKOVEG KOl GTI| GLVEXELD VO OVOADOLV TIG
Kodomomoelg avtés. Katd m didpkeia Tov gpyactnpiov ot ocvppetéyovieg Oa £xovv v gukarpio vo Tepacovv
amd ™ 0éomn 1660 Tov gpeLVNTN OCO Kot TOV GuppETEYoVToG. To KAgiowo tng dpactnprotntag Ba mepthopPavet
KkprTikn ov{non yopw amd T cuykekpiévn néBodo 660 Kat yupm amd To EPEVVNTIKG OTOTEAEGUOTA TOV UTOPEl
VO OTOQEPEL.

18. Images as Representation Tools and as Interpretation Aids in Research Settings: Researching
the Case of Adolescent Sexuality

Margarita Gerouki,
Educational Advisor, Ministry of Education, Greece
Irene Kamaratou
Department of Psychology, University of Crete, Greece

This workshop introduces participants on how to work with images as research aid. The workshop has been
constructed on the assertion that images communicate messages and facilitate understanding of the human
condition and socio-cultural position. Thus images might function as representation tools but also as interpretation
aids in research settings. The aim of the workshop is to use a number of images as a mean for personal exploration
and collaborative construction of schemas on the topic of adolescent sexuality. Participants will work on a poster
on sexuality that had been created by a group of adolescents. In groups they will receive instructions on how to
code the provided images and analyze the results of their coding. During the workshop the participants will get the
opportunity to experience the research situation from the position of the research participant as well as from the
standpoint of the researcher. The closing activity will refer to an overall discussion and critique on the method
used as well as on the results this could produce.
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19. The Narrative Turn in Psychology and Counselling: An Analysis of ""Biographical
Narratives' Told by Greek Mothers

Philia Issari
Department of Psychology, University of Athens, Greece

The present study provides a brief overview of the narrative turn in psychology and counselling, the functions
of storytelling, and narrative self and identity. Moreover, it discusses narrative methods of analysis within the
context of counselling, and looks specifically at the analysis of the ‘life stories/biographical narratives’ told by
people being interviewed. Finally, it provides an example of a study exploring Greek mothers’ experiences and
meaning making of involvement in their children’s learning. A sense of self-in-dialogue where relatedness and
alterity coexist was reflected in mothers’ narratives which portrayed parental involvement as an interactive process
of co-construction resonating the voices and actions of different contributors. Our findings support a narrative self
which is not interior based, fixed and monologic but interactive, dialogic, polyphonic and unfinalized (Bakhtin,
1984/1929; Hermans, 2002; Shotter, 1999).

19. H Apnympatiki) Ztpoei] oty Poyolroyia kot Zvpfovievtiki): Mo Avdivon tov
"Buoypagik@dv Apnynoeov'" EAvidov Mntépov

Ounia Toapn
Tunua WPoyoloyiag, [avemoriuio AOyvaov

H mopovoa pedétn mapéyet pio cOVIOUN EMOKOTNON TNG QPNYNUOTIKNG oTpoeng otnv Puyoroyia kou tnv
GUUPBOVAELTIKY], KO Yo TIG AEITOVPYieg TG €E10TOPIONG, TNG APNYNONG KOL TOV OPNYNUATIKOD £0VTOV Kol TNG
tovtdmrog. EmmAiéov, e€etdlovian or apnynpotikés pébodot avaivong oto mAaiGo TG GUUBOVAELTIKNAG, Kot
g€etaleton eWdwkd mn  avéivon tov otopudv  {ong/Proypoeikedv  apnynoemv", mov ekepdlovior amnd
ouvevtevélolopeva mpocomna. TELOG, Tapéyetor Vo TOPASELYHO HEAETNG OTTOV SIEPEVVOVVTOL Ol EUTEIPIEG KoL OL
vonuotodotnoelg tov EAANvidov untépmv oto mlaicto g eUmTAoKNG TOVg 6TIS dladikaoies pdnong tov toidiov
Tovg. Mo aicBnon tov eavtod ¢ didAoyo, 6TOV GLVLTLAPYOLVY TO GYETICecHAL KL 1| ETEPOTNTA, OVTIKOTOTIPIOTNKE
OTIC OPNYNCEI TOV UNTEPOV TOV 1M YOVIKN EUTAOKT] TOPOVLOIALETOL MG Mo SdPACTIKY dlodlkacio. Guv-
KOTOOKELNG GUVTOVIOUEVT] HE TIC QMVEG Kol TIS OpAcES TV dapdpmv eumiekdpevov pepmv. Ta gupripata
vroompilovv Vv VIAPEN EVOG APNYNUOTIKOD €00TOV OV Ogv gival otn PAorm Tov £0mTEPIKOS, oTadepds Kot
povoroykde, ol dradpaotikdc, Stadoyikdc, molvemvikdg kot pn ohokAnpopévog (Bakhtin, 1984/1929- Hermans,
2002 Shotter, 1999).

20. Taking Lived Experience of the Artist into Account: Jacques Derrida’s Response to
Philippe Lacoue-Labarthe’s Criticism on the Notion of Subjective Agency

Constantinos V. Proimos
Technical University of Crete and Hellenic Open University, Greece

In this paper | examine Philippe Lacoue-Labarthe’s criticism of Jacques Derrida, originally delivered in
Cerisyla Salle in 1980, in a conference devoted to the latter’s work. Lacoue-Labarthe’s criticism has to do with the
place of subjectivity in Derrida’s thinking. As a matter of fact, Lacoue-Labarthe pinpoints a problem in Derrida
that also applies to Heidegger, namely that the question of agency is not directly made relevant neither to the
question of being in Heidegger nor to the question of writing, at least in Derrida’s early work. As a consequence,
politics is never merely accounted of as an autonomous sphere but in relation to other spheres like literature, art,
metaphysics etc. Derrida’s introduction to Lacoue-Labarthe’s writings, published in 1989, almost ten years after
Lacoue-Labarthe’s critique, does address the problem of subjectivity but contains only an indirect response to
Lacoue-Labarthe’s concerns. Derrida seems to wish to maintain and suspend at the same time the autonomy of the
subject, making by means of such an exuberant claim, the alertness of responsibility, his most important
philosophical concern. Based on Nikos Daskalothanasis’s work, I claim that the agency called for by Derrida may
be illuminated by the lived experience of the subject of the artist, as this subjective model has historically emerged
in Europe during the last two centuries.
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20. Aappavovrag Yaoyn 1o Biopa tov Kodtéyvn: H Avrodhayq Meta&d Jacques Derrida ko
Philippe Lacoue-Labarthe Zystwka pe 1o Mpépinpa tov Yrokepévov

Kovotavtivog B. Ilpdipog
Tolvteyveio Kpnng kau Avoikto EMnviko Havemiotiuio

2TV €10MYN0oT oTH GKOTEV® VoL EETACH TNV EUUEST KPLTIKY, €V €10€1 oG GEPAS EPWTNOEMV TOL AmeELOVVEL
o Philippe Lacoue-Labarthe otov Jacques Derrida m omoio £yet va kéver pe 1 0éom kot to pohO NG
VIOKEWEVIKOTNTAG 0T OKEWYN Kol oTa ypamtd tov tekevtaiov. O Lacoue-Labarthe smonpaiver éva npdfinua to
onoio Ppiokel 6t givan evdnuikd ko otnv mepintoon tov Martin Heidegger: to 8époa tov vrmokeyévov e
Bepatomoteitan pntd ovte og o)éon e To ivar otov Heidegger ovte og oyéon pe ) ypaen otov Derrida. Katd
GUVETELDL 1] TOMTIKY] O€V OVOADETOL MG OVTOVOUN OQaipa OAAG G GLVOLAGUO LE GAAEC CLVAQPEEG OTWG 1)
Aoyoteyvia, M TEYVN, N HETAPLOIKY K.0., IO KPLTIKY OV €xel emonuavlel yio tov Heidegger kou oty ayylikn
Biproypagia, amd tov Miguel de Beistegui. O Derrida ypagpet o yevikn gicoymy yuo v ayyAkn €ék8oon tomv
kewévov tov Lacoue-Labarthe, pepikd ypovia petd amd v Tapomdve kpttikh 1 onoio apopd oto TpofAnua g
VIOKEUEVIKOTNTOS Kol paivetar va €xel cuvtoydel pe yvopova Tig maMoTepeg KPLTikég epoTNoE; Tov Lacoue-
Labarthe. H 6¢om tov Derrida n omoia pmopei eniong v exkAnebel wg éppeon andvinon otov Lacoue-Labarthe
glvar tomikf g mpakTiKAg Kol puehddov tov ErocoPov amd ta TéAN TG dekuetiog Tov 1960. O Derrida
avodelkviel oplakd Bidpoto Tov amodoUovY TO LTOKEIHEVO To. omoio VeV pe to Niko Aackorobovdion
GUVOEOVTOL [E TNV EUTEPIO, TOL KOAAMTEYVIKOD DTOKEWEVOD TOV OTOKOUICOLE 0O TOV €1K0GTO audva. Paivetol
€101 vo. emBopel va Statnprioel 0ALG KoL Vo, aVAGTEIAEL GLYYPOVMG TV CLTOVOLIO TOV VTOKEIUEVOL, TPORIALOVTIC
¢ peilov pénua, péo® tov VIEPPOAKOD OALAL Kot 0dUVATOV 0VTOD PIAOGOPIKOD OUTALLOTOG, TNV EYPRYOPON TG
PLAOGOPIKNG ELOVVNG.

21. The "Lived" Museum Experience: Findings of a Qualitative Exploratory Empirical Study
that Took Place with Small Groups of Student Teachers

Vasiliki Tzibazi
Faculty of Education, Health and Social Care, The University of Winchester, England

Henley’s review (2012) on Cultural Education in England commissioned by the Department of Education and
the Department for Culture, Media and Sport highlighted the value of children’s involvement with cultural
activities and recommended that newly qualified teachers are expected to plan cultural experiences for their
students. They should be given further support during their studies in order to respond to the forthcoming changes
in heritage and cultural education. Although research is conducted on the use of museums for pedagogical
purposes in higher education (Cook, Reynolds & Speight, 2010; Jacob, 2009; Smith & Walker, 2003) research on
student teachers’ engagement in museum experiences is limited (Tzibazi, 2011).

This paper presents the findings of a qualitative exploratory empirical study that took place with small groups
of student teachers within the context of an optional taught module on museum learning. It was anticipated that the
research participants would interpret their own lived museum experiences to challenge the set norms of ‘viewing’
artefacts in galleries. Data generation methods involved the use of video recordings to track the movement and
dialogue within the museum space, the use of reflective journals and the creation of individual and collective
narratives on reflection on the video recorded material. Data analysis suggests that there is an interplay between
the lived experience and the museum's communication modes, highlights the significance of the personal, social
and physical context in the formation of the experience and finally demonstrates through the students' reflection
the embodied dimension of the experience. Contradictory themes also emerged from the data analysis which
indicate that perceptions of teacher identity inform the reading of the lived experiences and pose questions about
understandings of pedagogy that inform policy making agendas.

21. H Movoswoxi Eickeyn og Biopévn Epnepia: Iowotikd Epgovntikd Amoteréopota omwd Tig
Awdkacieg Tvppetoyms Mikpav Opadmv @ortntov g oA Emoemnpav Ayoyig

Baiuc Towpnaln
Tunipo. Exraidevong, Yyeiog kor Korvwvikic ®povridag, Hovemariuio tov Winchester

[Tponyovpeveg Kot TpExovoes KuPepvntikés moMTIKEG otV Ayyhio emionpaivovy v ovaykoldtnto yio
VEOSLOPIOHEVOVG dUoKAAOVG Vo oxedtdlovy Kol Vo TPOCOEPOVY TOMTICUIKEG EUTELPIEG GTOVG HOONTEG TOVG
(Henley, 2012). Zuvendg ot Lyxohés tov Emomudv Aymyig KeAovVIOL Vo EVOOUATOCOLY GTO TPOYPOLLOL
OTOLOMV EKTOLOEVTIKEG KOl TOMTICHIKES OLOOIKAGIEG TOV TPOGYOLY TNV KOTOVONGN TNG GTOLOAOTNTAS TNG
LOVGELOKNG EUTEPIOG. AV Kol EPEVVEG £XOVV EGTIAGEL GTN XPNOT| TOV LOVGEI®MV Y10 TALdOY®YIKOVS GKOTOVG GTOL
mhaicwo g Avadrtatng Exnmaidevong (Jacob, 2009+ Cook, Reynolds & Speigth, 2010- Smith & Walker, 2003), n
£PEVVA OTIG EUTELPIEG TOV QOUTNTAOV TV Z¥oA®V TV Emotumv Ayoyng eivar tepopiopévn (Tzibazi, 2011).

210(0G VTNG TNG AvaKoiveong EIVOL VO TOPOVGIAGEL TOL OTOTEAEGLOTO KOt TIG OLOSIKAGLEG GUUUETOXNG LKPDV
OUAd®V POITNTAOV GE EUMEIPIKY £PELVO MOV PLAOJOEEL VO KOTOVONGEL TI LOVGEWOKY €Miokeyn ®C Puopévn
eunepa. Ot portég Pvtogokdmmooy v Kivnon Kol TG GUVOMIAIEG TOVG OTN OLIPKELN TOV HOVGELNKOV
EMOKEYEDY, aNYNONKOY TV eUmEPiol KOl GUUUETEYAV OTOMKO KOl OHOOIKG GE YPOTTO OVOGTOYACUO TOL
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nepeyopévou g eunepiog. H eneepyocio Tov S£30UEVOV 0O TOVG GUUUETEXOVTEG delyvel TV aAAnAoeEdptnon
™m¢ Propévng eumelpiog Pe TIC HOVOEWKEG EMIKOWVMVIOKES Ol0SIKOGIES, TNV TPMTOKAOEdpia TG EVODOUATNG
TPOOTTIKNG OTIG JASIKAGIEG KATAGKELNG VONUATOS Kot TO POAO TTOL Stadpapatilovy T0 KOW®VIKO, OTOUIKO Kot
puowd mhaicto g emiokeyne. Emiong, avtipatikés Oepaticég TpokimTovy omo v aviAvoT) TV SeS0UEVMV oV
delyvouv TG 1 avtiAnyn ¢ HOLGEOKNG eumelpiog eival CLUVLEOCUEVN UE OVIIAMYELS TNG TOLTOTNTOS TOL
S00KAAOV Kot TNG OYOAKNG LodnoloKnG dtadikaciog.

22. The Specificity of Phenomenological Cognition and Experience and Its Usefulness for
the Psychology of Emotion

Rafal Abramciow
Department of Psychology, Pedagogical University of Krakow, Poland

How useful is the phenomenological cognition in psychology? An attempt to answer this question and the
question of the status of phenomenological psychology is the essence of this paper. The phenomenological
cognition is understood very uniquely —above all— as the cognition which in cognitive order overtakes its object of
the examination, but is never going beyond it. Phenomenological psychology as a branch of psychology is still not
well known in the Polish psychology, even though it dates back to the beginning of the nineteenth century. This
paper aims to give arguments and assumptions of this branch of psychology, which for a subject of its examination
adopted the phenomenological method and which has grown primarily in epistemological perspective. It's just that
it has grown in this perspective makes it an introduction to psychology, and is a significant part of this paper. The
article concludes with the statement that phenomenological cognition —the way presented in this paper— may be
beneficial in the study of psychology itself more complex subjects such as psychology of emotions. Extending
research on emotion that are based on the phenomenological method makes it possible to analyze specific
emotions in peculiar perspective. In this perspective experiencing emotion is treated as something integral to the
personality and the methods of assessment and behavior in relation to others and to himself. Emotions here are
being taken as individual symbolic interpretations of oneself, others, and the social environment. Their experiential
component is especially appreciated and analyzed. This perspective thus makes us aware of the need for a holistic
approach; bringing the excitement and emotion only to the level of physiology and behavior does not show an
essence of emotion as a psychological phenomenon.

22. H Iowntepotnta s @arvopevoroykiig I'voong kot Tov Biopoartog ko n Xpnopdétnta Tovg
oty Puyoroyia Tov ZvvarsOnparov

Rafat Abramciow
Tunua Poyoloyiog, Hordoywyd Hovemoriuo e Kpaxopfiog, Tolwvio

[M6co yprown eivor 1 eowopevoroyiky yvoon oty Poyoroyia; Etdyoc g avakoivoong ovtg givor va
amavtndei 1o gpdTHHO 0VTO, KaODG Kol To {NTpo Tov Kabeotdtog TG Qowvopevoroyikng Puyoroyiac. H
(POLVOLLEVOAOYIKT YVAOT] KATOVOEITAL TOAD Wtaitepa —Tav® amd OA0— G 1 YVOGCT 1] OTolo 6TV YVOOTIKN d1dcTOoN
Eemepvad To avtikeipevo g e€€taong, oAld Toté dev mhel wépa amd avtd. H parvopevoroyn Poyoroyio mg Evag
KAadog g Puyxoroyiog dev eivor oxopo KoAd yvootn kot dadedopévn oty moroviky Pvyoloyio, oav kot
xpovoroyeitan amd TIC apyEC TOV dEKATOV £€vatov aumve. Baowdg [ag 6T0X0G otV avakoiveorn avut) sivar va
TOPOVGIAGOVLE TOL ETLYEIPTLLOTO. KOIL TIG TOPOS0YEG avTOoV TOV KAGSoL ¢ PoyoAoyiag, | omoia yio ta vad e€€toon
Onmpata viobetel ™ @awvopevoloykny péBodo, M omoia mTpwTOYEVMS gixe ovamTuydel G ML ETGTNUOAOYIKY
napoPAnpoticn. To yeyovdg 6t éxel avomtuydei og ovtv akpipdg v Tpoortikn v kabiotd o Ewcoyoyn oty
Yoyodoyio, OV GLVIGTA évo. GMUOVTIKO UEPOC TNG TOPOVGOG avakoivawons H avokoivoon kataknyst pe to
GUUTEPUCHE OTL 1] POLVOUEVOAOYIKT YVAOOT —OT®G YIVETOL £6( OVTIANTTI— UTOPEL VoL EIvVaL YOV KoL EVEPYETIKN
vy ™ perétm g Yoyoroyiag copmepropfavopévav kot Tov cuvletmv ntnudtev g, 6nmg sivar n Yoyoroyia
Tov cvvactnudtev. H Sdievpopévn €psuva yio o cvvaicOnua pe Baon tn @awvopevoloywn pébodo kabiotd
Suvatn TV avaALoN TOV GLYKEKPIUEVOVY cuvarlsOnudtov og pa Babitepn Kot To «ovOp®OTIVIN» TPOOTTIKY. XTV
TPOOTTIKT 0LTN TO Plmpa ToV cuVUIGONLATOG ovTILETORILETAL MG KATL AVOTOGTAGTO LE TNV TPOCOTIKOTNTO KL TLG
nebdd0vg a&loAdYNoNG, OALG KOl e T CUUTEPLPOPA GE GYEON LE TOLG GALOVG Kat Tov €avtd. Ta cuvaisHfpata
KOTOvoouvTaL €8 MG aToptkES SVUPBOAKES EpUNVELES TOV £0VTOV, TV GAAMV Kol TOV KOWmVIKOV Ttepipdiiovtog.
H piopatiki toug cuvictdoa avayvopiletor kot ektipdtor edm, kabdg avoldetar Wiaitepa. ‘Etot, n mpoomtikn
avt] poag Bonba va GuVESTOTOWGOVIE TV AVAYKT Yol Lo OAMGTIKY Tpocéyyon. H avaywoyn tov cuvaisdnuatog
pnovo 670 EMINESO TNG PVGLOAOYING KoL TNG CLUTEPIPOPAS OEV LLOG PAVEPMVEL TNV OVGI0 TOV GUVAUGOMUATOV ©G Eval
WYUYOAOYIKO (OLVOLEVO.
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AEKATH XYNEAPIA (SESSION X): BIRMATIKO EPITAXTHPIO VII
(EXPERIENTIAL WORKSHOP VII)

23. The Analysis of Narrative in Psychological Research

Elzbieta Dryll
Department of Psychology, University of Warsaw, Poland

The proposed workshop concerns methods of text analysis. It would be devoted to the semantic analysis of
narratives, with a special interest in the analysis of events and plots. Participants will have an opportunity to make
some analytic steps by themselves, using materials of my project performed earlier. The project was aimed to
follow developmental changes in love story schema of adolescent girls (13, 15, and 17 years of age). In that project
subjects were asked to write a story of their love in a form of a letter to a friend. In the beginning I will present
some general issues of the method, and | will train the participants how to code the material. Finally | will show
some conclusions of that study.

The text should be defined as a hierarchical structure. It can be analyzed on several levels (at least three). The
most general level is a whole product —text mode, composition and some formal characteristics e.g. length. The
elementary level is a single sentence. On that level, we have the semantic field analysis, the analysis of modal
verbs, the semantic analysis of predicates, and others. The existence and quality of medium levels depends on text
length and text mode. In a narrative storyline the medium level includes a plot, events and characteristics of
protagonists. It can be analyzed with the use of a method developed under inspirations of structural models by
Labov, Propp, Greimas. The first step is to list the register of all events in the texts of all subjects. The second step
is to distinguish episodes of necessary and optional ones (on the basis of their frequencies). The third step concerns
time perspective of the whole story. The last is characteristics of protagonists. Who are they? What role do they
play in the storyline? How are the main heroes characterized? The differences of age groups are diagnosed by
comparing quantitative indicators constructed on the basis of that descriptions.

23. H Avaivon g Aeniynong oty Poyoroywkn ‘Epgvva

Elzbieta Dryll
Tunua Poyoloyiag, [avemotiuo e Bopoopfiag, [lolwvio

To mpotevdpevo epyactnplo apopd Tig pebddovg avirlvong KeyWEvov. AQopd TV oNUAGIOAOYIKY 0VAAVOT TV
aQPNYNOE®V, HE 15104TEPO EVOLOPEPOV OTNV avOALGT TeV Yeyovotwmv (cvuPdvtov) kol tng mhokng Ot
cuppeTéyovTeS Bo Exovy TV gvkaipio va KAVOLY KOO0 S1KG TOVG AVOALTIKG BrLoTo, YPNOLLOTOIMVTOS VAIKO 0o
Okd pov epevvnTikd TPOypappe mov iye mpoyporomombel. To epeuvnTikd mpoOypoppo €iye ®gG oTOXO Vo
aKoAoLONoEL aVaTTLEIKES OAAAYEG OTO GYNLLOL TOL APOPOVGE TNV 1TOPia AydmnG TV epnPov koprtowmv (13, 15,
kot 17 €1@v). g ovtd 10 TPOYPAULL TO DITOKEIpEVE KANONKaV Vo yplyouv i 1oTopio Yo TV aydmn TovG G€
Hope1 €mOTOANG o€ éva iAo Tovc. ZnVv apyn 0o mapovoldow pepkd yevicd {ntipata g pedddov, kor o
EKTOOED0M TOVG CUUUETENOVTEG GYETIKA LE TNV KOIUKoToinen tov VAKoD. Téhog, Oa Tapovsidom HepKd omd To
GUUTEPAGLLOTO TNG EV AOY® HEAETNC.

To xeipevo opiletar g pio wepapykn doun. Mropel va avolvdei o didpopa enineda (tovddyiotov tpia). To
Mo yevikd emimedo eivar éva oAOKANpO Tpoidv —Aertovpyion TOL KeWEVOVL, oLVOEON KOl UEPIKE TLTIKA
YOUPOKTNPIOTIKA, .. TO UKoG. To otoyeiddeg eminedo eivar 1 eviaio Tpdtoon. Xe avtd TO £nimedo, Exovpe ™
ONUOCLOAOYIKT) avdivon 7ediov, TV OvAALGYN T®V TPOTIKOV PNUAT®V, TNV ONUAUGLOAOYIKY OVAALCN T®V
Katnyopnudtov, kor dAha. H dmapén kot m mowdtta tov pécov emmédov efaptdror omd TO UNKOG Kot TN
Agrtovpyio TOV KEWEVOL. Tg [0 aPNYNLOTIKY 16Topic TO LEGO eMinedo mePLAPAvEL pio TAOKT, TO. YEYOVOTA KO
TO YOPAKTNPLOTIKA TOV TPOTAY®VIOTOV. Mmopei va avaivBodv e ) ypron pog pebddov mov avarntdydnke oo
maiclo Tev Wedv mov oxetiovtal pe to dopkd poviéda tov Labov, Propp kot Greimas. To mpdto Prjpa ivor n
KOTaypoen OA@V T@V YEYOVOT®V TTOL VIdpYovV ot Keipeva Ohav tav vrokeévev. To devtepo Prina givar n
Sibkpion eV enelcodimv Tov givar avaykaio Kot Tpoatpetikd (eni t Pdoet Tv cuyvomtev Tovg). To tpito fpa
0QPOPA TNV TPOOTTIKN TOL ¥POVoL OANG TG otopiog. H tedevtaio givor Ta yopaKINPIGTIKE TOV TPOTAYMOVICTMV.
Iowot eivon avtoi; Tt poro mailovv oty totopia; Ilodg or kdpror Npweg yapaktnpitovray, Ot dogopés TV
NMKIOK®V OHAO®V SloylyvOOKOVTOL LE TN GUYKPION TOGOTIKMV OEIKTAOV KOTOCKELOCUEVOV ot Bdon Tomv
TEPLYPUPDV OVTAV.

ENTEKATH XYNEAPIA (SESSION XI): BICRMATIKO EPTAXTHPIO VIII
(EXPERIENTIAL WORKSHOP VIII)

24. Narrative Identity in Late Adulthood

Anna Cierpka
Department of Psychology, University of Warsaw, Poland

Narrative identity is recognized as a process and viewed in dynamic terms, as an entity subject to constant
changes in the course of one’s life. It is assumed that an increasing need to make changes in one’s history of life
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emerges in middle adulthood. A generative script is revealed, containing a plan to become part of the lives of future
generations. The process of creative integration of one’s life story may gather momentum in late adulthood, when
individuals explore their identity in the context of their life’s work. In order to test the above assumptions,
narratives of participants aged 65-80 years who were wives/mothers/grandmothers or husbands/fathers/grandfathers
during their lives were analyzed. Six main themes characteristic of life stories in late adulthood were identified,
along with groups of traits, behaviors and values which participants wished to pass on to subsequent generations.
The narratives clearly featured a generative motivation and the need to integrate one’s story.

During workshop | will show examples of main themes characteristic of life stories in late adulthood.
Participants will have an opportunity to make some exercises regarding generative script. We will discuss about
generative motivation in our life.

24. Apnympatiki] Tavtétnra oty Tpitn Huxkia

Anna Cierpka
Tunua Poyoloyiag, lavemotiuio e Bopoopfiog, Ilolwvio

H apnynuotikn) tovtdémta avayvopiletor o¢ o Stodikaoio kot Kotovoeital pe duvapkods 0povs, mg Lo
oVTOTNTO OV VIOKELTOL GE GLVeEXELS OAlaYES KoTtd T dbpkeln ¢ {omMg evog atdpov. Ymootpiletor 6Tt o
av&avopevn avaykn yio oAhoyéc otnv otopio g {oMg kamoov gpeaviletoar ot péon eviikn tov Con. ‘Eva
yevesLovpYO cevaplo (generative script) anokoAdmteTar tdte, TO omoio mEPLEXEL va. oYEd10 Yo v Yivelg HEPOG TG
{ong Tov pedovtikadv yevedv. H dtadikacio g onpovpyikng eVempdtoons g wotopiag e {ong evog atdpov
umopet va emtoyvvOel Tpog 1o TEL0G TG evnAkinong (Tpitn nAkia), 6tav o dtopa SlepELVOHV TV TOVTOTNTA TOVG
610 mAoicto Tov €pyov G mng tove. o T depevvnon Tev mapandve vTobicewy, avaidlOnKay ot apNynoELg
vrokeEvVOV nhkiog 65-80 etdv mov NTav ovluyolV pntépeg/yioyiddeg 1 ovlvyovmatépeg/mannohdeg Katd ™
Suapkera g {omMg toug. Ao v Epevva elyav evtomiotel €L kKVpla BEpaTo oV £ival YOPAKTNPIOTIKA TV 1GTOPLDV
Lomg oy tpit nAia, poll pe TG OpAdES TV YOPAKTNPIOTIKMV, CUUTEPLPOPAOV KOl LDV TOV Ol GLLUETEXOVTES
emBopodoav vo TEPAcoVY oTIG emoueveg yeviec. Ot apnynoelg yapoktpifoviav capdg amd éva yevestovpyd
kivrtpo (generative motivation) kot and tnv avdéykn va ohokAnpwbdei cuvhetikd 1 1otopia Tovg.

Katd ) didpkelo Tov epyactnpiov Oo deiém mapadelyporo Tov KOPLOV YOPIKTNPIOTIKOV TOV EpdTOv TmV
otopldv {ong oty Tpitn nAkic. Ot coppetéyovtes Bo £xovv TV gukalpio. Vo KAVOUV KATOIEG OlOKNOELS CYETIKG. e
TO YEVEGIOVPYO GEVAPL0. B0 GLLNTHGOVLE Y10, TO YEVEGLOVPYO KivnTpo ot Lon Hog.

AQAEKATH XYNEAPIA (SESSION XII): BIRMATIKO EPTAXTHPIO IX
(EXPERIENTIAL WORKSHOP IX)

25. “Three Questions”? The Methodology of Generating and Improving Autobiographical
Narratives

Urszula Tokarska
Department of Psychology, Pedagogical University of Krakow, Poland

The main purpose of the workshop is the quest for optimal strategies of multileveled narrative integration of
individual experience which are able to bring some important effects not only to the investigator (the listener) but to
the subject of the research (the storyteller) as well. For the scientist there is the opportunity of understanding the
unique pattern of constructing the individual experience (narrative identity), for the subject of investigation —to
create the multi-plot, integrated and personally meaningful autobiographical account. So, as the subject of interest
we will concern the methodology of generating and improving autobiographical narratives: the content and the
extend of life story sphere, the rules of getting across the plots and the differentiation between the “narrative
vehicles”. Eventually, we are going to consider how many questions we need to ask as the optimal support for the
storyteller and how fare “the well asked questions” are able to lead us as storytellers and as scientifically orientated
listeners.

There will be presented three methods created by the author of the presentation: 1/ Three Biographical
Questions; 2/ The Map of Autobiographical Narrative Meeting; 3/ The Hyper-textual Life Story Map.

During the workshop we are going to discuss the usefulness of this methods in the supporting the narrative
investigative processes described above.

25. “Tpia Epotmipara;” H MeBodoroyia [apaymyis km Beitimong Tov Avtofroypagikav
Apnyoemv

Urszula Tokarska
Tunua Poyoloyiag, Hordaywyxo Havemoriuo e Kpaxopfiag, [olwvia

O «bOprog okomdg T0L epyactnpiov eivar M avalmon PEATICTOV GTPATNYIK®V Yo L0 TOAVEMITEST
AQNYNUOTIK cOVOEoN TG OTOMKNG umelpiag mov givan oe OEom vo QEpel KAmOolo ONUAVTIKG oToTEAEGUATO OYL
pévo yuwo tov gpevvnty (akpoatn), oA Kot Yo To vrokeipevo g épevvog (apnynti). Ta tov emotpova,
VIGPYEL M SUVATOTNTA KOTOVONONG TOV HOVASIKOD GYediov KATOOKELNG NG OTOWIKNAG eumepiag (apnynuotin
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TAVTOTNTA), YO0 TO VITOKEIIEVO TIG £PELVOG —Y1a TN dNpovpyio Tng ToAvdidoTatng TAOKNG, TG OAOKANP®UEVNG KaL
TPOCOTIKE TANPOVG VONLATOS avToPloypaptkng Tpocéyyions. 'Etol, og oyéon pe to 0épa pog 0o aoyoindodpe pe
™ pebodoroyio mapaywyng kon BeAtioons tov avToPloypagiK@®V apnyNCE®V: TO TEPIEYOUEVO KOL 1) £KTAGCT TNG
oeaipag g wotopia {omg, ot Kovoveg va Kwvnbeilg mépa amnd TIC TAOKEG Kot M dlopopomoinon HeTaEd TV
"apnynuotikev oynuatev". E&etdlovpe 1o mdéca epotipata ypetdletor va Bécovpe ya t PEATIOTN vRooTHPLEN
Yo TOV APNYNTH Kot OGO AELTOVPYIKA "ol KoAd datummpéves epwtoets” etvat g B€om va pog kabodnyncovv wg
APNYNTES KO G EMOTILOVIKE TPOGAVUTOAGHEVOL OKPOUTEG.

Y10 TAQiC10 TOV gpyaoTnpiov Oa TaPOVGLOGTOHV TPELS, dNUIOVPYNUEVEG amtd TO Guyypapéa, Ledddovg: (1) Ou
Tpeg Bloypagpuég Epotioetg, (2) O Xaptng g Avtofoypapikig Apnynuatikng Xvvavimeong, kot (3) O Yrep-
KEWWEVIKOG Xaptng g lotopia Zwn|g.

Katd ™ duipketa Tov gpyactnpiov Oa e&etdoovpe T ¥pnonodTTa TV HEBOS®V aVTOV 6TNY VIOGTNPEN TNG
QPN YNUOTIKNG EPEVVNTIKTG O10SIKOGLOG TTOV TEPTYPAPETOL TAPATAV®.

AEKATH TPITH XYNEAPIA (SESSION XIII): ANAKOINQXEIX KAI BICMATIKO
EPIAXTHPIO X - ZHTHMATA KAI ATAAIKAYIEY ENIXXYXHX THX EITATTEAMATIKHX
MAGHXHX TQN EKITAIAEYTIKQN (PRESENTATIONS AND EXPERIENTIAL WORKSHOP X —
ISSUES AND PROCESSES IN SUPPORTING TEACHERS' PROFESSIONAL LEARNING)

26. Processes and Tools to Promote Professional Learning and Improvement of Practice in
Collaborative Action Research

Sofia Avgitidou
Department of Early Childhood Education, University of Western Macedonia, Greece

The aim of this paper is to clarify the basic principles and processes employed to support teachers’
professional learning and improvement of practice through action research. Professional learning and improvement
of practice in action research is based on the adoption of a new role for practitioners that of researchers who study,
document and reflect upon their daily educational process (Altrichter, Posch & Somekh 1993). However, emerging
issues regarding the facilitation of teacher-researchers during action research concern the following questions: why
teachers may revisit a teaching experience or practice? What is their motive? Which understanding of their
practice will lead them to a questioning of their current practice? What is the role of theory in providing teachers
with alternative explanatory frames for understanding their current educational practice? How will teachers make
decisions about new actions and strategies that will alter their current educational practice? These are significant
questions that a facilitator comes across when aiming at the support of a group of teacher-researchers he or she
collaborates with.

The proposed processes and tools for supporting teachers-researchers are derived from two years of experience
and research while collaborating with 15 early childhood and primary education teachers in action research. The
processes employed are based upon close links among theory, research, practice and reflection. Specifically, these
processes include the support of teachers to (a) explore their personal theories and reasoning of the perceived
problem (reflection), (b) document the problem through the use of specific research methods (research), (c) revisit
their understandings of the problem based on theory and documentation (theory and reflection), (d) enrich their
strategies and design whole-class interventions (theory and practice), (e) proceed to formative and final assessment
of their plans and strategies based on documentation regarding pupils’ outcomes and reflection strategies (research,
evaluation and reflection) and, finally, repeat the previous processes within an action research spiral until the
problem is solved.

26. Awdwkaocicg kot Teyvikég Evieyvong g Erayyehpatikig Madnong kot g Behtioong g
Exrawdevtikig [poktikiyg Méoo g Xvvepyoatikilg Epgvvoc-dopaong

Xogia Avyntidov
Hodoywywo Tunuo Nnmaywyav, [avemoriuio Avtikig Maxedoviog

H Sievipivion tov Bactkdv apydv Kot SdKacudv Yoo TV evioyuon g EmayyeALaTikng pébnong kot m
Beltioon NG eKMAUSEVTIKNG TMPOKTIKNG UECHO TNG EPELVOC-OPAONG amMOTEAEL KEVIPIKO GTOYO NG TOPOVGOG
avaxoivoong. H emayyelpotiky pddnon kor 1 Peltioon g eKmTOISELTIKNG TPOKTIKNG OtV Epeuva-Opacon
ompilovtar cg éva vEo POAO Y10 TOV EKTAUSEVTIKO, OTOV TOV EPELVITI TOV HEAETE, TEKUNPLOVEL Kot GTOXALETAL
naveo oty kobnuepvn ekmoudevtiky dwadwkacior (Altrichter, Posch & Somekh 1993). Katd ) dwdikacio
VROGTAPIENG TOV EKTOUOEVTIKOV MG EPELVNTMV avadvovtol pio cepd and {nmuata mov ekppdlovior pe Tig
TOPOKAT® EPMOTACELS: YTl pio ekmandevTikdg va Eavaokeptel tnv mpaktikn g [owo pmopei va givon to kivtpd
mg; [og n exmodevtikog pmopet va 0dnynbet oto va avapwotnel kot va apeiofntiost v mpoktiky tg; [lotog
glvar o polog g Bemplog yio vo TOPEYEL EVKALPIEG OTOVG EKTOLOEVTIKOVG-EPEVVITEG VO KOTOVOTIGOVV TNV
EKTOLOEVTIKY] TOVG TPAKTIKY UE EVOAMOKTIKG emeénynuatikd Thaicw; IIdg ol ekmaidevtikol o Tdpovv amopicelg
Yy véeg dpaoels kot oTPUTNYIKEG oL Bor GAAGEOLY TNV TPEXOVGO EKTALSEVTIKY TOVG TPOKTIKY; Avtd givat
OTLAVTIKG EPOTHLATO TOV 1) GLVTOVIGTPLN TNG £PEVVOG-OPACNS GuvavTd otV Tpootdfele vo. vooTpi&el v
OLLAS0. EKTOLGEVTIKMDV — EPEVVITAOV TOL GLVEPYALETOL.

(51]



Ot mpotewvopeves Sadkacieg Kol TEXVIKEG TPOEPYOVIOL omd TN OleT) eumepia ovvepyooiog pe 15
EKTOOEVTIKOVG TPOTOPAOING exmaidevong Kot TV TopdAANAN €pevva TOGO Yo T SladKaGio. 0GO Kot Yl Ta.
OMOTEAEGLLOTO, AVTNG TNG cvvepyaciog. Ot dwadikacieg mov vVioBeThOnKay To 500 aVTA YPOVIA GLUTEPIAOUPAVOLY
TNV VTOGTNPEN TV EKTOBEVTIKMV: (0) OTN SEPELVION TV TPOCHOTIKMV TOLG BemPdV Kot TOL TPOTOL TTOL
o1tioAoyohv kot avodvovv 1o Poocwkd mpoPAnue oty TAEN Tovg (oToYaoUOC), (B) omnv Tekunpiworn TOoL
TPOPANUATOG HEGH OO TN YPYON EPELVNTIKOV LeBIdV (épguvar), (Y) OTOV EXAVATPOGIIOPIGUO TOV TPOPAALATOS
pe Baon ) Bswpio kKo v tekunpioon (Bempia Kot 6ToX0oUAGS), (8) OTOV EUTAOVTICUS TOV CTPOUTNYIKAOV Kol TO
oxedlacpd olokAnpopévav topeppdoenv (Bempio kKot Tpaktiky), (€) 0T SWHOPPOTIKY KOl TEMKN 0&l0AdyNnon
TOV oYedl®MV Kol TOV GTPATNYIKOV oV Poocifovial 6TV TeEKUNPI®oT TOV OTOTEAECUAT®OV GE OYEOT LE TOVG
pabntég kol oto otoyooud (épevvo, a&loAdynom, oToxacpOc) Kol TENOG, EMAVOANYN TOV O0SIKOCIOV UE
OALETAAANAOVG KOKAOVG PEYXPL TNV ETIAVON TOV TPOPANUATOG.

27. Facilitating Teachers to Conduct Critical Action Research: The Importance of the Study of
Their Dialogic Practices

Eleni Katsarou
Department of Philosophy and Social Sciences, University of Crete, Greece

Where teachers-researchers face the most serious difficulties when they conduct an action research? In which
stages they need more support by the facilitator? One can easily mention many stages, starting from their
reflection, which is often superficial or their lack of cooperative abilities or their difficulty to actively construct
collective knowledge. In this presentation we are going to focus on a facilitation issue, that we consider crucial,
mainly because it depends from it —to a great extent — if the action research will adopt a critical orientation or if it
will be restrained to a technocratic process. This issue is the teachers-researchers’ familiarization with the
appropriate dialogic practices.

Obviously, at this point a serious question arises: Which are the basic characteristics of this dialogue that could
support the critical orientation of action research and with which teachers-researchers should be familiarized? It is
a dialogue that displays certain qualities: the quality of listening, openness to new understandings, rethinking the
existing value frameworks and prejudices, profound respect for difference and otherness. It is the dialogue that
challenges and problematizes the answers given by the action researchers who interact with each other, and views
the difference and disagreement as opportunities for further exploration. Such a dialogue can contribute to the
establishment of equal relationships among the participants in an action research and to the support of their critical
reflection.

In the second part of the presentation, we focus on facilitating processes that could familiarize the teachers-
researchers with dialogic practices that would give critical orientation to their research. Through such processes
the teacher-researchers can develop their “critical language awareness” (Fairclough, 1992) that focuses on the
political, historical and social nature of language. Aiming at the negotiation of their personal beliefs, values and
preconceptions, and at the action researchers’ training to constantly process and question what is taken for granted,
particularly in terms of relationships of power, silences, and “given” truths, the facilitator can focus their interest
on their discourse and their dialogues. The exercise of power through discourse, the personal certainty or- on the
contrary- the exploratory doubt and the research attitude are linguistically expressed with specific choices of
vocabulary, grammar and syntax. Also the para-linguistic features (especially tone and pitch of voice) will be
taken into account. During the presentation examples will be given to show how the linguistic and para-linguistic
choices affect directly the quality of the teacher-researchers’ dialogue.

27. Arevkorvvovtog Exmaidsutikovg va Arevepyroovv Kpitiki ‘Epguva-paon: H Xnpacio tng
Megrétng TV Atohoyik@v IIpakTIK®V TOVG

EArévn Katoopov
Tunua Pr1rocopikdv koir Korvwvikwv Zrovdwv, [avemoriuio Kping

[Tow eivar T {nMpoTe 6To omoic. Ol EKTALOEVTIKOL EPEVVITEG GUVAVTOUV TIG UEYOADTEPES GVOKOMEG Kot
xperaoval meplocdTePN VIOSTHPLEN OO TO SLEVKOAVVTH TNG EPEVVAS-OpaonG; Ba HTOPOVGE V. AVAPEPEL KAVEIS
TOAMGL: TOV EMPAVELOKO GTOXUGHO TOVG, TNV EAAELYT KAVOTNTAG TOVG YO OVCLOCTIKY Guvepyacia 1 T dvokoAia
TOVG OTN GLYKPOTNOT GLALOYIKNG YVOGNG. TNV Topovsioon avth Bo gotidoovpe og £va Bépa dievkdAivvong, To
omoio Bempovpe kouPiko, kupimg yioti mailel kaboplotikd poro ywo To av Oo mhpel po Epeuva-dpaion KPLTIKO
npocavatoliopd N Bo kotoAn&er o teyvokpoatikn Swdkacio. To Oépa ovtd eivon m eowceioon TV
EKTOLOEVTIKDOV EPEVVITAOV HE KATOAANAEG SLOAOYIKES TPUKTIKES.

Avtopdtog PEPoto yeEVWIETOL TO €PAOTNO: TOWL YOPOKINPOTIKG €yel 0 OtGAoyog o omoiog pmopel va
vrooTnpigel Tov KPITIKO TPOGOVOTOAMOUO NG £PEVLVAG-OpAoNG Kot oTov omoio givar kKaAd vo acknbodv ot
exmodevtikoi-epevvntég; Ipdkettat yio S1GAoyo TOV  TAPOVCLALEL CUYKEKPYEVEG TOWOTNTEG: TNV TOLOTNTA TNG
akpOACNG TOV GUVOLANTY, TNG SEKTIKOTNTOG TOV KATOVONCEMY TOV GAL®V, TNG ETOWWOTNTOG Y10, EXOVEEETOOT TOV
VIOPYOVGDV SOUMYV, 0ELOV KOl TOV TPOKATUAWYE®MVY, TOV GEBUCHOD TG dlapopeTikng aroyns. Eival o didhoyog
7oV TTPoPANUaTOTOLEL Kol BETEL GE AUPIGPNTNON TIG OTUVTINGELS TOV GUUUETEXOVI®V, TOV PAETEL TN S0Q®VIL MG
gukapio Yo mepartépm depevvnon. ‘Evag d1dAoyog pe té€tolo yopaktnplotikd pmopel va copfdiet kaiplo ot
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dnpovpyio IGOTYOV GUVEPYOTIKOV GYECEMV OVAUEGO GTOVG CUUUETEXOVTES GE [ EPEVLVOL-OPAOT KOt VO TPOAYEL
TOV KPUTIKO GTOYAGHO TOVG.

270 3e0TEPO PEPOG TNG TAPOVGIOGNG KO HETEL OO AVTEG TIG EMONUAVOELS, TaPOLGIAlovTal Stadikacieg HEGm
TOV OTOlV Ol GUUUETEYOVTES OE o £pevva-dpdon Bo pumopovoav va eE0KEWOOVV pe SOAOYIKES TPUKTIKEG
KPUIKoy mpooavatoMopoy, péoo and tnv afomoinon g Oewpiag tov Fairclough (1992) mepi «prrikig
YAMGGIKNG EN{yVOONS», 1 0moio €6TIALEL OTNV TOALTIKY|, IOTOPIKT KAl KOW®MVIKY VoM NG YAdoooc. Me 6tdyo ™
Smpayldtevon mpocommik®V memolnoemv kot alidv, v efokelmon pe T ovveyn SepdTNON TOVO OTIS
aAnfeieg mov éyovpe cvvnbicetl va Oewpolie dedopuéves, 0 GIEVKOAVVING UTOPEL VO, GTPEYEL TNV TPOGOYT| TOV
EKTOLOEVTIKOV-EPEVLVNTOV OTOV 10 T0 AdYo kot To O1dAoyd Tovg. Ot amdAvteg PePfardotnreg Ommg Ko ot
StepevvnTikég  apeiPorieg ekepalovior YAWOOWKE, HEGO OmO CLYKEKPUWEVEG AEEINOYIKEG, YPOUUOTIKEG KoL
GUVTOKTIKEG EMAOYEG, OIS Kol LEGH amd TOPAYAMGGIKA 6TolEin (0T®G 0 TOVOG Kol TO VYOG TG QOVNAG TOL
optAntn). Kotd v mapovsicon Bo d08o0v mapadeiypoto tETo10v YAOCCIKOV Kol TUPAYAMOGIKOV EMAOYDV KOl
0o avaderyBovv o1 GLVETEES TOVG GTNV TOLOTNTO TOV SLUAOYOV TV EKTOLIEVTIKDOV-EPEVVITAV.

28. Facilitating Action Researchers: Issues and Processes in Supporting Professional Learning

Sofia Avgitidou

Department of Early Childhood Education, University of Western Macedonia
Eleni Katsarou

Department of Philosophy and Social Sciences, University of Crete, Greece

This workshop is based on two facilitators’ lived experience and research on supporting teachers’ professional
learning through action research. Two issues will provide the basic axes of the workshop. The first one concerns
the facilitation of teachers as reflective practitioners, researchers, designers and evaluators of their practice and as
practical theory generators. The second one concerns the hierarchical and power relationships that are often
established among the action researchers, their fatal effects in teachers’ professional learning and finally the kind
of facilitation that could lessen these risks and distortions of action research. We consider these issues very crucial
in facilitating action research as they touch serious methodological and theoretical issues of qualitative research
and especially of action research.

During the workshop participants will be challenged to respond as facilitators to different scenaria in which
they will be asked to collaborate with teachers-researchers and support them in an action research spiral
(recognition of the problem, research, choice of action, design, application and evaluation of action and so on).
Participants will work in groups and utilize the proposed methodology for empowering and supporting teachers in
action research that would already have been presented in the theoretical paper sessions. The response of the
participants in the workshop will be discussed among groups and with the organizers of the workshop to exchange
perspectives and learn from this experience.

28. Yroompilovrag Tovg Exmtardeutikovg-epeovntés: Znmjpota kKot Avedikacics mov Evicyvouvv
v Erayyehpoticy Madnon

Yo@ia Avyntidov

Houdoywywo Tunuo Nnmaywyav, Hovemaoriuio Avtikig Maxedoviog
EArévn Katoopod

Tunua Pr1rocopikwv ko1 Korvwvikwv Zrovdwv, [avemaoriuio Kpntng

To gpyaotipt awtd Pooiletar ot Propévn gumepio T@V 300 OPYOAVAOTPIOV KoL T GLOTNUATIKY £PEVVE TOVG
OXETIKA pE TIG S10IKAGIEG VIOGTNPIENG TNG EMOYYEALOTIKNG HAONONG TOV EKTAUSEVTIKOV HECH TNG EPELVOG-
dpaong. O onuavtikoi doveg Tdvm 6Tovg 0moiovg Ba GTNPLYTEL TO EPYOSTNPIO APOPOVV KATAPYNY GE SadIKAGIEG
VIOGTNPLENG TV EKTOOEVTIKOV MG GTOXULOUEVOV ETAYYEALOTIDV, EPEVVITMV, GXEIUCTOV Kt AELOAOYNTAOV TOV
EKTOLOEVTIKOD £PYOV TTOL AVOTTVGGOVV TOPUAANAL e TNV £PEVVA KOl TN dPACN TNV TPOKTIKH EKTOLOEVTIKY TOVG
Oewpia. Ag0TEpPOV, GVOAVDOVTOL Ol 1EPUPYIKES OYEoES €£ovaiog mov oLYVA €yYKOOSPVOVTIOL OVALEGH GTOVG
EKTOLOEVTIKOVG-EPEVVITEG KOL TOL OPVNTIKO OTOTEAEGUOTO OV £(OUV GTNV EMOYYEAUATIKY TOLG HAOnom kot
TPOTEIVOVTOL TPOTTOL YLOL TNV OOPLYH TV THAVAY SVGKOADY TOL TPOKVTOVV G° ATEG TG mepTAcels. Ot dHo
avtoi G&oveg  ayyiCouv onpovtikd peBodoroywkd kot Ogopntikd CNTAMETO TG TOWTIKNAG EPELVAS Kol
GUYKEKPLUEVA TNG EPEVLVAS-OPAOTG.

Katd ) dibpreln tov epyactnpiov, ot cvppetéyovteg 6o avardpovv to péro Tov cuvtoviot / dtevkolvvn
(facilitator) tng épevvag-dpdong kot Ba kKAnBobv var avtamokplfoyv pe antd Tov pOLO 6€ GEVAPLOL TTOV TPOEKVYOV
and SoopeTikEg eumelpieg £pevvac-opdaons. O o1ox0¢ €lvol vo cuveEPYaSTOOV HETOED TOVG OAAG KOl WPE TIG
0PYOVATPLES TOV EPYOUCTNPIOV, TPOKEEVOD VO VTOGTNPIEOVV TOVG EKTALOEVTIKOVG-EPEVVITEG OTOVG EMAAAAOVG
KOKAOVG TG €peuvog-dpdong (avayvdpion TpoPALaTos, £pevva, emhoyn dpdong, oxedaoids, vAomoinon Kot
aglodoynon g dpdomng k.0.x). Ot cvppetéxovieg Bo ypnotpomomicovy pépog g pebodoroyiog vrootipEng Tmv
EKTOLOEVTIKMOV TOL Bat £YEL TOPOVCIAGTEL TPOTYOVLEVAG GE TPOPOPIKEG OVOKOLWVAGELG TOV 0pyavatpidv. H 6An
euneipio Ba ovlnOel e Tovg cuppetéyovteg Kot Bo evioyvbei n avtaAloyn SLQOPETIKAOV TPOOTTIKAOV.
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YABBATO (SATURDAY) 25-05-2013

AEKATH TETAPTH XYNEAPIA (SESSION XI1V): BICMATIKO EPTAXTHPIO
X1 (EXPERIENTIAL WORKSHOP XI)

29. Explicit and Implicit Personal Values: How to Measure Implicit Values and How to Find
Them Out in Spontaneous Speech?

Krzysztof Mudyn
Department of Psychology, Pedagogical University in Cracow, Poland

Explicit values, i.e. values we can easily declare and believe we simply accept them, are not that interesting
because people tend to answer in a similar way when asked directly what is important and valuable to them. As a
consequence explicit values seem not very diagnostic. Much more interesting are implicit values (connected with
our needs and feelings rather than habitual beliefs), which could be inferred from human behavior, while observing
what people pay attention to, what they choose, what they approach or avoid, and finally —what they experience as
real or not real.

In the first part of presentation the participants will be acquainted with the author’s method of indirect values
assessing, i.e. Real-Non(real) (RN-02), its construction, theoretical premises, and some results. The method enable
to "measure” implicit values (called also life orientations). It is designed as a projective tool, in which —instead of
answering a direct question— the subject person has to decide what kind of abstract object seems to her/him the
most real among the concepts presented in the set. The RN-02 consists of 58 sets of concepts referring to various
objects and aspects of human activity. Sixty concepts were used, ten for each value (life orientation). The life
orientations refer to Spranger’s typology of values, which are economic, theoretical, esthetic, political, social and
religious. There are some premises lying behind the method: 1) If something is important for an individual, it seems
for him/her more real, in comparison to things which are relatively unimportant or indifferent to him/her; 2) The
term “reality” is by nature very indefinite and even ambiguous, so it must be specified by an individual user; 3)
This means that “reality” itself is a kind of projective stimulus, which must be somehow interpreted by the user; 4)
There is interdependence between the dominant life orientation and preferred values; this primarily applies to
implicit values.

In the second part we can (or even should) confront ourselves with the question: Is it possible to infer or “to
guess” someone’ values preference without any psychological tools, just observing someone’s choices and hearing
his/her spontaneous speech (comments, questions, etc.)? The next issue which arises is —what kind of situations
(and form of narration) is most promising for a such “diagnosis”?

29.’Exdonies ko Adnies lpoocomkéc Aiec: Ilaag MeTpovvran or Adnieg Adieg kot Ilag Avtég
Avyvevovrar otnv Av0épuntn Opihio;

Krzysztof Mudyn
Tunua Poyoloyia, Hordaywywo Havemorquio otnv Kparofia, Holwvio

O éxkdnheg agieg, dnradn ot a&ieg mov pmopoldue €OKOAD Vo SNADGCOVLUE KOl TTOV MIGTEVOVUE OTL OmAGL
amodeyOpaote, dev glval 1060 evolaPEPOVTES, Emedn ot avBpwnotl Telvouv va amavtovv pe Tov ido tpdmo dtav
POTOVVTOL GUEGO Y10l TO T ELVOIL GNUOVTIKO KO TOAVTLHO Yo qvTOVG. ¢ €k ToUToV o1 £kdnheg (pntéc) adieg dev
paivovtol vo givar oAy dayveotikéc. TIoAd mo evdapépovoeg givar ot adnieg a&ieg (mov cuvdéovtar pe TiG
avAayKeG Kol TO. cuvoucOfuotd pog kot Oyt 1060 pe Tig cuvndelg memolfnoels), ot omoieg Ha pmopovoav va
cuvayBovv and TV avOpdOTIVY GLUTEPLPOPE, OO TNV TAPOTHPNCT CLTOV TOL Ot GvBpmTol £6TIAL0VY TEPIGTOTEPO
TNV TPOCOYN TOVG, amd TG EMAOYEG TTOV KAVOLV, 0td TO TL Teivouv va Tpoceyyifovv N va amo@evyouy, Kat, TEAOGC,
—amd 10 TL PLOVOVV G TPOYLLOTIKO 1 L1 TPOLYHLOTUKO.

210 TPAOTO LEPOG TNG TAPOVSINCTG, 0L GLUUETEXOVTEG Do e&otkelmBovV pe T 1EB0SO TOL GLYYPOPEN CYETIKA LiE
mv a&ordynon tov éupecov aftmv, oniadn tov [poypotikdv—-Mn-rpaypatikov (IIM-02), tnv Katookevn e,
115 Bempnrikég g Paoelg kot opiopéva amoteréopota. H pébodog emrpémer t pérpnon tov "cioanpdv (4onAonv)
aov" (mov ovopdlovtat exiong zpocavaroliouot e (wing). 'Exel oxedwotel g éva mpoPorikd epyaieio, To omoio
—aVTi VO 0OVTO GE L0l GULEST) EPATNOT— TO VIOKEIEVO TPETEL VO ATOPOGIGEL TO TL EI50VG APNPNUEVO OVTIKEILEVO
QoiveTal Y anTd MG TO MO TPAYUOTIKO OVOUESH G éva. oOvoAo dAlov evvoldv. To gpmtnpotordyo ITM-02
amoteleiton amd S8 GUVOAD EVVOLDV TOVL OVOPEPOVTOL OE SLAPOPO OVTIKEIHEVD Kol TTLYEG TG ovOpOTIVIG
dpaotpromrog. ‘Eyovv ypnoworomBei e&nvra évvoteg, déka yo kébe ofio (mpocavatoriopd g Long). Ot
npocavatolMopoil g Lmng avagépoviar oty tomoloyio twv afuidv tov Spranger, 1 omoio efvon owovouiky,
Oswpyrixy, aioOntixy, molitiky, kowvwviky Kol Opnokevtiky. Ot TOPASOYEG MOV VIAPYOLV OTN GULYKEKPULEVN
pebodoroywkr Tpocéyyion sivat: (1) Kdtt mov givon onpoavtikd yuo €va dtopo, teivel va Tov Qaivetol ovtd mg To
aAnOwo (Tpaypotikd), o GUYKPLOT HE TG TPAYLATO TOV TOV &ival GXeTIKG acnuavia 1 addgopa, (2) O 6pog
«paypoTikdTToY givar and ™ eOon Tov TOAD adOPLETOG KAl EMIGTG OGUQNG, TOV CNHAIVEL OTL 0 TPOGOLOPLEUAG
tov e€aptdron and ta ido o dropa, (3) Avtd onpaivel eniong 6t N "TpaypatikdTTa" omd povn ™G eivar Eva
€ldog mpoPolikov epebicpotog, 10 omoio TPEmeL pe Kamowo tpdmo va epunvevbel and to ypniotn, (4) vmdpyet
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oAANAeEdpTNOoN peTaEd TOv KVPIaPYOL TPOSAVATOAMGHOD TG (ONG Kol T®V TPOTHAOUEVOV a&ldV: ovTd 1o LEL
Kupiog Yo TS AdnAes (crwnnpéc) a&ies.

210 0e0TEPO HEPOG DETOVUE OVOYKOOTIKG TO MO KAT® epdtnuo: Eivar dvvatdv vo coumepdvovpe 1 «va
povtéyooupe" TG mpoTdpeveg afieg kdmowov yopic kdmota Wuxoloywkd epycAeio, omAd mapATNPOVTOS TIG
EMAOYEC KATOOV KOl AKOVYOVTOS TV owfopunt) tov/tg opMa (oyoAd, epotioets, KTA.); To emdpevo Cntnpa
mov tifeton gtvan - T €ld0Vg KatacTAcELS (Kot LOpPT| aprynong) etvar 1) o vrooydpevn yio o tétoto "didyvoon'";

AEKATH NEMIITH XYNEAPIA (SESSION XV): BICMATIKO EPTAXTHPIO
XI11 (EXPERIENTIAL WORKSHOP XI1)

30. Qualitative Analysis and Basic Methodological Problems in the Study of the Use of Metaphors

Ewa M. Dryll
Department of Psychology, Warsaw University, Poland

Workshop is planned in order to discuss possible cross-cultural studies. We’ll start with a report concerning a
project on the development of ability to use metaphors concerning humans. The term ‘metaphor usage’ should be
understood as referring to two processes, which can vary in developmental dynamics. The first is understanding
metaphors, the other is efficiency in creating new metaphors. Project required comparing the levels of both
competences in subjects of various age groups, starting with six-year-olds, ending with young adults.
Understanding metaphors was tested with a list of metaphors with vehicles chosen from four domains: animals,
plants, elements of the landscape and simple objects used daily (eg. a cup or a lamp). Subjects were asked to
imagine a person named with given metaphor and to describe it. Various factors were taken into account: type of
characteristics, imagined activity, habits, intellectual or emotional potentials. The meaning of each metaphor in
each age group was shown in numerous semantic fields. The comparison indicated the developmental differences
and led to conclusions about the ways we learn to describe other humans. Second, ability (creating new metaphors)
was tested with an ambiguous story. Subjects were asked to complete an information chart about the hero. The
main idea was that subjects may create metaphors (the list could serve as a priming) if they didn’t feel induced to
do that. Previous research showed that people tend to ‘try too hard’ when they suspect they are going to be marked
as less or more creative. Some subjects also filled in TCT-DP (non-verbal test for creativity, Urban & Jellen) some
did the TIE (non-self-descriptive emotional intelligence test by Smieja & Orzechowski). Analysis were carried out
using MAXQDa program. It could be interesting to consider possible cross-cultural differences in the use of
metaphors to describe humans.

30. Mootk Avaivon kot to. Baocwda MeBodoroyikd Mpoprpara otnv Epevva pe ™ Xpion tov
Mesrtagopdv

Ewa M. Dryll
Tunua Poyoloyiag, Havemotiuio e Bopoopfiag, Ilolwvio

H epyaomnproxn) avt) mopovcioor anookomel 6To va eEeTaoTovV kot oulntnoovv ot dta-TtoMTIoHKES HEAETES.
Ba Eextvioovpe pe Lo kBeon oyeTikd He £va gpeLYNTIKG TPOYPAULLE TOV OQOPE TV AVATTLEN TNG KOVOTNTOG
TOL avOpPMOTOV Vo XPNGILOTOLEL HETAPOPES. O OpOG «ypNoN NG UETOPOPASy Bo mpémel va katavondel mg KTl TOL
AVOQEPETAL G OVO JAdIKOGIEG, 01 0Toieg Umopel va SLopéPovy omd TV TAevpd g avamtvélokng duvopkng. H
TPOTN EOPE TNV KOTAVONGN TNG LETAPOPAS, EVAD 1| SEVTEPT] APOPO. TNV OMTOTEAECUOTIKOTNTO GE OYECN HE TN
dnpovpyio VEOV HETOPOPDV. XTO EPEVVNTIKO 0VTO TPOYPOULN CUYKPIVOVTOL TO. ETITESD Kol TV 6D0 TKOVOTTMV
TOV VTOKEWEVOV SPOp®V NAKIOK®V Opadmv, EEKveVTOS amd avtd mAkicg €€l €TV Kot KOTOANYOVTOG e
veapovg evijhikes. H katavonon tov petaeopdv e€etdotnke pe (o AMoTo HETAPOP®V TOV 0POPOVGHY TOVG
axoAovbovs Téoaepig Topeis: {a, eutd, otoyeia Tomiov Kot oAl avtikeipeva kadnuepvig xpong (.. eiavi
N Adpra). To dropo kKAROMKAY Vo avTaGTOOV £va TPOCHOTO TOV KATOVOUALETAL amd Lol SESOUEVN LETAPOPA KoL
VoL TNV TEPLYPAYOLY. TNV £pevva avt ANeONKay vedyn d1épopot TapAyovies: To €505 TOV YOPAUKTNPLOTIKMV, N
QOVTOOTIKY SpOoTNPLOTNTO, 0L CLVNOELEG, Ot SlavoNTIKEG 1| Ol cLVAGONIOTIKEG dvvaTotTeS. To vomua g Kabe
Hetapopds oe KaBe nAklokn opdda eiye mapovolocbel oe mokila onpoactoroykd medio. H odykpion €deiée Tig
avarTLELOKES SLOPOPES KOl 0OTYNCE GE GUUTEPACLOTE CXETIKG [LE TOVG TPOTOVG TTOV LaOOiVOVLLE VO TTEPLYPAPOLLLE
ToVG dAlovg avBpdmovg. H dedtepn Suvatdtnta ( dnpovpyio vEoV pETO@OP®V) eEETACTNKE HE [ op@ionun
wotopia. Ta vmokeipevo KAMONKOV vo GUUTANPOGOLV £va TANPOQEOPLOKO EVTLTTO TOL APOPovSE Tov Npwa. H
Paown 1Wéa fTav 6Tl T, VIOKEiLEVO UmOpohV Vo dnpovpyncovy petopopés (o katdhoyog Ba pmopovoe va
xpPNoevoEL g Paomn), av dev aicbdvovtav 6Tt TpokakovvTol va kdvouv kdtt tétoto. Tponyoduevn épevva £dg1&e
0Tl o1 GvBpomor £yovv v Thon va "mpoomabodv mapa mOAD okAnpd", 6tav vrowldlovtar OTL TPOKELTAL VO
XOPOUKTNPLOTOVV G AyOTEPO 1| TEPIGGOTEPO dnpovpykoi. Mepikd vrokeipeve copmiipmoav eniong to TCT-DP
(évo pn-Aextikd teot Yo T dnpovpywdta tov Urban ko Jellen) kot kémoto Ao copninpocav to TIE (va
TEGT IOV AQOPEL TV 1] AVTO-TEPTYPAPIKT GUVONGONUOTIKT vonpochvy Tev Smieja kon Orzechowski). H avéivon
£ywve ypnoylomoldvtag to mpodypope MAXQDa. @o ftav eviwpépov va eEetdoet Kaveig edd TG evdeydpeves
SLOTOMTIGLUKES SLUPOPES TTOV ALPOPOVV TN YPNOT TOV UETAPOPDOV WG LEGO TEPLYPOPNG TOV OVOpOTV.
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AEKATH EKTH XYNEAPIA (SESSION XVI): BIRMATIKO EPTAXTHPIO XIII
(EXPERIENTIAL WORKSHOP XI11)

31. Discovering the Meaning of the Musician Family: Family Ethos as a Predictor of Life Choices

Marta Borkowska-Bier¢
Department of Psychology, Warsaw University, Poland

According to Burland and Davidson (2002) positive experience with others (incl. family members) is one of the
factors influencing successful transition from education to professional music making. In this research an attempt
has been made to discover family relations based not on subjects’ declarations but on family ethos analysis. Family
ethos is a construct including interpretation of family history, significant norms and values, as well as ways of
communication which can be observed via narratives about family. Important ethos elements investigated in this
project were also characteristics of significant others, because they work according to self-fulfilling prophecy
mechanism and play a vital role in modelling life choices of young members of the family. Subjects were ask to
draw a genogram of their family and tell as many stories of each member as they can. They were especially asked
about older members of the family and about stories they have heard from someone else (to observe transmission
between generations). Later on they were asked for an auto-narration to compare it with data from family
narrations. The material has been subjected to two level analysis: (a) content analysis based on open categorization
aiming to reveal what kind of “input” comes from family stories, what are they concentrated around, what are the
preferred features etc., (b) form analysis performed with semantic analysis of narration concentrating on various
text levels: textual composition (narrative vs. argumentative), semantic fields analysis (defining the meaning of key
words), words frequency count (modal verbs, self-references etc). Content and form analysis allows to capture not
only the essence of the ethos but also patterns of thinking (e.g. motivational patterns) which subjects are not aware
of and therefore observe how those patterns are transmitted between generations and how they influence life
choices of young family members.

31. Avoxkoivrtovrog To Nonpa g Movounig Owoyéverag: To Owkoyeveroxo "HOog g
Mpoprentikog Hapayovrog Tov Emioydv Zong

Marta Borkowska-Bier¢
Tunua Poyoloyiag, Havemotiuio e Bopoopfiag, Ilolwvio

Topewva pe toug Burland kot Davidson (2002), n Oetikn eumerpia pe tovg GAAovg (CLUTEPIAAUPBOVOUEVOV TV
UHEADV TNG OIKOYEVELNS) €ivan €vag amd TOVG TOPAYOVIEG MOV emnpedlovy v emTuyn MetdPacn amd v
EKTTOIOEVOT OTNV EMAYYEAUOTIKY TOPOY®OYN/ONHOvpYio HOVGIKNG. XTnV €pguva. avTh YiveTol pio Tpoonddeia va
OVOKOADWOVLLE TIG OIKOYEVELOKES OYECELG 0N Pdomn Oyt TV SNADCEMV TOV VTOKEWEVOV, 0AAL 6TV avaAvoT TOV
owoyevelaxot tovg HBov. To owoyeveloxod nbog elvan po. KOTACKELT] cvumePAapPfovopévng e epunveiag g
OIKOYEVELOKNG 10TOPING, TOV CNUAVIIKOV YVOUOVOV (VOPULOV) Kot aELDV, KAOMS Kol TOV TPOT®V ETKOVMVING TOL
UTopovV Vo TopaInpniovy HECH TV APNYNCEDV Yo TNV OKOYEVELN. ZNUOVTIKA oTowyeia Tov Bovg mov €xouvv
Sepevvn el 6€ AVTO TO EPELYNTIKO TPOYPOLLO HTAV ETIGNG KOL TOL CTUAVTIKG YOPOKTNPIOTIKG TOV GAA®V, ETEON
AELTOVPYOVV GUUEOVA [LE TOV UNYAVIGUO TNG GVTOEKTANPOVUEVTG TpoPTeiag Kot dtodpopatilovy {oTikd poro ot
povielonoinon TV emAoydv (ONG TOV VEOPOV HEADV TNG OKOYEVEWNS. Xt vrokeipeva eixe (nmbei va
GYEOLAGOVV TO YEVEOYPOLLO TNG OIKOYEVELAG TOVG KOl VO, TTOVV 060 TEPLOCOTEPESG 10TOPIES UTOPOVV Yia TO KAOE TG
pnérog. Eiyav aitepa potOel yio to peyolotepo LEAN TNG OIKOYEVELNS KO Y10l TIG 10TOPIeS oL glyav akoVGEL and
Kamowov dAlo (yw v mopatipnon g peTafoons peta&d Tev yevedv). Apydtepa tovg {nmonke o ovto-
OQTYNON Y10 VO TH GLUYKPIVOULLE e TO OEGOUEVO OO TIG OIKOYEVELOKEG AN YNoELS. To vAKO éxel vmoPAndei og dvo
eminedo aviivong: (o) aviAvon mePLEYOUEVOL 6T BAON TNG OVOIKTIG KOTIYOPLOTOINONG LE GTOYXO TNV OTOKOAVYN
oL €idovg "e166d0v" oV TNYALEL ATO TIC OIKOYEVELNKES 1OTOPIES, GE TL OVTA E0TIALOVV TEPIGGOTEPO TNV TPOGOYN
TOVG, TowWL €VOL TO TPOTWHAUEVO YOPOUKTNPOTIKA KTA., (B) pHopown avéAivon, m omoio Pacileton ot
OTLLACIOAOYIKY OVAADGT TG 0PTYNoNG £0TIALOVTOG TNV TPOGOYN OTO. JLAPOPO. EMMESA TOV KEWWEVOV: KEWLEVIKN
cbvleon (arynom VS. eMEPHLATO), ONUOGIOAOYIKY avdivon medimv (ta omoio mpocdiopilovv To vonua TV
MEewv-kAe10V), TNV PETPNOT TNG cLYvVOTNTAS TV AéEewv (BondnTikd pAuata, ovto-avagopés KTA.). H avdivon
TEPLEYOUEVOD KOl 1) OVAAVON TNG LOPPNG EMTPETOVY VoL GLAAGPoVLE Ol LOVO TNV ovcio Tov HBovg aALE Kot To
TPOTLTOL TNG OKEYNG (.. TO TPOTLTOL KIVATP®V), Y10 T OTTOL0L TO. VIOKEILEVE OEV EYOVV EMIYVMOT KOl MG EK TOVTOL
UTOPOVV VO TOPOTHPOVY TO MG TAL €V AOY® TPOTLTO LETAOIOOVTOL SLOyEVIOKE KOl TO TAOS awtd exnpedlovv Tig
emoYEG o1 {01 TV VEOP®V LEADV TNG OIKOYEVELNG.
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AEKATH EBAOMH XYNEAPIA:
ANAKOINQZEIX KAI BIRMATIKO EPITAXTHPIO X1V
ZOMATO-YYXOIMMAIAATQI'IKH: H TNQXH TOY XQMATOX, H KINHXH
TQN IAEQN

2xomdc owToL TOL PLOpHATIKOD £pYROTNPIOL Vol M EI00YOY] OTN COUATO-YLYOTAdAYOYIKH HEB0S0 TOL
gofyoye o Dr. Danis Bois ki amotelei o e€MEn g eaciofepancioc. H copato-yuyomadoymykn
xpnowomotel g epyodeio g Tig edoto (fasciae), otoyedel WOTOGO GTNV AVTIANTTIKY EKTAIGEVOT] TOL CMOUATOG
KOL TG WYUYNG, 010 TOV EUTAOVTIGHOD TOV CVTIANTTIK®OV IKAVOTHTOV TOL aTOLOL, KOODG Kot oty anehevbipmon
TOV EKPPACTIKAOV TOV SVVUTOTNTOV, TOV AEKTIKGOV de&lotntev cvumeptiappavopévaov. Ovolactikd avolnteiton
avadelEn tov yidouarog Tov avtihopfdvestol Kot Tov okéntectol HEG® TNG EVEPYOTOINONG TNG ECMOTEPIKNG
Kivnomg Tov CONATOG Kot TNG oVVIESTG TOV VIOKEEVOL e To AtoOntd, SnAadn| pe T GXECT TOV TO VIOKEILEVO
Stotnpetl e To AmoTEAESILOTO TNG EGMTEPIKNG TOL Kivnong. Ta mpaktkd epyareio tng nebBddov cvvoyilovtar otnv
oo XepOG aymyn Kot cuvodeina, oTNV aeONTNPLOKT EVOOCKOTNOY|, GTNV OUGONTNPLOKT] YOUVOOTIKY KOOMS Kot TN
St Adyov cuvodeia Kot GTOYEVOLY Vo TOPACKOLY GTO LIOKelpeVo Ta péco ekeiva mov eivan amapaitmta Yo TV
Swpkn petapdpewon tov. H cuvolikn otdyevon g pebddov v evidooel avappiofimmta ot xopeio tomv
TOSUYOYIKOV TPOGEYYIGEMV, OTMS PAIVETAL KO OTO TO YEYOVOS OTL, GTO TPOYPOLLLO. GTTOVIDV TOV TOVETIGTNILIOV
Fernando Pessoa otnv IToptoyaiia, 1 S1dacKolio TG COUATO-YUYOTUIBOYMYIKAG EVIACOETOL OTO, TAIGIAL TOV
omovdmV TG Aviiinmtikng ‘Poyomoidoy@ykng.

AWapBpmon Tov mpotevopevoy Propatikov epyactnpiov:

32. Mépog I: Evonynon kot Hapoveioosn OaTikookovoTiko YKoV ZORUTO-WYUY0TUd 0y OYIKI]
ko Fasciae: Ayywypa, Kivnon, Ata-Loyog

Aonacio Koiro-Zapoiin & Kaotag Zopoiing
Zoporo-yoyoradaywyol & Exroidevtés, Exnpdowmor tov Point d’Appui otiv EAMdda

H giomynon avt eotidlel oty mapovcioon tov Bacikdv epyaieinv, Heddd®V Kot EVVOIDV TNG OVTIANTTIKNG
YUYOTAOAYOYIKNG (COUOTO-YVYOTOOOYWYIKNG) Kol EMYEPEL VO KOWMVNOEL, amd Tr OKOTA TOV GLVOJ0V-
nodaymyod, To OsueAdON VLTOKEWEVIKG Kol S1-LTOKEWWEVIKA PlOHOTO OV ONUOVPYOLVTIOL SLAUEGOV TNG
pedodov. H oculftmon Ba mepiotpaget yopw amd toug 1é60oepis Pacikods a&oveg g nebddov, ot v dia yepdc
aymyn, ™V oaednmpilokn kivnon, mv aiednmploxn evdookdmmon kot T 014 Adyov cuvodeia. ITapdAinia, Oo
YIVEL GUVOTLTIKY AVOPOPE OTIC CYECELG TOV YAPUKTNPLoTIKOY TV fasciae pe ta mopicpota g cOyypovng épevvac
61N vevpoyvyoroyio. Ot opintég Oa avapepbodv emiong oTig EPOPHOYEG TG COUATOYLYOTOSOYWDYIKNG GTO Y0P
Kot 670 Béatpo Kot Oo TOPOVGIAGOVY PEPIKA TOPIGUATO OO TNV £pEVVO TOL O1EEAYOVV GE GLVEPYOOIO HE TNV
EBvuc) Avpiki] Zknvi OETIKA Ue TO aMOTEAEGHATA TNG KIVIONG Kol TOV 0yYiyHLoTog 6€ avOpmmovg e cOVIPOopo
Down.

H optiia Ba Swavbiotel pe v mpoPodrs) omTiko-0KovoTIKOD LVAKOD, €161 MoTe vo emtevyfel n kaddtepn
SuvoTn KaTavONnon TOV EQAPUOYAV TG LeBddov.

33. Mépog 11: E&gpeovarvrtog Tnv Kivnon: Mw Biopatiki [Ipocéyyion

Aonacio Kodro-Zapoiin & Kdotog Xopoiing
Zwuazo-yoyoroardaywyol & Exraidevtés, Exmpoowmor tov Point d’Appui oty EALGda

¥e ovtd T0 UEPOG TOL epyaotnpiov Ba mpoceyyicovpe PlopoTKE TV Kivinon kot to copa. Ipodtov, Oa
emyepnOel (o TpOT KWNTIKN GLVAVINGT] HE TO OMOMO KOl TOV €00TO UECH OMADV OYYIYHATOV KOl OTOAMDY
YPOULKOV KIVGE®MV e GTOYO TNV EVEPYOTOINGT ToL csinTnplakod Prodpatoc. Agvtepov, Ha Ktvndovpe 6To Ydpo
Kot 670 Xpdvo: Mécm g asOntnplakng yopvootikng 0o depevynbodv epmelpikd pepikés amd Tig OepeMddels
évvoleg mov Oa éxovv avamtuybel oo TPoNyovEVA UEPN TOL Plopatikol gpyaotnpiov, Ontmg M Ppaddtnta, M
GlOTN, TO oNueio GTNPIENG, 1) VIOKEWEVIKT eUnEpia, TO aodntd, n evepyn apoBotdtro, KTA.

34. Mépog 111: Exofjynon: Xadpa, Adyog, Biopa: Aviyvevovrag Tic Katoforés ko Tn Avvopiki
NG LORUTO-YUYOTUIOAY DOYIKNG

Baouuaxi Tookipn
2EIl EAnviké Avoikto [avemotiuio
Ayyehog Movlakitng
Tunua Korvwviodoyiag, Havemotiuio Kpnng

H eionynon avty otoyevel oty avadelln tov GrhocoPIK®V KOl ETIGTNLOAOYIK®OV KATABOAOV TG GOUOTO-
YUYOTOLOOY®YIKNG KAOMG KOl OTNV TEPOVGINoT TOV EPAPUOYOV TNG GE OVTOVG TOVG TOMEIS TNG OKEYNG, eV
e€etaler ko v mhovr cupPorn g nebddov 6T dNoVPYi VE®V AVTIMWE®DVY TEPT TOV GOUATOS, TNG YLYNG KO
tov Propatog. Oa emyepndel o cvvioun avackoOTNoN TG PLOCOPIKNG TaPAdoons oto CNTHHaTe ouTd, e
avapopég petofd GAAwv otovg Spinoza, Maine de Biran, Nietzsche, Merleau-Ponty kot Ricoeur. Zta mAaicia
avTov Tov G&ova g mapovaciaong o emyepnOel Kot N avdivon g évvolag g aodnTnplokng vonuoshvig 1
omoia dHvator vo EUTAOVTIOEL Kot TIG TOOTIKEG HeBdd0VG avaivong.
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SESSION XVII:
PRESENTATIONS AND EXPERIENTIAL WORKSHOP X1V
SOMATIC-PSYCHOEDUCATION: THE KNOWLEDGE OF THE BODY, THE
MOVEMENT OF IDEAS

This experiential workshop aims at introducing participants to somatic-psycoeducation, a method introduced
by Dr. Danis Bois as a development of fasciatherapy. Somatic-psychoeducation uses fasciae as a fundamental tool
in its attempt to contribute to the perceptive education of both body and psyche, via the enrichment of the person's
perceptive abilities and the unleashing of the subject's expressive abilities, their linguistic skills included. In effect,
through the triggering of the body's inner movement that connects the subject to the sensible (which in the
method's terminology signifies the subject's relation with the results of its inner movement), the method aspires to
exemplify and further enhance the chiasm between thinking and perceiving. The method's practical tools comprise
hands-on treatment and accompaniment, sensorial introspection, sensorial movement and verbal dialogue, while
they aim at providing the subject with the means necessary for its incessant transfiguration. Its wider aims
indubitably inscribe the method in the company of pedagogic/educational approaches, which explains why in
Fernando Pessoa University (Portugal) the method is included in the curriculum of studies in Perceptive
Psychoeducation.

Structure of the proposed experiential workshop:

32. Part I: Talk & Presentation of Audio-visual Materials: "*Somatic-psychoeducation and
Fasciae: Touch, Movement, Dialogue"

Aspasia Kolla-Samoili & Kostas Samoilis
Somato-psychoeducator & Trainers, Representative of Point d ’Appui in Greece

This paper focuses on the presentation of the fundamental tools, methods and concepts of perceptive
psychoeducation (somatic-psychoeducation) and wishes to communicate from the practitioner's perspective the
main subjective and inter-subjective lived experiences that are established through practicing this approach. The
discussion revolves along the four main constitutive elements of the method, namely hands-on treatment, sensorial
movement, sensorial introspection and verbal dialogue. Specific attention is paid to the relationship between the
characteristics attributed to the fasciae and the findings of contemporary neuropsychology. Emphasis is given to
the various applications of the method in dance and theatre, while the speakers are going to present some of the
findings related to their ongoing project, conducted in conjunction with the Greek National Opera and studying the
results of the application touch and movement techniques to people with Down Syndrome.

The introduction of these key-notions and fundamental applications of the method will be accompanied by the
projection of short videos and pictures and other forms of audio-visual materials.

33. Part I1: Exploring Movement: A Hands-on Approach

Aspasia Kolla-Samoili & Kostas Samoilis
Somato-psychoeducator & Trainers, Representative of Point d ’Appui in Greece

In the context of this part we'll establish a hands-on experience of movement and ultimately of the body. First,
we will seek to establish a preliminary contact with the body, the self and the other through the application of easy
and simple linear movements, which aim at the activation and enhancement of lived sensorial experience. Second,
we are going to move in space and time: Through sensorial movement we aspire to make more palpable some of
the fundamental notions discussed and hopefully experienced to a degree by the participants in the previous parts
of the workshop (e.g. slowness, silence, supporting point, subjective experience, the sensible, actuating reciprocity,
etc.).

34. Part I11: Talk: "Body, Logos, Lived Experience: Tracing the Origins and the Potential of
Somatic-Psychoeducation™

Vasiliki Tsakiri
Hellenic Open Universit, Greece
Angelos Mouzakitis
Department of Sociology, University of Crete, Greece

This paper focuses on the philosophical and epistemological origins of somatic-psychoeducation and explores
its philosophical and epistemological applications as well as its potential contribution to the emergence of novel
perspectives on the understanding of the body, the psyche and lived experience. The discussion is conducted
through the assessment of the wider philosophical tradition with specific emphasis on Spinoza, Maine de Biran,
Nietzsche, Merleau-Ponty and Ricoeur. In this context we will also attempt to introduce and critically assess the
notion of sensorial intelligence, which could also contribute to the enrichment of qualitative research methods.
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KYPIAKH (SUNDAY) 26-05-2013

AEKATH OI'AOH XYNEAPIA (SESSION XVIII): BICMATIKO EPTAXTHPIO
XV (EXPERIENTIAL WORKSHOP XV)

35. To Apyétomo s Tpavpatikig Ogpanciog oty [Ipocéyyion s Biopatikig Zvetnuikig
Avomopdaotaong: "O Tpooog ko IdceTan"

Anpitpng Xtovpoémoviog
2votquirds Oepomevtiic EFTA, Aievbovig tov EAnvikod Ivetitotrov XZvotnukis Avarapdotoons Bert Hellinger
(EI1XA4) oty EJAdda kar Kompo

To apyoroednvikd apyétomo eotidlel otV KPLEN SLVOUIKN TOV TPAVUOTOS TOV TPOKOAEITOL OTHV GYEoM
Apdot-Oovpatog. Kabopilel wg mpoamaitodpevo v tpocsyyion dpdotn-0vpotog yio tnv enttvyio kKabe gidovg
Merta-tpavpatikng Oepamneiog.

O poboroywkdg ypnopds tov Ashoov "O Tpwooag kor ldoeror” (0wTdG MOV TPALUATIOE OLTOC Kot Oa
Oepamevoet) amotehel éva "Oepancvtino mapadolo”. Kodel 1o Bvpa va mpootpééel otov dpdot yo v Oepomeio
oV TPadUaTOG. Méca amd Sradoykég dadikacies VIEPPUONS KoL LETALOPPOONG, O SPAGTNG TEAKA OVAOEKVETOL
og Bepomevtn, To BVpa Bepamedetan Kot Tavtdypova Bepamevet Tov dpAoT).

To tpadpo amoKoATTETOL MG GLVIETIKOG KPTKog Kol 01 To1dTNTES Opdotn-Bvpatog wg e€icov cuvurdpyovoes
péoa tovc. H apoifaio Oepanevtikn oyxéon odnyel oe Pabd ocvpeirioon, oy "toon". Etor dwoxdmteton m
OVOTHIKI EUTAOKT, 1] O10YEVEAAOYIKT] SNAAON peTofifacT TOL TPAVLATOS.

Y10 gpyactnplo Oo mpoceyyicovpe Propatikd v Bepameio TOL TPALLOTOG Kot TG oxéong dpdotn-0dpatog,
péow g Biwuotikng Lvotnukng Avamapaotoons. Ol GOUUETEXOVTEG UTOPOVV VO, TAPOLV UEPOG KoL GE AOKNGELS,
£101 mote va eokelmboiv pe Tig avaykaieg Oepamevtikég S1001KaGiEg Kol TAPEUPACELC.

35. The Archetype of Trauma Therapy in the Approach of Experiential Systemic Representation:
“He Who Injured Shall Heal”

Dimitris Stavropoulos
Systemic Therapist EFTA, Director of the Greek Bert Hellinger Institute for Systemic Constellations (GISC) in
Greece and Cyprus

The ancient Greek archetype focuses on the hidden dynamics of the trauma, which is embedded in the
Perpetrator-Victim relationship. The interaction of the perpetrator and the victim is considered imperative for the
fulfillment of any post-traumatic therapy.

The mythological Delphic oracle “He who injured shall heal” manifests a ‘therapeutic paradox’. It urges the
victim to turn to the perpetrator for the healing of the trauma. Through a series of consecutive stages of
transcendence and metamorphosis the offender is finally emerging in a therapeutic role, the victim is cured and is
simultaneously healing the perpetrator.

The trauma serves as a connecting link, and the qualities of both the perpetrator and the victim are proven as
equally coexisting within each one of them. The mutual therapeutic relationship leads to a deep reconciliation, a
real cure. This is how systemic entanglement, that is the transgenerational transmission of trauma, is interrupted.

During the workshop, we are going to experience the therapeutic process of trauma-healing and unveil some
mysteries of the perpetrator-victim relationship.

AEKATH ENATH XYNEAPIA (SESSION IXX): ANAKOINQXH KAI
BICMATIKO EPTAXTHPIO XVI (PRESENTATION AND EXPERIENTIAL
WORKSHOP XVI)

36. A6 Ta Kopeopéva Avjpporta tov Iapovrog otny Xviroyikn Yrdotaon Tov IloAvpmvikod
210y 006TIKOV Eavtov

Xpapm Mépkov-Toaykapdkn & Avve Zoropov
Kévrpo Zvornuixie Ocponeiog & Tunuo Emotnuay e Exraidevons kou e Aywyns oty Ilpoayoiikn Hlikia,
Tovemotiao Hotpov

Méow g aenynuotikng Oepomeiog avtilapovopacte Tov €00Td HOG Kot TOV KOGUO YOp® HoG Kupimg pésa
oo TIG 10TOPIEG OGS, EVD 1) KOTAVONON TOV avOpOT®OV 0 POPEMV TOV KOTOoKEVALoUV TO VOO Kot TIG TPAEELS
ToVG pe Phon TiG 10Topleg MOV TGTEVOLV, UTOPEL VO OONYNGEL GE YOVIUN KOL OTOTEAEGUATIKY YuyofepamenTiKy
npaktik]. T tnv Mary Watkins: «[...] n aknfwn Bon tov cupfoMkdv eevav g dpung nlkiog — 6rtmg nyovv
OTN OKEYN KoL GTN LWVAUY, OTNV TToinoT, 610 Spapa, 6T HLOIGTOPNIOTO, KOl OTIG KIVILOTOYPOQIKES TOLVIEG, OTO
AOYo, oto Ovelpa, otV eavtocio kot oty wpocevyn [...] dev pmopei vo a&lohoyndel cav kdtt VIodeéoTEPO TNG
KOW®MVIKNG TPOYHOTIKOTNTAG, OALG GOV [ia TpoypatikdTnTo Tov gival £yyevig oty avlpomivn vmapén, 6mmg
akp1mg To Kowwvikod yiyvesOot [...]».

H mnbopo 1tV oviipatik@v TANPOQOPLOV, TOL OMOTEAEL TO YUPAKTINPIOTIKO YVOPISHE NG VOTEPNS
LETAVEMTEPIKNG EMOYNG, OLEAVEL TNV €0MTEPIKT oVYYVON TOV OvOPOTOVL, SVOKOAEDEL TNV EMKOWV®VIO Kot
dnpovpyel coprtodpata dvoiettovpyiog. O Kegan Bempel mog 1 ikavOTTa PG VO EVTLEPTGOVLE, E0PTATOL AT
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TNV EULEAVIOT HOG VENS SOUNG GLVEISNONG GTNV OTola TO EYM, EYEL TNV IKAVOTNTA Y10 OVACTOXOGHO Kot d10pbmaon,
YW, GTOYOOUO EMAVO OTIC GYEGEIG KAL Y10 OVTOAAOY TOV GYEGEMV OVTAOV LE TNV TOLTOTNTA TOL, EVA Y10 TOV
Mezirow kot TNV KovoTpoLKTIBIOTIKY OTTIKY, 1| avOpdmTIVN avamTtuén givarl 1 avadouncn 1 0 HETUCYNUOTICHOG
TOV VONTIK®V cuotnudtov. O avlpmnog kataokevdletl T yvodon Kot dev T déyeton mabntikd. Kivnmpio ddvaun
Yo TNV KOTOOKELT TNG VEAS YVAOONG £lvat TAVTO Lo TPOPANUOTIKY KATAGTAON, TNV ONOid Ol VITAPYOVCES YVMGELS
dgv umopovv va avtipetonicovv. Avtiy N aotdbei odnyel tov dvBpwmo va evepyomom|oetl TG O VILAPYOVOES
YVOOTIKES SOUEC, VO TIC TPOTOTOMOEL, KATUOKEVALOVTUS £TGL VEEG YVADOELS, TPOKELEVOD VO EPUNVEVCEL Kot VoL
EMADGEL TO TPOPANLLOL.

O ovot KOG GOUBOVAOG, CUUIETEXOVTAS EVEPYA GTT| POT| TNG EUTELPIOG, dNpovpyel TAaiclo exkov@Viag yio
TO TTMOG OVATOPAYETAL 1] KOVATODPO TOL OPYOVIGHOD HEGO OO TIG GUVOUIALES., E1GGYOVTOG VEOUG TPOTOVG SIHAGYOV
7ov voPondodv oty dnovpyia véag. Ot Anderson katr Goolishian avageépovtar pe tedeing Srapopetikn YAdooo
oto Oéparta g Oepomeiog MAMVTOS Y0 TNV PIAOCOPIKY 6Tdon Tov Bepamevthy. Ogpomevtnc Kot Oepamevdpevog
glvan ovinoloKol GHVTPOPOL TOV GLVOEOVTAL, CLVEPYALOVTAL KOl GUYKOTAGKELALOVV £VO «UETACYNULATICUOY.

Epmvedpevor amd v molvemvikn petapopd tov Mroytiv Kot 1o ToAvQVIKé Tpayoddta, Omov ot TOAAUTAES
PoVEG vIooTNPiovy Kot avTmapadETovy Ta GTopd oe SA0YIKOUG dPOUOVS, OPUUATILONACTE TOVG EAVTOVG LOG
GOV KOUUATL HL0G TOAVPMVIKNG GLUYKOTOOKEVNG, TPOoTadmvTog £T6t Vo EeMEOVIE KOl VO EVOVLVOUMCOVUE TOVG
£00TOVG HOG HEGO 0TO GLAAOYIKEG TPAEELC.

Extipodpe mog oe pio emoyn mov potdlel va emavoaeépel ynpd 6T0 TPooknvio To 0ua pioag yopévng
GLAAOYIKOTITOG, GLUVOEOEUEVOL OE OUAOES KOl ETLTPEMOVTOG LOG TOPAAANAN VO LETACYN UATICOVUE TIG ATOWYELS HOG
pabaivovtog véa TAaiclo avapopds, Ba pmopécovpe mg dtopa aALd Kot ™G GLALOYIKEG OVTOTNTES, Vo 0dnyNBolLe
OTNV KATOOKELT HL0G TPAYUOTIKOTNTOG TOV V. EMTPETEL TNV oAy KoL TOV Emavanpocdiopiopd péoa amd «[...]
TOV evEPYNTIKO SLUA0YO0 LE OVTLPATIKEG KOWVOVIKEG KUTAGTAGELG KOl avTIPoTiKG vorpota [...]».

36. From Present Saturated Dilemmas to the Collective Existence of Polyphonic
Stochastic Self

Smaro Markou-Tsagaraki & Anna Solomou
Systemic Therapy Center & Department of Educational Sciences and Early Childhood Education, University of
Patras, Greece

Narrative therapy states that we understand ourselves and the world around us mostly through stories and that
understanding human beings as entities that construct meaning and act upon the stories they believe in, can lead to
fruitful and effective psychotherapeutic practices. For Mary Watkins: "[...] the true clamor of symbolic voices of
mature age - as sound of thinking and memory, in poetry, in drama, in novels, and in movies, in discourse, in
dreams, in imagination and in prayer. can not be assessed as something inferior social reality but as a reality that is
inherent in human existence, just as the social context”.

The plethora of contradictory information, which is the characteristic of the late postmodern era, increases of
the individual inner confusion, makes it difficult to communication and creates symptoms of dysfunction. Kegan
tells that our ability to flourish, depends on the emergence of a new structure of consciousness in which the ego
has the capacity for reflection and correction for reflection upon the relations and interexchange of these relations
with his identity. Mezirow and constructivist perspective, considers that human development is the reconstruction
or transformation of cognitive systems. The individual constructs his knowledge and do not accept passively.
Motivational force for the construction of new knowledge is always a problematic situation which the existing
knowledge can not manage. This instability leads man to activate the existing cognitive structures and modify
them, thus constructing new knowledge in order to interpret and solve the problem.

The systemic consultant actively participating in the flow of experience creates the framework of how
communication is reproduced the culture of the organization through talks, introducing new ways of dialogue that
assist in creating new. Anderson and Goolishian, refers to a completely different language on the therapy issues
and talks about the philosophical attitude of the therapist .Therapist and client are conversational partners that are
connected, cooperate and co-construct a transformation. Inspired by the transfer of Bakhtin polyphonic and
polyphonic songs where multiple voices support and oppose the people in interactive ways, we envision ourselves
as part of a polyphonic co- construction, so trying to evolve and strengthen ourselves through collective action.

We estimate that in an era that seems to bring forth the sonorous matter of a lost collegiate, connected in
groups while allowing us to transform our views by learning new frames of reference, we as individuals and as a
collective entity, to lead to the construction of a reality that allows change and redefinition through "[...] active
dialogue with conflicting social situations and contradictory meanings [...]"

37. Am6 10 Apyaiké Mewiopa ota [olveovikd s Hreipov: 'Eva Apnynpatiké Odourtopikod yio
1ov Emavanpooolopiopé Tov Eavtod oty 'Yotepn Ltoyootiki) MetaveotepikétnTo

Zpapo Mapkov-Tooykapakn & Avva Zorlmpov
Kévtpo Xvotnurnc Oeparnceiog & Tunuo Emotnudv e Exmaidevons koi g Aywyng oty Ipooyoliky Hlixia,
Hovemariuio latpov

To TOALQOVIKA LEXPL KAt CHEPO £XOVV 10 GUVEKTIKT] AELTOLPYIO OTIG KOWOTNTEG MOV Tparyovdovvtal. Ot

SuvaTéG PVES eKQPAlovV dVVATEG GUYKIVAGELS Kot €lTopovv To avBpdmivo PBiopo atopkd Kot cuAloyikd. To
OMOTELECHLOL TTOV LETOKIVEL TOV GvOpmTO, £xEl Vo KAVEL e TN SOV TOV NXOoL aAAG Kol pe v e&lotdpnomn tov
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dpapatog, mov e&upaivetan mepiteyva yOp® omd To TPOSOTA, KAOMS Praivouy ot emvég 1 kKabe o oto {otikd
ADPO TG OAANG, 0EEYDPLOTEG, OALA KL SLUKPLTES GLYXPOVAC.

To moAQ®VIKO TPayodt GTNV TOPOVGINGCT] CVTH AEITOVPYEL MG UETAPOPA Y10 EVOV TOAVPMVIKO E0VTO, TOV
GUYKPOTEITOL OO ECMTEPIKEVUEVES QWVEG TPOCOTMV, EUTEPIDOV, TOTOV Kol OOALYETOL HE TIS eEMTEPIKES
TOAVQWVIES TOV GAAWDV, IMUIOVPYAOVTAS £TCL GUUEOVIES, TOPUPOVIES, KAKOPOVIEC GTNV TPOCTAOELN KATUTKEVNG
VONHOTOG

H petagopd tov moivgpwvikod tpoyovdol afromoteitar 6tn cvpfovievtikny dovAield pe opddeg mov Covv
£VTOVEG GLYKPOVLOLOKES KOTAOTAGELS, €MOVUOVV OU®G TNV €mAVOT TOLG Kol TOVTOYPOVO TN JlEvPLVOT NG
aVTIANYNG TOVG Y1 TIG OYECELG KOL TNV EMKOVOVIK LEGOH OO OVALGTOYUGTIKES SIULOIKOGIES.

H agnynpotikny mpocéyyion ot cvpfovlevtikny ko ) Oepameio, pog odnyet vo avakoidyovps Eova T
ot dvvopun ™G aeNyNoNg Yo TV YV®OGT Tov £0vTol. Mag emitpémel va eAmifovpe TG Le TV ETOvaEnyno,
Oa drevicoAvvlel 1 dradikacio apopoimong Kot Eviagng OAMV TV TAELPOV Hag, Eavaypdeovtag TNV 1oToplo Hog,
petapoppavovtag €tot T Lon pog. [o v oyéon ¢ mAaiclo oLYKATOOKEVNS UETAED TOV VTOKEWMEVOV O
Mrnoytiv avagépet: «[...] To vrokeipevo, 1 aTopky cuveidnon, eivar "éva Kowwvikd-13e0 oykod YeYovog", Tov
TPOKVTTEL Ol amd TV oA SLATPUYUATEVLCT| LE TLTOTOWMLLEVE. VOILOTA, OAAL OO TOV €vEPYNTIKO S1GA0YO pE
AVTIPOTIKEG KOWVOVIKES KATOOTAGELS KOL OVTLUPOTUKO VOT|LLOLTO.

O Wittgenstein pe 11 gpyacieg Tov TPOCPEPEL 18€6C KoL TEXVIKEG YL TO SGAOYO Kal T onuacio Tov
apnynoewv. Tavtdypova 1 onpoacio Tov a&lKOV CLGTNUATOV GTIG CUYYXPOVES KOV®VIEG TV avTiBEcE®Y, YiveTal
emikoupn Kot avaykaio. H avénon g molvmlokdtrog odnyel oty avalitnon Posik@v apydv otabepdtntag Kot
gpyaAeiav yuo T ocuyKpdTNON TG AVOPOTIVIG OKEYNG Kot TPAENS.

O Kootog A&eAog Aéet: «[...] n apvntikotnto diémet o Ovta Ko to Tpdypata, epeoaviiopevn ekel mov dev
mv meppévovpe. To gpdtnua etvor: Tdg pmopovpe va otafovpe Kot vo kivnbodpe euiikd o¢ mpog avTny v
apYNTIKOTNTOA, OVOAQLBAVOVTAS TNV, OPOLOLOVOVTAS TNV KL LETALOPPDVOVTAG TNVH.

Ot gelonyfTpleg Tpookarovy o Eva Blopatikd 0domopikd mov Paciletor 6N SIAEKTIKN GXEGT TOV OPYAiKoD
UEWA0TOG, GLUPOLOV TG avalTNONG LETPOL KO IGOPPOTING, LE TOV TOAVDQMVIKO 0TI, 0 0T010G GTO GVYYPOVO
Kowavikd mepipdArov avolntd tpodmovg avadidpfpmong TV oduVNP®OV EUTEIPLOV GE GLYKPOTNUEVO VONUO
vrapEne.

37. From the Archaic Grid to the Polyphonic Songs of Epirus: A Narrative Journey for Self Re-
definition in Late Stochastic Postmodernity

Smaro Markou-Tsagaraki & Anna Solomou
Systemic Therapy Center & Department of Educational Sciences and Early Childhood Education, University of
Patras, Greece

The polyphonic songs have a cohesive function in communities that are sung. The voices expressing the
emotions and narrate individually and collectively the human experience. The result that moves the individual has
to do with the power of sound and the storytelling, as the voices enter each other in the vital area in inseparable but
distinguishable way.

In this presentation the polyphonic songs, functions as a metaphor for a polyphonic self that consists of the
persons internalized voices and experiences, that converse with the other external voices, creating agreements,
discord or cacophonies in order to create shared meaning.

The metaphor of the polyphonic song utilized for advisory work with groups which are living in intense
conflictual situations and they are willing to solve them and also wish to broaden their understanding of
relationships and human communication through reflective processes.

The narrative approach in consultation and therapy leads us to rediscover the vital power of the narration for
self awareness. It allows us to hope that by retelling our stories in a different context, the process of assimilation
and integration of all of our "voices" can be facilitated, rewriting our history and transforming our lives.

For the relationship, as a context of co-construction among subjects, Bakhtin says: «[...] the subject, the
individual consciousness, is “a social-ideological fact”, not resulting from the simple negotiation with standard
meanings, but from the active dialogue with conflicting social situations and contradictory meanings.»

In his studies Wittgenstein offers ideas and techniques for the dialogue and the importance of narratives.
Simultaneously, the importance of value systems in the modern societies of contradictions becomes timely and
necessary. The increasing complexity leads to the search of basic principles of stability, but also of tools for the
contexture of human thought and, therefore, action.

Kostas Axellos (2002) says: “[...] is not possible to have only positive responses or solutions to problems that
are transformed into open questions. The question is: how can we stand and move friendly towards this kind of
negativity, assuming it, assimilating it and transforming it”.

The rapporteurs invite to an experiential journey based on the dialectical relationship between archaic grid that
is symbolizing the quest of balance and moderation and the polyphonic self, who in the contemporary social
environment looks for ways to restructure the painful and tragic experiences into a coherent sense of being.
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EIKOXTH XYNEAPIA (SESSION XX): BIRMATIKO EPTAXTHPIO XVII
(EXPERIENTIAL WORKSHOP XVII)

38. Ov MvOor ko ta Mapapvdre o Méoo Biopatikov Avoiypatog: H MeBodoroyki
Ipocéyyion 1ov ZvotnukoVd Yoyodpdpparog

Aypréag Ilpokomiov
Todowvyiazpog, Lvotnuixog Poyobeparevtiic

Otav 10 ocvomnuwd okéntecBor epapudletar 610 KAAGOIKO Yuyoddpapo tov Moreno ypedletor vo
TpomomomBovv KAmoEg TEYVIKEG, VO EMOVOTPOCAVATOMOTOOV Ol oTOYOL Kot v oArager plwkd o Tpomog
KOTovoOnong Temv Tektovopévev. Amd 1o avalntodvial aTOUKG YUPOKTNPIOTIKG, 1 £ugacn divetar oTo
oyetilecbon oe ovykekpiévo mhaico. Eva Eexabapilovtat tpomor emcovmviag (Bateson) kot doung tov oyécemv
(Minuchin, Bowen), cuvkotockevdlovior véeg mAatHTEPEG 0PNYNOES OV cupTEpAapPdvovy 6Tt TopoleimeTon
kot kKupimg e&apéaels vyeiog ko dvvaung (White). Avtd 6pmg mov TPoéyel eivan OTL 1) GAAAYT OVOUEVETOL OO TO
avotypa tov daAdyov (Seikkula), pio ko eipocte ot didhoyoi pog kotd tov Bakhtin. Anpovpyodvtor £tet véa
Puopata Tov GUV-KIVOOV TOVG GUUUETEXOVTIEG MOTE VO UTOPOVV Vo emAEEOVV TIG KATELOVVGEIG TOV TPOTYOVV
(mbuc apyn tov Fon Foerster).

XPpNoOTOIHVTAS TO GLOTNUIKO YLuxddpopa otny Bepameio Ko v ekmaidevon eni dvo dekaetieg mepinov,
ONUEIDCALE TO O1A{TEPA TAEOVEKTILOTO. TOV TPOCPREPEL 1) OvapPopd o€ LBoLS Kot mapapvbia, Wiaitepa O6tav M
opdda dev éyel Bepamevtikd cupforato. Ta péAn pumopodv vo er@EeANBOVV ®G TPOG TV CLTOYVMGia Kot TNV
avamTuén 0e&l0TTOV EMKOWVOVINS, Y®Pic va ekbécovy mpocmnikd pvotikd Kot dedopéva. Tati ot pvbou givar
x6pteg dadpoudv yoyng (Campell), 6mov Bpickoviog To oTiypo HOG ETAVOTPOCAVATOMEONAOTE EXMPEAOVLEVOL
a6 To PLOUATO TOV TPOYEVESTEP®V EEEPELVIITAOV.

®a wpoomabnoovpe vo dei&ovpe ovv TV TPocéyyion oe éva Plopotikd cepvapto 2 (8300) wpdv, dmov
npdTo. 0o ToiEovpe £va YvooTod Topapnit kot Kotomy 0o avaln TGOV LE TO GLV KO TO TANV TOV TPOSPEPEL OLTN 1|
Propatikn pébodoc.

38. Myths and Tales as Means of Experiential Opening: A Methodological Approach to Systemic
Psychodrama

Prokopiou Achilleas
Child Psychiatrist, Systemic Psychotherapist

When the systemic thinking is being applied to the classical psychodrama of Moreno, it is needed to modify
some techniques, to reorientate the goals, as well as to change radically the way that the foursomes are being
understood.

From looking for some individual traits, the emphasis is given to the way we are being related in a specific
context. While some ways of communication (Bateson) and ways of structuring the relations (Minuchin, Bowen),
are being cleared up, some new and more profound narratives are being coconstucted that include what is being
omitted and especially exceptions of health and power (White).

Above all is the fact that change is expected from the opening of the dialogues (Seikkula), since, according to
Bakhtin, we are our dialogues. New experiences are being created that co-move the participants, so they can
choose their preferred directions (moral principle of Fon Foerster).

By using and applying the systemic psychodrama in therapy and education for more than two decades, we
noted the particular advantages that are being given from the reference in myths and tales, specially when there is
no therapeutic contract within the group. The members can take advantage of the self awareness and the
development of communicational skills, without exposing personal secrets and data. Because myths are the maps
of soul routes (Campell), where we can find our stigma and reorientate, by taking advantage of the experiences of
earlier explorers.

We are going to try to show this approach in an experiential seminar of 2 (two hours), where we are going to
play a familiar tale and then we are going to look for the pros and cons that can be offered from this experiential
method.

EIKOXTH NPQTH XYNEAPIA (SESSION XXI): ANAKOINQXH ME
MAPOYXZIAXH BINTEO (ANNOUNCEMENT WITH VIDEO PRESENTATION)

39. Biopotikiy Madnon ko Baocwopéveg oty Téyvn Epeovnrikég MeBodoroykég Ilpoceyyioelg
oty Exnaidocvon: H Avetoyio va Eicor MaOntig oty EALGSa kot EvailokTtikég
Poyorardaywyikéc Ipoomwtikég

Maprog A. ITovpkég
Tunua Ipooyoiixng Exraidevong, Hovemorquio Kpntig

Agv givor Tuyaio mov ot epeuvNTEG OV EVOLAPEPOVTOL Y10 TO avOpdTVO Biwpo Eyovv €0TIACEL TO EVILAPEPOV
TOVG og gpeuvnTKEG Kot peBodoAoyuég mpooeyyioels mov SfETouV ccoONTIKEG, KOAMTEYVIKES KOl TPAKTUCH
TPOCOVOTOAMGOUEVEG 1O10TNTEG KOL YOPUKTNPIOTIKE 7Tov katd kvpo Adyo Pacilovion oty Té€yvn koL GTO
"Topddetypa" TV avOpOTIOTIK®V EMOTNU®V, Topd oto Oetikiotikd "mopddetypa’. Ot Propotikés kot ot
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PBaciopéveg oy téyvn pebodoroyiec/néBodol £xovv avayvmOPIGTEL Y10 TIG SVVATOTNTEG OV TPOGPEPOLY OGOV
0QPOPA TNV EVEPYN GLUUETOYN TOV VITOKEUEVOV KOl TOV OMOTEAECHOTIKO UETACYNUATIGHO TNG TPUKTIKNAG TOVG,
OAMG Kot Yo, TV SuVOTOTNTA TOLG VO OVOTTUGGOLY TO ONUOGLO J1GA0Y0 KOl TNV EVOLVALGONTIKY KOTOVOTOM).
[Ipoceépovv TpdTOLE VonpatoddtTnong dvokoAwv kot chvletwv (ntnudtev to omolo dev glvar g0koA0 va TO
TPOCEYYIGELS e TOVG TAPASOCLOKOVS YPOULKOVS TpOmovs. Ymootnpilovv, emiong, TNV TPOCOTIKY Kot
EMOYYEALATIKT] OVATTUEN HE TIC HOVOOIKES UETACYNUATIOTIKEG TOVG Ovvatdtnteg vo "dleiodhovy Kot va
OVOTOPIETOOV" TN YVAOON EVOOUATOVOVTOS TS TPUKTIKES, TO UECO, TO TEPEYOUEVO KOl TO OOTEAECUO GE [0l
gviaia. dSuvapkn oMotikr dwdikaoio. Kabmg and ™ Bdon tovg evBappivovv kot mpomboldv T dnpovpyikn
gpevvnTikn Swdwkacia, ot Piopatikés kot ot Paciopéves oty téxvn pebodoroyieg/pébodor pmopodv vo
OTOKOADYOLV TNV AppNTN YVAOOT KOl Vo KAVOLV T S1051KaGio ONovpyiog TG YVMONG Kol TOV VONIOTOG OPATH.
[Ipoceépouv GNUAVTIKODS TPOTOVS Y10 TNV OVOTAPAGTUOT THG KOTOVONoNG Kol TG epmelpiag. Ymoompilouv o
S1odKacio Tapaym®YNG TG YVAOONS TOL TapEXEL MONON Y10 TPayUATIKES OAAAYES OTNV KoOnuepvh Tpaln, ahhayég
1oV dgv Ba pmopovcay StaPopeTikd va cupodv.

To Wwitepo yopaknprotikd e Propatikig nabnong etvor 61t to Plopo Tov padnti kateAapnPaver Kevipikn
0éon o OAa Ta {nmpata g ekmaidevon, e Labnong Kot e avantuéng. Avto 1o Plopa propet va oyetifeton
He To. Tpomyovpeva yeyovota g {ong tov pabnt, pe ta Tpéyova yeyovota g Kodnuepwhg (ong, N pe oavtd
7OV TPOKVTTOVV OO TN GUUUETOYN TOL PaONTH 68 SPAGTNPLOTNTEG TOV VAOTOLOVVTAL 0T TOVG EKTOISEVTIKOVS KOl
Tovg dtevkoAvvtég/epyuywtés. ‘Eva Boaoucd otoryeio g Propotiknig pdbnong sivar 61t ov podntég avaivovv mv
EUMELPI0 TOVG PEG® TOV KPLTIKOD TOVS OVOGTOYXOOHOD, LECH TNG AELOAGYNOTG KOl TNG OVOKOATACKELNG TNG (LEPIKEG
PopEG aTopKd, GAAES POPES GLAAOYIKG KOl UEPIKES QOPES KOl LE TOVG dVO TPOTOVS) TPOKELLEVOD VA OVTAIGOLV
vonpa and ovTnY VIO TO TPIGHA TNG TPONYOVUEVNG TOVS eUmEpiog. AVTOG 0 KPLTIKOG OvaoTOXASUOC TG EUTELplag
ToVG pumopel va 0dnyNoet e Teportépm OeTikn dpdiom.

OM n pdOnon kor avamtuén ovvemdyetor kat avaykn v epmepio kdmowov gidovg, mapeAbovoa Kovn
tpéyovoa. Qotd60, OmMO 0. TPOGEKTIKY TOPUTNPNOT TOV TEPIGCOTEP®V TPOKTIKAOV EKTAIdELONG KoL
EMPUOPPONG oL akoAovBodvion oty EAAGda 0dnyel kdmolov vo okeptel dtapopetikd. 'Eva peydio pépog tav
npoonabeidv yo fropoatiky padnon cuviotd éva €i60g avtidpaong evavtio oto £Tepokabopiopéva ywpic HETPO
OVOAVTIKG TPOYPAUUOTO KOL OTIS TPOGEYYIGEL d1daokaAing Kot udbnong mov givor veepPorikd vonclupyikés,
UNYOVIOTIKES, SUCKOAOKEVIPIKES, YVMOTIKIOTIKES, PEPTOMOTIKEG, KOTAMIESTIKES KOl BUPVPOPTOUEVES LE AXPNOTN
oM.

2y ovakoivoon vt avaotoyolOHooTe KPUTIKA TAVEO GE [t TOL0TIKN EPEVVNTIKY GLYKPLTIKY aviAlvon
nepintoong (e v mapovsioon Bivieo) Tov apopd Ta YoPUKTNPIGTIKA TOL EAMVIKOD EKTOISEVTIKOD GUGTHHATOS
pe avtd Tov DavKoy EKTUSEVTIKOD GLOTNINTOG. O deiEovpE TOG TO EKTAUSEVTIKO cvatna otV Dhovdia
(EAoivit) vmoompiler mo Poaciopéves oy TéYRvN epeuvnTikéc  pebodohoyieg, O WO GUUUETOYIKT,
LOONTOKEVTPIKY TPOGEYYIOT, GTNV OMOid 1 EUQEACT) TOL SIVETOL Eival GTNV GLECT] GLUUETOXN TOL pabnt, oTig
mhovoleg amd exdNAdcelg dwdikacieg uabnong kot ot Poaciopéves oto Piopo tov pabnt dadikaocieg
TOPOYOYG TOV VONLLOTOG,

210 mhoicto awtd, cvintape ko e€etdlovpe TIG YuYOTAdAYMYIKES SUVATOTNTES TNG PLOUATIKNG LABnong Kot
TV Baciopéveov oty (VN £peLVNTIKGOV HeBodoroyidv. Zulntdpe T duvatdTTEG TG PLOMATIKNG LABnong Kot
mg Paciopévng oty TéXvn €PELVOC KOl TPOKTIKNG Yol TNV KATOVONGCT| TNG GUVOETNG TPOYHOTIKOTNTAS, TMV
petaforiopevev CNTNUAT®V TOL GLVIEOVTOL LLE TO PELCTO GUVOICOHNUATE Kol TO SIM\UULATE GTO TACIGLO TOV
GUYYPOVOL EKTOISEVTIKOD KOGHOV, HE TNV OVATTULEN VEQV OVOAVTIKOV TPOYPOUUATOV KOl YOYOTUO0YOYIKOV
TPOCEYYIoEMV Y10 TN POCIKY| EKTOIGEVON KO YEVIKOTEPQ Y10l TIC TPAKTIKEG PAONoNG kot avanTuéng Tov poldnt. Qg
€K T0VTOV, BacKn pog mpoeon og avTi TNV AVOKOIV®OON €Vl Vo ovoyVOPICOVUE KOl VO, TPOGIIOPIGOVUE TIG
EUKUIPIEG KO dUVATOTNTEG MOV TPOSPEPEL TO PLOpOTIKO Kol T0 Paciopévo oty téyvn "Tapddstypa yio puo
SLOPOPETIKY AVTIIHETOMIO TOV {NTNUATOV amd OTL To TAPASOCLOKE EKTOOEVTIKG CUCTILOTO KOl 1 ETIGTNHOVIKY
£pEVVa EMTPENEL.

39. Experiential Learning and Arts-based Research Methodological Approaches in Education:
The Unhappiness/Misfortune of Being a Student in Greece and Alternative Psychopedagogical
Perspectives

Marios A. Pourkos
Department of Preschool Education, University of Crete, Greece

It is no coincidence that researchers interested in the human lived experience have been attracted to inquiry and
methodological approaches that possess aesthetic, artistic and practically oriented qualities and characteristics that
draw primarily from the arts and humanities, rather than positivist approaches. Experiential and arts-based
methodologies/methods are being recognized for their capacity to engage and transform the practices of
individuals and for their ability to open up public discourse and empathetic understanding. They offer ways to
make sense of difficult and complex issues that are not easily approached in linear way. They also support personal
and professional development with their unique and transformational abilities to "access and represent™ knowledge
and to incorporate practice, process, and product all at once. As well as encouraging a creative inquiry process,
experiential and arts-based methodologies/methods can reveal tacit knowledge and make knowledge and meaning
construction visible. They offer meaningful ways to represent understandings and experiences. They support a
process of knowledge generation that provides impetus for changes to practice, changes that otherwise may not
have occurred.

The distinguishing feature of experiential learning is that the lived experience of the learner occupies central
place in all considerations of education, learning and development. This experience may comprise earlier events in
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the life of the learner, current life events, or those arising from the learner's participation in activities implemented
by teachers and facilitators. A key element of experience-based learning is that learners analyse their experience by
reflecting, evaluating and reconstructing it (sometimes individually, sometimes collectively, sometimes both) in
order to draw meaning from it in the light of prior experience. This review of their experience may lead to further
action.

All learning and development necessarily involves experience of some sort, prior and/or current. However,
scrutiny of many contemporary teaching and training practices in Greece might lead one to think otherwise. Much
of the impetus for experiential learning has been a reaction against an approach to learning and development which
is overly intellectualistic, rational, mechanistic, didactic, oppressive, teacher controlled and involving a discipline-
constrained transmission of knowledge.

In this presentation we discuss a comparative analysis (video presentation) of the characteristics of Greek
education system with that of educational system in Finland. We show how the educational system in Finland
(Helsinki) supports a more arts-based research methodologies, a more participative, learner-centered approach,
which places an emphasis on direct engagement, rich learning events and the construction of meaning by learners.

In this context we illustrate the remarkable meaning-making and psychopedagogical capabilities of
experiential learning and arts-based research methodologies. We discuss the potential of experiential learning and
arts-based inquiry and practices for explicating the complex realities, changing issues, emotions and dilemmas that
constitute educational worlds, in generating new curriculum and psychopedagogical approaches for general
education and learning practices and the development of the learner. Consequently, our intention in this
presentation is to recognize and identify the opportunities afforded within an experiential and arts-based research
paradigm to address questions differently than traditional educational systems and scientific research will allow.

EIKOXTH AEYTEPH XYNEAPIA (SESSION XXII): BIQMATIKO
EPTAXTHPIO XVIII (EXPERIENTIAL WORKSHOP XVIII)

40. H Téyvn tov Kywynpotoypdeov kot  Xvppoin tov otnv Eknordevtikn Avodikocio

Oe000poc Oonadaxng
Kivnuozoypapiotng, YrevBovog tov Kivyuoroypoapixod Epyactypiov Xoviwov

O kwnpotoypdeog givar po ToAvovviet téxvn mov amottel v avarTuén Tokikmv 6eE10TNTOV amd TOVG
nobntéc, ne PaotkdTepeg TIC KOWMOVIKEG de&lOTNTES, OTWG N GLVEPYOSio Kol 1 epyacio Lécw opadwv. Bacikdg
OKOTOG TOL €pyaoTnPiov &ivol m Topovsioon NG KWNUOTOYPUOIKNAG TEXVNG G EKMOLOELTIKY Oludikaocia,
KOWOVIKY évtaén kol Oopadikh] €pyacio 610 Y®PO NG MOBOYOYIKNG EMOTAUNG. XTO TAOIGLOL  LLOG
KIWNHOTOYPOPIKNG TPOSTAOElag Ot LobNTEG KAAOVVTOL VO POVTAGTOVV Kol VO YPAWOLV 10TOPIEG, VO OPYOVAGOLV
TG 1046 TOVG, VO, VTTOSVOOVV YOPOUKTHPES KOL VO, OVOTOPUGTNGOVY KOUUATIO TG TPOYLOTIKOTNTAG. Mésa amd ™)
S1001KAGTI0L DT OVAOEIKVOOVTOL O WO1HTEPES IKOVOTNTES TOV HaNTdV, eKk@palovtol T0. GUVUGHNLOTA TOVG Kol
Bpiokovtot véot Tpdmot emkovaviog Heta&d Tovg KoOMG Kol oVOTTOGGOVTOL IO OVGIMOELS SIUTPOCOTIKEG OYECELS
pe tovg ekmandevtikovs. Katd tn dudpkeia deEoymyng tov epyootnpiov givar TpoypoppoTiolévny 1 Tpofoin
HOONTIKOV Towvidy, Omog opyovdOnkov kol yvpiotnkov kotd Tn OldpKewn, EKTOOEVTIKOV TPOYPUUUATOV
KWWNUATOYPAPOL G Gyoiein TG TpoToPddutog Kot devtepoPadiiag ekmaidsvong. Ot tavieg anTég AEITOVPYOHV MG
ToPadElYLOTO TOV TPOTOVL OPYAVAOONG U0 KIVILLOTOYPOPIKNG EUTEPING KOl KOTOSEIKVOOLV TG 1) TOPAYMYN LLOG
KIWNUOTOYPOPIKNG Toviag umopei vo cupPaiet TeEMKA og pio LYNAoL enimedov ekmodevTikn dadikacio. Mepiég
oo TG Tovieg avTéG etvan ot okOA0LOEG:

e “Aoviovdin Zmaopéva”, 1o Bpafeio otov mavednvio dtoywviopd podntikeov towviov, Apdapa 2013
http://www.youtube.com/watch?v=tcJFO8gmN8w

e Saved by the Bell”, Eidi6 Bpofeio, http://www.youtube.com/watch?v=ldrDPyRdBhO

o “TIov Inyaivoupue™, http://www.youtube.com/watch?v=d2bAtdCYYsM.

40. The Art of Cinematography and Its Contribution in Educational Process

Theodoros Thomadakis
Filmmaker, Head of Film Laboratory in Chania, Greece

Cinematography is a complex art that requires from the students the development of various skills — basically
social skills, such as cooperation and working with groups. The overall aim of that workshop is to indicate the art
of cinematography as an educational process, integration and teamwork in the field of pedagogy. During the whole
film process, the students are invited to imagine and write stories, organize their ideas, and to act out characters in
order to represent reality. Through that procedure the particular skills of the students are highlighted, their feelings
are expressed and new ways of communication between them are found, while more substantial interpersonal
relationships with their teachers grow. Part of the workshop is to show student films, which were organized and
filmed in the frame of Cinematography Educational Programs in primary and secondary education. Those films
serve as examples of how to organize a cinematographic experience, and demonstrate how the production of a film
may eventually contribute to a high level educational process. Some of these films are the following:

e "Broken Flowers", 1st Prize at the National Competition for Student Film, Drama 2013
http://www.youtube.com/watch?v=tcJFO8gmN8w

e Saved by the Bell”, Special Award, http://www.youtube.com/watch?v=IdrDPyRdBhO
e "Where we're going,", http://www.youtube.com/watch?v=d2bAtdCYYsM.

[64]



http://www.youtube.com/watch?v=tcJF08gmN8w
http://www.youtube.com/watch?v=ldrDPyRdBh0
http://www.youtube.com/watch?v=d2bAtdCYYsM
http://www.youtube.com/watch?v=tcJF08gmN8w
http://www.youtube.com/watch?v=ldrDPyRdBh0
http://www.youtube.com/watch?v=d2bAtdCYYsM

ITAPAAAHAEYX OMAAEYX EPTAXIAX
(PARALLEL WORKSHOPS)
(ITepropropévog aprOpnog cvppeteydvrov: 15 dropa)
(Limited number of participants: 15 people)

NPQTH KAI AEYTEPH IAPAAAHAH OMAAA EPTAXIAX (PARALLEL
WORKSHOP | & II)
>mv aifovoa Yroroyotodv [Tadaywywov Tunpatog [Ipooyoikng Exnaidevong [averiotnpiov
Kpntng (Room of Computer Sciences of the Department of Preschool Education of the University
of Crete)

41 & 42. Awepgovntiki Onttiki] Avalvon Asdopévov pe o Gephi

AléENC Mrpdilag
Tunuo. Poyoloyiog, Ilavreio Iavemoriuio

H omtikr avdlvon dedopévav givar o véo Kot avamtucoOpuevn epguvntikn pebodoroyio. Etnv emoyn g
“gnavéotacng” tov peydhwv dedopévav (big data) oto dwdiktvo kot Tng mocotikonoinong twv maviov (Ba
Aéyape po Aoywn be liked or perish, og avaioyio mpog to publish or perish yw tig akadnuaikég dnpoociedoelg)
OTTIKT] OVAADGON SEQOUEVOV TTPOCPEPEL TN SVVOTOTNTO UGG EVOALUKTIKNG TOLOTIKNG TPOGEYYIONG OTNV AVAALOT)|
TOV SES0UEVAV, AVOIELKVOOVTOS TH ONUACIO TOV KOWOVIKOTOMTIGUIKG KOl I0TOPIKG TAOGLo0eTnIéVOD EpeuvnTn
— avBpdmvov mopatnpnTy. L0 gpyactipo Ho ypnoiponomcovpe o avoktd Aoyiopkd Gephi. To Gephi givon
éva gpyokelo mOv EMTPEMEL TN SlEPELVNON, TNV KATAVONGCT Kol TNV gpunvelo. €vog Ypaeov, TNg OMTIKNG
OVOTTOPAOTAONG £VOG OIKTVOL SoVVIEdEUEVOVY KOUP®VY, omtd Tov avBpamvo mapatnpnti. O ypapog pumopet va
OVOTTOPLOTO OO0 TOTE SIKTLO LE VOT|LLOL Y10 TOV EPEVLVITH, OTTMG TO TPOCHOTIKO KOWOVIKO dIKTVO £VOC aTOLOL,
70 JIKTVO TV SUCVVIECEMV AVAUESTH OTO IGTOAGYLO LG YDPOG 1| TO SIKTLO EMPPONG AVAUESH GTOVS HaONTES
gvog oyoreion. O avOpomoc-mapatpnNg Urnopel vo dAANAETIOPAGEL pe To GESOUEV, TPOKOAMDVTOS OVOAVTIKE
YPNOLOVG LETATYNUATIGLOVG OTNV OTTIKT TOVG OVOTOPACTACT), EPUNVEDOVTOC Kot AEIOTOIDVTOG TO. OTOTEAEGUOTOL
TOV UETACYNLOTICULOV QLTMV.

Emdwwkopevog otdyog tov gpyootnpiov eivar m Kotovomon Tng OnTIKNG ovaivong dedopévev kot g
Suvopikng TG HECO amd TNV €QAPUOYN TNG OTNV AVAALGN TOV TPOCOTIKOD KOWMOVIKOD SIKTOOL TmV
ovppeteydviov. Ot ocvppetéyovies Bo KoTovoncovy ot 310l Twg pmopodv UECH TNG OMTIKNG GVOALGNG Vo
e€aydryovv YpN OO CUUTEPAGLLATA Y10 TO TPOGMTIKO KOW®OVIKO Toug diktvo. H katavonon g dopopds avapesa
GTNV OvAAVGY €VOG 1GTOPIKE KOl TOMTIGUIKG AYyVOGTOL YPAEoL (6601 dev avaAHGOVY TO TPOCHOTIKO TOVG SIKTLO
0AAG évar «O0VBETEPO» TPITO) KOl TNG AVAAVGTG EVOG YPAPOV GTOV OO0 0 gpeLvNThG givar epPubiopévog (6cot
AVOADGOVY TO TTPOCMOTIKO TOVG YPAPO).

‘Ocov apopd tn pebodoroyio ot coppetéyovieg 0o OvVaKTHGOVY TO YPAPO TOV KOWMVIKOD TOLG SIKTOOV GTO
Facebook péow g katdAining epappoyng (1 Ha ypnoipomocovy Evav étotpo ypaeo av dev éxovv Facebook 1
av dgv emMOLUOVY VO TEPARATIGTOVV LLE TO TPOCMOTIKA TOVG dedopéva). Xt cuvéyeta Oa yivel ontikr avdAivon Tov
ypaoov pe ™ Ponbewn tov avoktov Aoyiopwkod Gephi (gephi.org) koi epunveia tov petooynpoticpdv. Ao
akoAovONoEL GLENTNON KAl GLYKPLTIKY AELOAGYNOT| TOV OTOTEAECULATMV.

INo ™ oot de€ayoyn g dwdikooiog Tov gpyactnpiov arorteitar aibovco H/Y pe odvdeon oto dradiktvo
Kol eyKoteotnuévo to Aoyiopkd Gephi (eivar open source ko Bpicketor oto Gephi.org). T awtd Ba mpémet vo
nponynbei eykatdotoon ce cuvevwonom pe Tov LIEKOBVVO TOL TOMKOL Egpyactnpiov kol Tov ewonynt). H
gykatdotoon tov Gephi givar modd amdf. To epyactiplo Oo meplauPdvel cOvVIoun €0MyNGoT, OVAKTNON
TPOCOTIKOD KOWOVIKOD SIKTOOL TOV GUUUETEXOVT®V, e£okeimon pe to mepiffdAdiov diemaeng Tov Gephi, ontikn
OVAALGT TOV YPAPOL OO TOVG CUUUETEXOVTES, Epunveia Kot cu{nTnon.

41 & 42. Exploratory Visual Data Analysis with Gephi

Alexis Brailas
Department of Psychology, Panteion University of Athens, Greece

Visual data analytics is an innovative and developing research methodology. We live in the age of what is
called the big data “revolution”, where every aspect of human behavior in Internet is quantified (we could say that
we live in a be liked or perish cyberspace, in analogy to the publish or perish slogan for the urge in academic
publications). In this context, visual data analysis can be an alternative qualitative data analysis research method,
emphasizing the importance of the socio-culturally and historically immerged researcher — human observer. In this
workshop we are going to utilize Gephi, an open source software tool. Gephi allow us, the human observer, to
explore, understand and interpret a graph, the optical representation of a set of interconnected nodes. A graph can
represent any network, meaningful for the researcher, like the personal social network of an individual, a national
network of interconnected blogs or the network of influences between the students in a school. The human
observer can interacts with the data, causing analytically useful transformations in the visual representation and
deriving valuable interpretations.
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The aims of the workshop is to understand the potentials of qualitative visual data analysis. Participants are
going to apply visual data analysis on their personal social network graph, make visual transformations and then
make useful interpretations. Understanding the difference between analyzing a socially and culturally unknown
graph (for the participants working on a neutral third graph) and analyzing a graph where the researcher is
socioculturally immersed (for the participants analyzing their own graph).

Concerning methodology participants are going to retrieve their personal social network graph at Facebook by
using a special application (or they are going to use a ready third graph for those they don’t have a Facebook
account or they wish not to experiment with their own personal data). Then the participants are going to visually
analyze their graph with the aid of the open source software Gephi (gephi.org) and interpret it. Then follows
comparative discussion and evaluation of the results.

For the workshop a PC laboratory with internet connection and Gephi software installed is a required facility.
For this reason is necessary to prepare the laboratory in coordination with the local administrator and with the
tutor. Installing Gephi is a quite simple procedure. Workshop includes short theoretical introduction, retrieving
personal social network graph by the participants, familiarization with Gephi interface, visual graph analysis by the
participants, interpretation and discussion.

TPITH MAPAAAHAH OMAAA EPTAXIAY (PARALLEL WORKSHOP IIT)
Yy aifovoa tov Epyactnpiov Owoloyikng Puyoroyiag kat Biopatikng, Evpetikng kot
Awroyiknc-Emicovoviaxng Poyomadoywoywkng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

43. Eveopata [olvtpomkd, Apnynpatikd kot Bacwopéve etnv Téxvn ko to Moyvior Miaicwa
MaOdnong ko Avartuéng: Mo E@appoyi g Biopoertuaig, Evpetuaig kot Atehoyukic-
Enmwowoviakic Yoyorardaymyikig etnv Emoetnpoloyikin-Mefodoroyuc Ilpoontiki) Tng Orko-
Xopatiko-Biopatikig Ipocéyyiong

Maprog A. ITovpkég
Tunua Ipooyoiixns Exraidevong, Hovemornuio Kpnrng

H ocopoatomoinon, to Bimpo, 1 TOADTPOTIKOTNTA, 1) AP YNOT, 1| LETAPOPA, 1] SIOAOYIKOTNTO, Ol TPOGPEPOUEVES
SuvoToTNTES, Ol PACIOUEVES OTNV TEYVN €PELVNTIKEG peBodoloyieg, Ta Totyviddn TAaiclo pabnong Kot avartuéng
glvar Opovévvoleg mOv OAO KOl O GLYVO YPNOWOTOOVVTAL GTN CLYXPOVN €pEuva oTa TAAicL Stbpopmv
"Topoadetypdtov" ko emotnpovikav mediav. Ot évvoleg avtég teivouy va ivarl omodektés "oinOeteg”" kot oto
TAAIG10 TNG WVXOLOYIKNG Ko Taday®YIKNG Oempiog Kot EpEuvag, HOVO OV 01 TPUKTIKES TOVG CLUVETAYDYES, KOOMS
KOLL TOL 18104TEPOL VONLLOITOL TTOV arodidovTal 6' anTés, givatl OA0 Kol Alyotepo 6at], KoBOTL Exovv ypnoipomombel o
U0 TOKIAIL SIULPOPETIKAOV TAOLGI®V e LOPOPETIKOVG GTOYOVG Kol VONLLOTO. KGOE popdL.

AT T O1K1| HoG TPOOTTIKN VLOSTNPILOVLE OTL TO CAOWO CLVIEETOL APPNKTA LLE TIG EVVOIEG TOV E0VLTOV KO TOV
GALoV, AL KOl pe OAES TIG AELTOVPYIEG TOL VOU (QVTIANTTIKES, YVOOTIKEG, SUVUCOMUOTIKES, TapmOnTikég). Ot
GUVETOY®MYEG TOL OOUOTOC GE OUTOV TOV TOUEN EPEVVOG EKTEIVETOL OTOV TPOMO MOV QAVTalOUOCTE Kol
KOTOoKELALOVLE TIG EVOMUATES WYUYOAOYIES KOl TOSAYWYIKES, KOOMS Kat TG neBOS0VE oV YPNCYLOTOL0VUE GTNV
£peuva Kot avOiAvoTn ¢ pdbnong kot Tmv Snpovpyikev epmeiptdv. Eivor onpoviikd edd va vrevhopicovpe 0t
TPOTO. acbovopaote Kot Pudvovpe Kot LETE EKAOYIKEVOVE Kot avorapiotovpe. Ot duvapelg g aicOnong kot
oV Pidpotog givar otn PAon TOVG GIAUYVIKES, 10100EKTIKEG KOl COUATIKEG. AVvTd pog odnyel vo vrootpilovue
U0 UN-OVOTOPOOTOTIKY, OAIGTIKY, OYECIOKY KOl OIKOAOYIKN/GUGTNUIKY TPOGEYYION Yo TIS Ol0SIKOOIES
ekmaidevong, pabnong kot ovantuéng 6mov T0 SO TOV LUONTOV KOl TOV SaoKIA®Y Le OAO TO PLOUOTIKO Kot
VIOKEUEVIKO TOVG LIOPaBPO, dEKTIKOTNTA, VoL, E0VTO Kot emevépyeld dtadpapotilovv onpoavtkd poro. Tnv un-
OVOTTOPOOTATIKY] 0TI TPOCEYYLOT —TOV GUVOEETAL LE L0 LETAOOULOTIKT, EMTEAESTIKN KOl PLOUOTIKY EVODLOTN
TPOOTTIKY TOV EKTOUSEVTIKMV, HOONCLOK®V Kol ovVOTTUELNK®OV SLUOIKAGIMV— TIV OMTOKUAOVE OUKO-COLUTIKO-
Puopatikn ot Pdon g omoiag epydletor M €VOAAAKTIKY oG TPOTaoT OTNV €Kmaidevon mov ovopdlovpe
Biopatiki, Evpetikn kot Atodoyiki-Enwowvoviakn Poyornadayoywkn. O pabntic, oAld Kot 0 eKTodevtikdg o
VT TV TPOOTTIKY Bempeitar ®¢ €vag pabnotokds kot avomTuélokog eVoOUOTOS €00TOG o Kivnon. Xt
Swdkaoio kot v avaivon mov AapBavel xopa, To copo avoyvepiletal og Eva avadLOUEVO, POLVOUEVOLOYIKO,
01KOLOY KO Kot GYECIAKO GUUBAVY (TPOKELTAL Y10, £VOL OIKO-COUATIKO-PLopatikd cupBav g vmapéng).

To emikevipo G mopovsioong ovTG ival 1 cOUATOTOINON Kot To PiOUo TOV COUOTOG 68 TOAVTPOTIKA,
APNYNUOTIKA Kol Baciopéva oty téxvn Toryviddn miaicto padnong kot avérntoéng. E&etdlovpe, oniadn, Tig
SUVOTOTNTEG TNG EVOMUOTNG EPELVUG KOl OVATOPAGTAGTG TOV AAUPAVOVY ¥DPO GTO TANIGLO LLOG TOAVTPOTIKNG,
OPNYNUOTIKNG Kot PACIOUEVNG OTNV TEXVN TOLYVIDO0LS Sladtkaciog ETvonons mov eiodoel vo KTavonoeL T
Buopévn eumepio xpnoWonoIOVTOG piot TOKio W3OV AOYOV, VAMK®OV-CNUEIOTIKOV TOPOV KOl TPOTIKOTNTOV.
Ewodyovtag v évvola tov oodpatog kot g copatoroinon oty HMoudayoywn Yuoyoroyin (Puyomadoywykn)
Kot TNV ekmaidevon ekEpAlovpe GUYXPOVMS TNV AVaYVAPIOT) TOV GOUOTOS OGS OTO TANIGLO TG dldaokaAiag Kat
Uabnong g éva ToAD oNUAVTIKO HEPOG TNG 0AOTNTOS TG acBavTikng pog vrapéng mov Ppicketal e Kivnon —og
L0 EVEPYNTIKT], avadLOUEVN C@VTOvh LITOKENEVIKOTTA Kot emevépyeld. Aniadn, to copa givol mévta cg o
KOTAGTOON GLYKPOTNOoNG Kot avacvykpdmong (Prout, 2000), Tontdypove ©¢ avaTopicTAcT) TOV E0VTOV, EVOG
010G oV PLdpaTog, TG aicbnong Kot Tov cLVAGONUOTOG Kot €MIONG €VOG TPOTOS ONUIOVPYING KOWMVIKMV
vonuatev oe e&éMén. Emmdéov, to chpa, M copatoroinon sivol po KoTdoTtoon 1 KOADTEPO Mo SLVOLLKN
Swdkaoio ov givar mévto culevypévn pe to mepPIAlov, e ToV 0o oYIKO Hog BdKo:
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Suveyds kat pilikd o€ oYECT LE TOV KOGHO, HE TOVG GAAOVG, Kot pE O, Tt kKdvovps pe avtodg (Ellsworth, 2005: 4).

Otav oKéQTopaL TO GAOMN HOV Kol POTA® Tt vl 0VTO TOV TO KAvEL vo Kepdilel awtd T0 Ovopa, 600 mpaypaTa
Eeywpilovv. [pdtov, kivertar. Agbtepov, arodveror. v mPoypatikOTTo, KAVEL Kot Ta d00 tawtdypova [...] wo
gyyevng oyéon petaé&d g kiviong kot g aicbnong émov 1 o kKAnteder apéowg v GAAn (Massumi, 2002: 1, n
£LQOCT 6TO TPWTOTVLTO).

¥t0 mAaiclo avtd, Omov ot podnowokés kol ovamtuélokég Sudikooieg Oewmpovviar  omEPOEIDEIS,
UETACYNUOTIOTIKEG, TOAVOAOTATEG KOl TOAVTPOTIKES, YPNOUWOTOOVHE £€va guph  QAGHA  SMUIOVPYIK®OV
TOAVTPOTKAV TPOKTIKOV, CNUEIOTIKOV TOPOV, TPOTOV KOl OVOTOPACTATIKAOV HECHV (CLUTEPIAAUPBOVOUEVOY TV
EKACTIKAOV, TNG POTOYPAUPLNG, TNG LOVOIKNS, TNG TOiNoNG, TOL TPAyovdlov, Tov Bedtpov, Tov Pivieo, ¢ kivnong
KOl TOV YOpOov, KTA.), GE CLVOLOCHO UE TIC PUCIOHEVES OTO TOXVIdL, OTNV aENYNoN Kol GTO COUO-Kivnomn
TOLOTIKMV EPELVNTIKAOV LeBOSOAOYIKOV TPOGEYYIoEMV GE VOl XMDPO GUUUETOYIKNG AAANAETIOpaONG.

INo ™ cuppetoyn oto epyactnplo xpetdletar eha@pud evovpocio (KOAHTEP POPLES).

43. Embodied Multimodal, Narrative and Arts-based Playful Contexts for Learning and
Development: An Application of Experiential, Heuristic and Dialogic-Communicative
Psychopedagogy in the Epistemological-Methodological Perspective of Eco-Bodily-Experiential
Approach

Marios A. Pourkos
Department of Preschool Education, University of Crete, Greece

Embodiment, lived experience, multimodality, narratives, metaphors, dialogism, affordances, arts-based
research methodologies, playful contexts for learning and development are terms/concepts that can be heard with
increasing frequency in contemporary research across paradigms and discipline areas. These concepts tend to
become accepted "truths” and in psychological and pedagogical theory and research, but the practical implications
of these terms, as well as the specific meanings behind them, are less and less clear as they are taken up with
increasingly diverse objectives.

From our perspective we suggest that the body is intricately related to our notions of self, other and the
functions of our mind (perceptual, cognitive, emotional, motivational). The implications of the body in this area of
research extend to the way we imagine and construct embodied psychologies and pedagogies, as well as the
methods we take up to research and analyse learning and creative experiences. It is important to mention here that
we sense and experience first and intellectualise and represent second. Forces of sensation and lived experience are
primarily visceral, proprioceptive and physical; therefore, a non-representational, holistic, relational and
ecological/systemic perspective on educational, learning and developmental processes demands an engagement
with the students' and teachers' body in conjunction with their experiential and subjective background, sensitivity,
mind, self and agency. This non-representational approach —which is situated within a post-structural, performative
and lived-experience embodied perspective on educational, learning and developmental processes— we called eco-
bodily-experiential on which is grounded our alternative proposition to education which we called Experiential,
Heuristic and Dialogic-Communicative Psychopedagogy. The student and the teacher in this project is considered
a learning and developmental embodied self in motion; the process and analysis taken up acknowledge the body as
an emerging, phenomenological, ecological and relational event (it is an eco-bodily-experiential event of being).

The central focus of this workshop presentation is the embodiment and the experience of body in multimodal,
narrative and arts-based playful contexts. That means that we discuss the possibilities of embodied inquiry and
representation occurring through a multimodal, narrative and arts-based playful devising process aspiring to
represent lived experience using a variety of genres, material-semiotic resources and modalities. Introducing the
concept of the body and embodiment in Pedagogical Psychology (Psychopedagogy) and education we describe
simultaneously teaching and learning in acknowledgement of our bodies as very important part of whole sensate
beings in motion —as an active, emerging living subjectivity and agency. That is, the body is always in a state of
becoming, at once as a representation of self, a site of lived experience, sensation and affect, and a mode of
creation of social meanings in progress. In addition, body, embodiment is a state or better a dynamic process that is
always contingent upon the environment, coupled with our ecological niches:

Continuously and radically in relation with the world, with others, and with what we make of them (Ellsworth, 2005:
4).

When | think of my body and ask what it does to earn that name, two things stand out. It moves. It feels. In fact, it
does both at the same time [...] an intrinsic connection between movement and sensation whereby each immediately
summons the other (Massumi, 2002: 1, emphasis in original).

In this context, where learning and developmental processes are considered spiral, transformative, multilayered
and multimodal, we use a wide range of creative multimodal practices, semiotic resources, modes and
representational means (including visual art, photography, music, poetry, song, drama, dance-movement, video
etc.), in combination with play-based, narrative-based and bodily-movement-based qualitative methodological
research approaches within a participatory interactive framework.
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TETAPTH MAPAAAHAH OMAAA EPTAXIAX
(PARALLEL WORKSHOP 1V):
v aibovca tov Epyactnpiov Poyoroyikns Epevvag (in the Laboratory of Psychological
Research of the Department of Preschool Education of the University of Crete)

44. Computer Aided Qualitative Data Analysis

Marta Borkowska-Bieré
Department of Psychology, University of Warsaw, Poland

There is a growing trend to use mixed methods in the field of psychology. This attempt allows to combine
advantages of qualitative and quantitative analysis. Basically, it is based on transferring variables coming from
qualitative analysis and analyse them with the usage of statistical methods.

Using statistical programs for quantitative part is obvious. What about qualitative analysis?

The aim of this workshop is to show the possibilities of computer based qualitative data analysis. With the
usage of data from my Ph.D. research project, participants will learn how to perform content analysis e.g. open
categorization and how to work with categories. There will be also a possibility to learn how to transfer qualitative
data into statistics.

Data material will be coming from Ph.D. project aiming to discover relationships between narrative patterns in
families and career choice among young musicians. Transcripts of narrative interviews about participants' families
will be provided.

Prior to the workshops participants will be asked to install on their computers free trial version of one of the
data analysis program.

44. H Boowopévn 1] YrofonBovpevn and tov Yroroyioty IlowoTtikn Avédiven Agdopévav

Marta Borkowska-Bieré¢
Department of Psychology, University of Warsaw, Poland

Eivan yevikdtepo amodextd OtL vmhpyer o av&ovopevn Taon ypnonsg Tov UEKTOV pedddmv €pguvag oTo
emotnpovikd medio g Puyxoroyiog. Avti 1 Tpoomddelo EMITPEMEL TO GUVOVAGUO TOV TAEOVEKTNUATMOV TNG
TOLOTIKNG KoL TNG TOGOTIKNG ovdAiveong. Baoikd, Baciletor oty petapopd PeTafAntdv mov Tpogpxovial amd Ty
TOLOTIKY OVAADGY KOL TNV VAALGT] TOVG LE T1) YPTON TOV OTATICTIKAOV HEBOS®V.

H yxpion otatioTik®v TpoypapdTey Yio T0 TOGOTIKO PEPOS etval Tpo@avng. Tt yivetal OUMG He TNV TOLOTIKN
avaivon;

O otdY0g ™G £PYAOTNPLOKNG OLTNG Topovoiacng eivar va avadeibel Tig duvatdtnteg g Pactopévng 1M
vrofonbodpevng omd Tov VIOAOYIOTH TOWOTIKNG avaivons tav dedopévov. ‘Exyoviag og Bdon ta dedopéva mov
anydlovv amd tov epeuvNTIKO GXESICHO TG SOAKTOPIKNG Hov datpiPng, ot cvppetéyovieg Ba pabovv mdc vo
KGVOUV avAADGY TEPLEYOUEVOD, T.). OGVOIKTH KOTNYOPlOTOiNoT Kol TMG Vo, SOVAEVOLV HE TIS KOTNYyopies. Oa
VIAPYEL ETIONG 1 SLVATOTNTA VO, LABOVV TAOG VO LETOPEPOVY TOL TTOLOTIKG SEGOUEVE GE AVTO, TG OTOTICTIKNG.

To vVAKO TtV dedopévav o TPoEpyeTal amd TOV EPELVNTIKO GYEOOOUO NG S1OOKTOPIKNAG HOL StoTpiPrg,
£X0VTOG G GTOYO TNV OVAKAALYT TOV GYEGEDV HETOED TOV OIKOYEVEIOKAY OONYNUATIKAOV GYNUATOV/TPOTHTOV Kot
TOV EMAOYOV GTOSI0OPOMIOG AVALESH GE VENPOVS LovotkoVs. [a v egvaicOntomoinon ko e&doknon twv
ouppeTeXOVTOV otV opdda gpyaciog Oo dwbel €va avVTITPOCOTELTIKO EUTEIPIKO VAIKO TMOV OQNYNUOTIKOV
GUVEVTEVEEWDV OV QPOPOVV TIG OIKOYEVELES TMV VITOKELEVOV TOV SelyLATOC.

[pw v évapén tng dovAeldg Ba xpelaoTel 01 GUUUETEXOVTES GTIV OLASM EPYACIOG VO EYKOTACTHGOVV dWPECY
GTOVG VITOAOYIGTEG TOVG T OOKIUOGTIKY §K306T) EVOC TPOYPAUUATOS OVAAVOTG TOV SESOUEVMV.

MNEMIITH MAPAAAHAH OMAAA EPTAXIAX
(PARALLEL WORKSHOP V)

v aifovca Tov Epyastnpiov Oworoyikng Pouyoroyiog kot Biopotikig, Evpetikig kot
Aoroyikfc-Enicovaviaknc Poyoradoaymywmng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

45. Biopotiki Awedikacio kot Atopdotiky Médnon oty Yvyo0epancio: H Evodpatn
Me0Bodoroyucn Ipoontikn

Mapuréva Kopn
Poyomaidaywyos, WPoyobepomebpia,
Kévtpo Poyobeparnciog ko Zopfovievtirng «Bilyelu Powy» otnv AOnva

O1 TpdGPOTOL CUGKETICUOT HETAED VEVPOETIGTAUNG KOl KAVIKNG YuXoAoyiog vIodeikviouy g 1 Plopatikn
Swdikooio cuvdéeTar dpeca, Oyt LOVO HE TIC YVOOTIKEG Kot cuvousOnuatikés Aettovpyieg adldd Kot v aicbnon
™G towtotTog Kot tov Eavtov. H televtaia gaivetat va exmnydletl omod to copatikd Brdpote —kot Wiaitepa omd
0 oOvOeTa acOnTpLokd Brdpoato— mov TPoEpyovTaL amd TIG OTAUXVIKEG GO OELS Kat Ta cuvalcOnpaTa.
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Xt6y0g TOVL gpyaotnpiov eivor va depevvnbodv Kot va cuykpllovv, péca otV opadikn diepyacio, To
amoteréopato g enelepyaciag evog "mpoPAnpotos-0épatoc: (o) péowm vontikng emefepyaciog, kot (B) péow
COUATIKOV-GLVALGONLaTIKOD PLdNATOG.

[epeydpevo tov epyactnpiov:
- ZbHvroun Beopnrikh elcaymyn,
- I'vopyio tov perdv,
- Evtomiopdg Ogpdtov-ovaykov, «vonTikésy Kot «Plopatikésy diéEodot,
- Zvlqmon, Kkeiocylo.

45, Process of Lived Experience and Corrective Learning in Psychotherapy: The Embodied
Perspective

Marilena Komi
Psychopedagog, Psychotherapist,
Centre of Psychotherapy and Counseling Wilhelm Reich Institute in Athens, Greece

Recent correlations between neurosciences and clinical psychology indicate that lived experience is directly
connected not only with the cognitive and emotional functions, but also with the sense of identity and the Self,
given that the latter originates from lived experiences —and specifically from complex sensory experiences— which
emerge from the visceral feelings and emotions felt in the body.

The aim of the workshop is to explore and compare, through group work, the results of the elaboration of a
“problem-issue”: (a) via intellectual processing, and (b) via emotional experience and body work.

Contents of the workshop:
- Brief theoretical introduction,
- Work on “problems-issues” of the members,
- elaboration of insights and solutions via intellectual and experiential processing,
- Discussion and closure.

NEMIITH HAPAAAHAH OMAAA EPTAXIAX
(PARALLEL WORKSHOP V)

Yty aibovca tov Epyactmpiov Oworoyikng Poyoroyiog kot Biopatikng, Evpetiknig kot
Alodoyiknc-Emkowveviakng Poyonadaywywkng (in the Laboratory of Ecological Psychology and
Experiential, Heuristic and Dialogical-Communicative Psychopedagogy of the Department of
Preschool Education of the University of Crete)

Y pvé to odpa mov Thabet T cvveidnon pov
OV PLAGEL GE L0 KPLYOVO, TOL o0 TG EEPEHYOLY
OV YEVVAEL AUGONGELS, OKEWELS, TN ALY LoV
Yve to copo mov 1 avtéyel, o 1 €xet Popedet
Ag I €xel amoTvagel and mive Tov
To cdpa Tov 6,TL KoL Vo TOL KAVE®
Me petagépet,

Me petaxuvet,

Me kpatder 0pO0......ccovvveireeeienee
Tirog [atpikiog
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46. Biopa, Zopa kot Ipocomké Nonpa: Mo E@appoyn g Mebodoroyiog Tov Kivitikov
Avtooyedracpov

Xprotive ZTtproTopmolra
Khvuerp Poyoloyog, Xopoypdgpog\Performer

210 mAaiclo ToV PropaTikod owToL gpyacTnpiov
Oa eEetdoovpe TIC SUVOTOTNTES TOV O TTPOCPEPEL 1|
pebodoroyi  tov  Kwnuikod  Avtooyediociov
gotdlovtog TV mpocsoyn otnv avbevtikh Kivinon tov
KGO aTOHOV Kot TOV TPOTO TOV QLT GUVOLETAL LE TOV
AOYO KL TNV TPOCHOTIKN TOL 16Topia, Omwg avtn Oa
npokvyel péca oty dudikooio g mpocéyyiong. H
Swoducacio mov Oa akolovdncovpe o givar, dnAadn,
po pun Kotevbovopevn dadtkacion cUVOESNS Tov N
AeKTIKOD pe 10 AekTkd Proporikd vikd mov Oa
TPOKVYEL.

Mo ovykekppéva, oty mapovciocn pog Oa
KGvovpe ypnon tov Pooikdv apydv tov Kwmntikon
AvTOoYESGHOD GYETIKA LE TNV QULOIKT dOUNGT TOV
ompatoc, Miadn Tov d&ova, o Papog, v TaydTNTa,
NV SUVOLUIKY TNG KIVNoNG, TNV GY£0N TOV HEADV TOV
oMOUATOC HETAED TOVG KOU TOV TPOMO MOV OVTA
Aertovpyovv og kivion, og anopdvoon (isolation) kot
og ovvtoviopd (coordination), €yovtag wg otdyo TNV
Topay®yn awbevTikng kivnong.

2t Popotikny Sodikacio Ba ypNOLLOTOMCOVUE
emiong tig Paoikég apyég tov Contact Improvisation,
KOl OLYKEKPWEVO TN Ypnon Tov  Pdapovg otnv
emKOWOVio dV0 1M TEPIOGOTEPOV COUATOV, KOl TO
TG o' avtv ytiletan po copotikn oxéon. [pdxkettar
YOO [l TEXVIKN) TOL  XPNOOTOEl TO OYECLOKO
KINTikd VAKO ToV Kéfe cOUATOG Kot TOV TPOTO OV
oVTO OVTIOPA KOl CPNVETOL VO EUTICTEVTEL T0 odua

| R 700 GALov.

Boowég Oempnrikés apyég mov 0o katevbdvovuv 1 dovAeld pog Oa givor 1 QOWOUEVOAOYIKY Kol M
YUYOVOALTIKT Kupiwg mpocsyylon. Zvykekppuévo Oo Paciotodue otnv évvola Tng copotonoinong (corporeity\
embodiment) tov T'éAlov @awvopevoldoyov eildcopov Merleau-Ponty kail m onoia cvvdéetonr GppnKta ue TnV
avOpdmvn vokepevikotnTa: "[...] T0 cdpa pov dev givar omhdg £vo aviikeipevo 6Tov KOO0, OTMG Eival Kot yio,
TOVG KAPTESLAVOLG SVIGTEG KO Y10 TOVG TOPASOCLAKOVS VAIGTEG, OAAA KTl TO 0moilo (@, KATL TO OTOI0 KATOIK®M,
®G TO OyNHo TG VIOKEWEVIKNG [ov gumetpioc. Eivor oadndeio va modpe 6t To cdpa pov givar eym Kot ey eipon To
oopo pov” (Matthews, 2006: 51). ®@a omnpiybodue emiong otnv mpocéyylon tov Lacan kot otov TpodTO
ovTipeTOTETOL TO GO HEGO ATO TNV VEDTEPT] YUYXOVAAVTIKN OKEYN MG VAL GOVOAO GNUOVOVI®V GTOYEIOV, T
omoia kafioTovV T0 chpo ourtodv (Nasio, 1992: 188). Kou téhog pog evdlogépet eniong o opiopdg tng Dolto yua
TNV AGLVEIIN TN E1IKOVA COUATOS KOl 0 TPOTOG TOV 0T TOPOVTOTOEITOL GTNV €0M KOl TOPA GXECT HESO OO TIG
Kwnoglg tov ohporog (Dolto, 1984: 27).

216106 ™G OANG dadkaciag eivor va mepyndovpe 6TOV TPOTO LE TOV 0010 EYOVV KOTAYPAPEL 6T0 KAOE
EexmploTd COUN GTOLYELN TG VTOKEEVIKNG EUTEPIAG TOV KAOe ATOLOV HEGH OO TIV TPOCOTIKN TOVL 1GTOPI0 KO
670 Tt ovpPaivel 6tav 0o aVTO T0 VAIKO £pyetar o oAAnAemidopaon e to ke dllo owpa ko TV cLVOIKN TG
opadag.

[N v cuppeToy 6TO EPYUCTNPLO OEV OMALTEITOL KOO TPOTYOVLEVT YVAOT KATOLUS TEXVIKNG XOpOoV 1 GAANG
COUOTIKNG GoKNOoNG. LTIV TEPITTMOOT TOL AVTH VIAPYEL B propei va evoopatodel kot avt) KotdAiniao. [ v
kodvtepn Se€ayoyn g Swdikaociog tov gpyaoctnpiov ypetdleton glappud evdvpoacio ywr ve pmopel va
avartoyfei n kKiviion oto ydPo To AVETO.

46. Lived Experience, Body and Personal Meaning: An Application of Movement Improvisation
Methodology

Christina Striftobola
Clinical Psychologist, Choreographer\Performer

In this experiential workshop will look at the possibilities offered by the methodology of Movement
Improvisation, focusing on authentic movement of each individual and how it is connected with his/her narratives
and personal life history. For this purpose, a non-directive process of connecting the non-verbal with the verbal
experiential material will be followed.
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More specifically, in our presentation we will make use of the basic principles of Movement Improvisation on
the physical structure of the body: posture, weight, speed, movement dynamics, the relationship of body parts to
each other and how they work in motion, in isolation and in coordination, aiming to produce authentic movement.

In addition, in the whole experiential process we are going to use the fundamentals of Contact Improvisation,
namely the use of weight in communicating with two or more bodies, and how though that it is possible to create a
bodily relationship. It is a technique that uses the relational movement material of each body and the way it reacts
and trust the other's body.

Basic theoretical principles that will guide our work will be mainly the phenomenological and psychoanalytic
approach. Specifically, we will rely on the concept of embodiment (corporeity\ embodiment) of the French
phenomenologist philosopher Merleau-Ponty and which is inextricably connected to human subjectivity: “[...] my
body isn’t just a mere object in the world, as it is Cartesian duaslists and traditional materialists, but something I
‘live’, something I inhabit, as the vehicle of my subjective experience. It is as true to say that my body is me and
that | am my body” (Matthews, 2006: 51). Furthermore, we are referring to Lacan’s theoretical positioning in
contemporary psychoanalysis, that perceives the body as a whole of signifiants which allow it to ‘speak” (Nasio,
1992: 188). Last but not least, we are interested in Dolto’s definition of the unconscious body image, and the way
that it takes place in the here and now relationship through the body movements (Dolto, 1984: 27).

Our purpose is to “travel” through the way each body has recorded elements of each person’ subjective
experience, and what happens when this material interacts with every Other body in the group.

In this workshop we are going to try through Movement Improvisation to explore each body’s authentic
movement and it connections to personal history as it expresses through verbal language, in the particular setting.
We are also going to explore, through Contact Improvisation, the way each body related to another body and the
way it reacts when the persons meet each other in the group. At last, we are going to try to find the connections
between body and verbal language in every particular person, with no directives, but as it becomes when we are
moving, and then talking about the physical experience and the way it associates to thoughts, feelings and
memories.

EIKAXTIKH EKOEXH THX XPYXOYAAX XKEINIETZH
(ART EXHIBITION OF CHRYSOULA SKEPETZI)
otV 0ifovoa A7 (Room D7)

47. To Bépog Tov «X100p0oH»

Xpvoovro Xkemetin
Zawypagog-Ilomrpia

Agv givor Toyaio, mo¢ 0 Xtavpdg, oav cvpPforo ayamndnke Kot piondnke t6co moAL omd TOV

avBpomo! Idwitepa oTIC HEPES LG, TOV 0 TOVOG ToL avBpdmov Eexelhilel Topa Tov PAETELS YOp® GOV,
otavpoévovs tovg EXnveg oe otavpopévn Iatpida, dev pumopeig va unv evynbeic to Papog tov
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Ytovpod vo yivel eha@pOtepo. AkOpa mEPIGGOTEPO onuepa, Oo mpémer va unv Egxvlpe momg 1M
Ztavpwon, mponyeitot TG AvacToomng.

Qo1600, 0 Ztawpdg yiveta Biopa otov avBpomo! XpnoLLoTolovIEVOS Kot Yo va Teptypdyet KGO
coPapn OAlyn 1 doxacio. Kot o Etavpdg avtdg, g Long, eivor Papdc kot aoNK®TOg TOAAESG
POPES. .. 0 Oedg TPOGUETPA TIG AVTOYES LOGC.

Ayamntog Yoo ToVg ¥PLoTiavods, S0t TAve oe awtd papTtupnoe o Inoovg ypiotdc, Kot ivol to
kate&oynv ovuforo tng Opnokeiag tovg. ... Miontd yia dAhovg, 510Tt Tovg Bopilel o cdpuPoro-Aapapo,
T0 0moi0 ElYOV Ol GTAVPOPOPOL OTAV EIYOV EKOTPUTEDGEL Y10 VO KATUAABOVY TOVG ayiovg TOTOLS Lot
Kat yuo v 01k Toug poptopia. o dAhovg givar emiong oefactd copPforo 610t fAETOVY GE AVTO pia
mo Pofid Ko mvevpatiky onpoacio, aveEdpmto and v Opnokeic tovg. Ko oe dAiovg eivon
ad16popo.

Mo va oynpoatictei o otawpds ypetdloviar dvo ypapupés ... M oplldvtw, Kot pio kébetoc.
Yrdpyovv morrég epunveies yuo tov cupfoiiopd avtod Tov onpeiov.

"Evag ypotiavog Ba o PAénet cav cdpforo Buoiag kat aydmng, dAlot vrootnpilovv 6Tt cupPolilet
v veon ToL apGEVIKOD Kol Tov BnAvkov (kat v évoon tov avtifetmv yevikotepa), GAlot 0Tt
ovppoirilet ta téooepa onpeio Tov opifovra, N Ta TEocEPa GTOLYEID TG PVONG.

Tnv peyodvtepn onpacio tnv £yl to eninedo pe to onoio o Kabe évag Eeywplotd T0 Tpooeyyilet,
kot To avtilapPavetar. Amod ekel mov Ppioketor yuyoroyikd! Amd To vropélokd Tov emimedo,
70 eninedo Tov givat tov....!! To eninedo tov givar pag... T0 KEVTPO Hag.

O1 dvo ypappég ot omoieg cvvaviavral and avtifeta onueio, cvpPforifovv eniong v vaon g
VANG pe TO TveEd Q.

O otavpdg eivar éva ovpPoro evéTnTag, KOl OMOC KOl OV TO OVTIAGUPOVOUAGTE, OTL Kol OV
motevovpe 6Tt GUUPOAILEL, aVTOG O GTAVPOG VILAPYEL KOl HEGA LOGC, ... OTNV YUYOAOYid HLG,..... GTOV
€0MTEPIKO [OG KOONO. ... Kot kdBe otrypn emhéyovps av Ba tov "onkdcovpe. .. ".

H opilovtia ypoappn propovpe va todpe eniong 6t cupPorilet v kadnpepivi pog Lo, sival o
SpOLOg TNG TPOGOTMKOTNTAS, 0 PVOIKOG KOopog, 1 VAN. Kai n kdBetn ypopp ovpPoriler tov
TIVEVLOTIKO OPONO, 1] EGOTEPLKN] ... TOV YVYOLOYLKO.

Onwg Kot vo €xel UG, T0 avOpdTIvo cdpo Popotikd onkdvel Evo Papog oTic SOUGKOAES GTIYLEG
TOV, TIC TMEPLEGOTEPEG PopES Avyilel an' to Pdpog tov ki 1 Yoyl tov avePfoxatefaivel To yIAAdeC
okaAomaTIo TG CONG.

47. The Burden of the “Cross”

Chrysoula Skepetzi
Artist

Not accidentally, the Cross as a symbol, has been either loved or hated ever so much by human!
Especially nowadays, that human pain overflows while looking around the Greeks crucified on a
crucified Country, we can’t help but wish for the burden of the Cross to be the lighter possible. We
shouldn’t forget, even more these days, that Crucifixion precedes Resurrection.

However, the Cross is an experience to human! Utilized to describe every serious grief or trial. And
this Cross, the Cross of life, is too heavy to be lifted some times... as God adds in our resistances.

It is dear to Christians, because on it Jesus Christ suffered His martyrdom, so it has become the
chief symbol of their religion... It is hateful to others, because it reminds them the symbol-standard
which crusaders used during their expedition to possess the Holy Land but also for their own evidence.
For some others it is also a respectable symbol simply because in it, they can see a deeper and
intellectual meaning, regardless of their religion. It is insensible to others.

To form a cross we need two lines... One horizontal and one vertical. There are many versions for
the symbolism of this sign.

A Christian will always see it as a symbol of sacrifice and love... Some support that it symbolizes
the union between the male and female (and the union of opposites in general), others believe it
symbolizes the cardinal points, or the four elements of nature.

The most important is the standard with which each one separately approaches and conceives it.
From where someone psychologically stands! From someone’s existential level, the level of someone’s
being...!! The level of our being... our centre.

The two lines that come across from opposite edges, symbolize also the union between material and
spirit.

The cross is a symbol of union and no matter how we conceive it or no matter what we believe it
symbolizes, this cross exists inside us, ... inside our psychology,... inside our internal world... and
every moment we choose either to “lift” it or not...
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We can also say that the horizontal line symbolizes our day-to-day life, it is the way of our
personality, the natural world, the material. The vertical line symbolizes the intellectual way, or the
inner... psychological.

In any case though, the human body out of experience, carries a burden in its difficult moments and
most of the times it bends under its burden and its soul goes up and down the thousand stairs of life.
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To Bapog tov «XZtavpov» (The Burden of the “Cross™)




